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Xrn31ano O’C tomorroi'j are ocirci shaped in classrxims 
of today. Our political and ooclal life io pajuiing thxoiwiihi 
a pl-iase which pones tltc danqar of erosion to lonci accepted 
values, social fabric has weaboned toeyvOnd repair# 'rhe goals 
o£ ccciflLarlsm^ aociali£.^n^, democrticy and professional ©tiilca 
arc coming under IncrecsSing strain# Life in future bcirjg 
new tfemsions togctJior with unpreerdenfd opiX3rtuniti«s» 

Puturr shock Ir. The proaent society in in a otat® 

of transition# Our stud.u-to are frr<iu''-!itly exposed to rimltl|3le 
value C'''r.fliGta and social probleiw. They ©aldom try to dewdop 
their SibilIty to solve value conflicts and social consclouenrsa. 
Our education no I'-mrpr reflrjieo students' sensltivltioo and 
IX;rcr'ptioBS that contrll.iute to national cohecionr rational 
am! sciorvtific outlook# indotxjndence of laltjd and spkrlt# Valtie 
conflicts and social problr-ras inhibit the catalytic action of 
educatiori# Th<^' Mationail ^licy on T-ducation (1986) has 
emphasised tho nec^] of value education -* **Xp our culturally 
plural socif'ty# education should footer universal and ateriml 
valoec, ortentrd tovs'-^rd th«'' unity and integration of: our 
people# Huch value cAicutlon should help Gllmlnat© obacurontlsm, 
wllrjiouo fanatlciara# violence# superstition and fafcdliara*^ 

10 need eduaatlonal progron«es meant for developing stwdenti'' 
'locial consciousness md value conflict solution ability* 
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Sf*!,;iiot:.tti«tuw-cl v;or:}ih:ohr. *r'niibll'nq fJti’Si'L'ntr; ujje 
jurif:pra<'lcntinl inqiilr/ can help nta !.n the 
dew'd or wilt of. uonlal cor',ncloijcn^'a!f.i ond, value G;ri?,::Xict 
nolnivh’i:.' ahllita/« The r>ri^yonh OK'ch I'.sroject uoa 
nndQrtakf’n ntufii/ thf? ff£'■ chlvenfisi* of: tbror txjo 

o and -the aw?idl.ctor:e of qai'V^ if? nacial cr.jrn- 
oiOTisnr'an and valur i;o"!!l:'Xict oolvi'ron anility. 
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India is a country of rich traditions ot acccwnodation 
and aBslmllation of different cultures. E^ople of different 
castes, reliqlons and colour live hora, the spirit of 'unity 
in divorsity' still strangthons our social fabric* Th© 
existing order is insufficient taut the will and courage to 
strive for the better social order is in dormancy. People 
differ In their cultural traditions, ideals, value systems 
and faith, Interporoonal rolationo are no longer simple and 
free from conflicts. The differoncoa between th® now and iJie 
old gemration have become nK>re prominent. Many social pjcoblem® 
plague our countryrarin. Tho lustre of modernity and tho passion 
to adhoro to the old traditions, values and social behaviours 
has precipitated cltiKens* stress and strain. Th© society is 
in a state of turmoil and change. 

1,1,0 i!®iAH yociriTy in transition 


Ideology of domocracy, piuralliM and reflective 
thinking arc the charactcristtcij of our modern society. 
social order is in th© offing. Our value systems and standards 
of valuing are changing. People feel the need for a ebang® 
towards the ©thics of modem society. The ©rai^asls is shifting 
from values to valutrK?. we need citisssns who ar® capable of 



'dimensional* basis* Th® process of self regeneration is on, 
Shifts In values pave the for changes in lif® style. The 
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natlott bulIclOEG acok to bring about ooctal chamjo in tliQ 
accuXar f rct-^i^suork ol" cgol Itnrlaniara and doiBocrocy, 

Factors like oonokritication* Goculariaation^ 
no'-'soaoerrcsnt of rainoritlea or the- dlGadVcuitagad clcuisos of 
eoclc'ty, ooctalisni, ix.>liticlaatlon, 1 Infiuiain, irxJuatriall- 
oation, equality o:i op'ortunitico, olrctiono, urljaniGation# 
terrorlon^i regionalicm, cantoiam^ inod©rniaut:lon, datTKucratl- 
oatlon, otc. have Vif’cn rc:nj)on£)iblf' for social chanrjo, 

Expoauw to ■.nodia liab aecolrratad the pzxx-’rco of ctenqe* 

These Saatnrii ccajuo c .Jiislclorable strosu and strain on the 
young vibrating olnds of our ctudf^nto* The otudonts a» 
f rettueotly cxfsoscJd to a uhole mam of contra; iction of noiraB, 
ayrobolu, values a«'. life styles, Porvosivo corruotion and 
p.>Xiciea to lxatl<’( vote banka have woakonoci the social fabric 
be^yond re'->alr* work otlilcD has Jjocn erociod to the point of 
3X1 return iklucation for future stock is in oblivion, Th© 
situation api'joartj to 'be yltoray and tjio roaurrectlon of hopes 
for bet-toment lie in tho odulcoration of education, 

EDtJCATIOh FOR FUTlIKi^: SIICKIK 

Education Is both Isidex and Kjsano of clovslopTOnt, it 
aiiBB at preparation of the child for tc^fiorrow, it enables a 
man to be futuristic. Toffler -(1974) ha® aptly remarkoQ* 

“All education springs frera images of future and all education 
creates images of the future* If ttw of th© future held 
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by a Qoci^^ty Is rfisaasly iniiccurat®, ±±p> edaca'tion syetem 
will Ibefcray its 3 /outh, Out' traditional classroom ti^dol hac 
outlived its utility# Xt ocons to Ije outxivacted ar^ irjrclr-.vant 
to ou.r rapidly chan*;ilnq coclrty. we ncod pe^raonjj tfitl^ 
creative orientation tt 5 find out ways and meant for £utu«i- 
life. B’uturisttc p 3 X)Mo>:riS invito mvdtiple o .vlvittons. Man 
has to adapt himself to his siirroundingo# ho, it is necessary 
tl:iat his aljility to pejrcolve or i’ltorpret tlio problesno In 
various ways and oxijIoto many ultemetlvc soliitions -fco 
tackle pjDoblc:rna is nurtured. Efficient, capable, open mincted 
and disciplined cltiacms will hQ neaded. i^atio^al and 
scientific outlook, the willingneoc and capacity to reflect 
on the cays of handllrii;; information? ai.>ility to exainine 
orw beliefs, ideas, opinions, concepts, attitudes and 
values, ability to analyte and syntliesicc viewpoints of 
others with whom one interacts? ?^:>tlity to negotiate on 
problem definitions and solt^tionB and secular mindedness 
are to be fostered* h <]®jaocratic society requires development 
of a shared perspective enabling ua to learn from each otbor 
and govern ourselves vihilc proocrvlng a plural^lstlc reality. 
Every individual slKmld construct kr»wledge by raflocting on 
his otm exporlr'nao* TSics® potentialities can be fostered fcy 
providing qpalli^ education. Every child is ©ntltlod to 
receive ci^catlon tdiidh promotes his general ciiltu»« and 
en«&iles him on a basis of equal opportunity to develop hie 
abilities, his individual judgoOTnfe and his sewe of i»ral 
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and social rosponaifolltfey and to become a tuseful mt^mbor 
of society# 

At present Inflated enrolinrnt, lack of relevaro© of 
tiie contont to be learned, long and irKionvenient hours of 
study at school, learning difficulties of students, tmarwy 
of teachers as tnioll as students, lopsided character of 
educational institutions, lack of learning oriented environ¬ 
ment in classrooms, thrust and lov® for cheap guide® to pass 
examinations, growing indiscipline among stuotont leaders, 
frustration among the youth, maladministration of schools 
and colleges, corrupt practices of office personnel ejid 
teaching staff, etc* have brought about educational 
catastrophe* The ills of educational Inotitutlons have 
assumed all pervading olannlng proportions, what is worse ? 

The standards of education continu© to poor in all respects. 
m have totally loot track of cpuality in education. 

Future shock is Imininont because our education does 
not prepare Individuals with futuristic vision. W® produce 
parsons who know rtrar® about what is prescribed for a 
particular class. The conditioning to reproduce right answer 
all th® time and disinterest in social and value problems 
grows* while at school students selAm try to solve tjhelr 
value conflicts or ponder over the nature and solution© of 
social problofus *, value conflicts arise, persist and are 
ignored* This results in a man of ik> social utility. Let uS 
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aisown th© system of education whtoh is respimsiblo 

for increase la the population of Individuals ridden by 
fears anjiiety, stress and strain. The Programme of Action * 
Igatlon^ Policy on Education ,1986 , stressed the need for the 
reorganisation of tii® content and processes of education. 

It has boon nO'bed, ‘‘There is toc3ay, as never before^ an 
u^Burge in favour of national integration and adherence of 
certain natiorjal values and conoerna Uixough introduction 
of a national com curriculumi an itisiS'teEX3e on obsaxvanc© 
of secular# sclontlfic and moral valuesj inculcation of an 
understanding of our cxra|x>otte cultur?# within rich diversity; 
creation of an awarunoos of the Importance of protection of 
©nvtronment and observance of small family norm; and stress 
on eoTHmitment of the ycmth to manual work and social service." 
The policy called for a drive for substantial improvement 
of schools and provision of supjx^rt services. It also 
advocated setting up special institutes for doctroenting and 
promotion of folklore and arte and Institute of Ktoral 
Education for helping in suggesting broad parameter* of 
values of integrity# truth# davotion, loyalty# etc# m 
cannot afford to allow the present daplorabl© situations 
to parpatuata* There is no room for despair. Change in 
curriculum and process of education are rwcessory# Even a 
better curriotulm may not prove to to® « boon In the hands 
of ill ec|aipp«d teachers# Teachers will have to eearch for 
and u@® apecific strategKte of toaohing for wcteievii^ 
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and objectives of education. 

Recently Joyce and i»ll (1978, 1980) have done 
coiwneiMaable x-jork on the identification of fotjr famlllff&to' 
of mo<aDie of teaching « infoma-lon pnocossing models, 
social interaction modelo, personal models and behaviour 
modification models. The information processing models share 
an orientation toward the Information "• processing capability 
of students mnd ways th^^y can top rove their ability to master 
Information, information processing refers to the waya people 
handle stimuli from th© onvlroiaTirnt, organia® data, sens® 
problems, generate concepts and solutions to problams and 
employ verbad and nonverbal syntoolo. Personal models share 
an orientation toward tlie individual and the development of 
selfhood. They emphasis® th® processes by which Individuals 
Gonstnxet and organise their unique reality. Frequabtly, they 
give much attexition to ©motional life, social interaction 
models emphasise th© relationships of the Individual to 
society or to other persons, They focus on the prooesses by 
which reality Is socially r^gotiated. They giv® priority 
to toprovement of th® Individual's ability to relate to 
other®, to engage in democratic processes and to work 
productively in the society* Behavioural models share a 
common theoretical base, a body of knowledge we refer to a® 
behaviour theory* Th© common thrust is an emphasis on 
changir^ the vidibl® behaviour of the learwr oather than the 
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imderlylng paychologlciil otnicturc! and the umb;-rvablr 
toehaviotir,. They atr baond on princlpXeB of ctimid-ijo control 
and ret?-!forcemont. These four families of modrlo of teaching 
are l)y no means antltliotlcal or mutually ex<sliiiaiw# although 

I 

each ropceaf'-nts a tlintliiotivo approach to teaching. Let 
tio pon«:’©r ovr'r tljo ouitobility of sotae taodola of teaching 
for propariJ?ig individuals to anticipate#, face tinci got rid 
of tlieir future proi:) 10 !.io, 

Tho Inductive Thinking Modt’d hao boon dc?aigned 
primarily for th di£-iwd.oi 2 ra«‘nt of inductive mental proceasos 
and tlinory toullditKj. The lr»|utry Training Model promoteo 
stratogios of iniiniry and the valued and attitudes that arc 
eoocntial te on inquirin'! mind. The Biological Sol'-ncr 
Inquiry Model is dosigrr^d to teach tee pxocoaste of reaearch 
in Biology# to affect the ways teat studonto proceaa 
information# and to nurture a oomltmont to ocientlfic 
inquiry# The Concei>t A.ttolnraen,t Model la designed to dC5Volop 
indncti've reosoninfj and for cot^fyst cievclor«aen.t and analyaia* 
It also provides opportunities for impfovijMj conoept -» 
building strat«-gtes. The Cognitive Growth Model in (toaigned 
'to incroQS*?.' genaral Intellectual devsloment# opecially 
logical reasonlntj. The Mvanoe organiser itodel lo designed 
to increase the efficiency of information prooooslnig 
oapacltina to *sosi? and relate t»di©o of kswtfledge# Th© 
Meifjory Model is cl(»ignii»d to increase capacity to 
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The Nondirective maching Model building th® 

capacity for prjruonal development in tenna of aolf awaJWneea# 
tmdorstandlng# autonc»ry and self concept# Tho AwareMSS 
Training Modal Increasoa on® 'a capacity for aelf exploration 
and self m^axeness* The synectics Model helps in developracnt 
of creativity# The classroom f^aeting Model is designed to 
develop self understanding and msponsibility to oneself and 
on«*a social group. The contingency Manageitiant Model can toe 
used for attaining goals in every domain. Xt ensures 
transferability of the behaviours to similar new situations. 

It has many uses# including reducing undesirable behaviours 
such as those associated wttli hyperdependency, aggression, 
passivity, depression, withdrawal, and general off-task 
activities. It helps in reducing maladaptive behaviour and 
developing new academic, social and self management skills. 

The Self Control Model directly instructs for the target 
behaviours and also ©llrainatea maladaptive behaviours* Th® 
Stress Reduction Model Is a direct avernxs to physical, mental 
and emotional relaxation and harmony, h side effect is a 
P'robable general reduction in anxiety. The D©ser»itl®atlon 
Model provides for direct control over re®pomes to situations 
otherwise producing stress and anxiety# Xt has proven useful 
in classic phobia® such as- snakes, heights and crowd®. The 
direct outcome of uai.ij® the Msertlveness Training itjd®l Is 
th© ability to exp*e»s oneself in social situation®, stating 
feelings and desire® but avoiding aggressive behavi<mrs. Th# 
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Group invcBtiqatiwOn itodol aina at tlia ctewloi^rnt of skills 
for participation in tteraocratic social procfos through 
corablnr-d emohaaia on intorpnrsoiial olcills and acadetnic 
Inquiry skills, The Laboratory i-icthod fost^'^ra the dsvelonrocnfc 
of intorix^rs^jnal and gr'jup skills and throutih this* personal 
aifjamir’'SG and fltriH^llity. the ,^tolr: Playinr/ is daslcjnfsd 

to Induce student to Infiulro into psnional anci social values, 
with tiiolr o'.';n behaviour and values becoming tho oourc© 
of inquiry* The Sociol ttmulatton l»d©l is desigrtf^d to help 
stutl-nts esiperic.uicc! various social procesoos vand realities 
and to oxamino th«lt own reactions to thfin* Xt also helps in 
acquiring corjccpts and decision laafiing skills. The Social 
Inquiry fiodel ctevolopu social problem solving. The Juris- 
p,rudcntial Mock'l is designed primarily to teach the 
juriopiudctEbial inquiry frame of refererice as a way of thinking 
aj^out and reaolvirxj social issues, hn ovorvlet-^ of the goals 
for the above Rationed r-TOciclc leads us tes recognise the 
utility of all of them for impartiiig education for future 
shock. 


"liie have neon interested In the develooiaent of 
students* social conaciousness and valt® conflict solution 
ability. The jurlsprudostial MOdd appears to be the roost 
offactlte for accomplishing the goal. 



3.0 


TIE fCDKIx 


A roodol of toachinf; coywaiato of guidolirjea for 
dooignlng cciiscatioiml actlvlttos and envirorni^ntts, ^‘hey 
are meant for eroating onvironannt^, They provide specif 1»- 
cations for constrtjicting learning sltuationrj,» Joyce and 
t'feil (1978) hove ©volvc^d four conerpts for describing tl^o 
operations of tW^, nodol syntax, social syotem, principles 
of reaction and support system. The synto: descrites the 
modol in action. The soclcil oystom dc.'Scril»s otudt.’snt and 
teacher rolea and rolationshtt^a aryi the kind of nonns -tlnat 
are encouraged. Principles o£ reaction tell teach'''r how 
to regard the learner and hovj te) rc’Spond to what the learner 
does. The supyjort oyotem describes the supporting conditions 
necessary for tlrMs osclstnnce of; th-'^ r!r>dol. The Jurisprudential. 
Strategy of TeacViing can be described as montlonod below 

1«3«1 Syntax 

The use of jurisprudential inquiry modbl calls for 
exploration of studr’nto’ stances ti'irough confrontattonol 
dialogue. The moetel Is somewhat cemplex in its teaching 
process^ Teachers help students formulate tho stance that 
th^y def^'hd later on and revls© their •gKasitlon aftar 
argimiontatlon* M.1 activities can be grouped into six phase® 
of activities« 



%a$e I s Qrtontation t o the caso. 

Cotitxovcmiol caucG <3aGcri]oo a ai:«cl£ic situation 
about ^^hich tliore aro confltatlufj ethical, legal,, factual 
or aefinltlonai iuterpretatiow’., Teacher presents the case 
mate rial b:^ readi^ig a atory or hiotorlcal narrative aloud 
or by ohov/lng a filratrid incident depicting a valur/ controversy 
This tntrxhiction io follwicd by rf^view of faqus. Teacher 
ashs students to rticaXl the of cverita, analyse who 

did tihat to vdiora and vjhy or enact the c^ontrtweroy. 


Ehase Xl s xar;ntification of issues 


In thio iiiabo t^jachcr tisks otudfuts to Synthesiae 
the facts of the case material and formulate public policy 
tssuco, These ^policy iosucc ares qiKjstioniii involving a choice 
or decision for uation by co'-auunity, citicona or goverranent* 

In thio iSiOQf' tho tcachor asto ctudonta to take a 
ixsnitton on th« piilDlic policy issue and give justtficatton 
for their stance^ students articulate ti:ieir position 'and 
give reasons to support ‘lltelr stainca. 


Ptnaaa w t 


of ©tacioo® 


In this pilose teacher a&>pts a aocmtic or 



d©pc»t 3 ^ upon one or more of the foliou-iing four pattams of 
argimontation *• 

Bstabllohing tdie point at which value is violated. 

Clarifying the valtiQ conflict through analogic®, 

3** Proving dceirable or undesirable conaeguence® of 
a position. 

4'* setting value priorities t asserting priority of 
ope value over another and dfraonstrating lack of 
gixiss violation of the second value. 

Phase V s Refining and guallffylng the posltior]^ 

la tS-iis phase atudents TOfin© their earlier pos^itlons. 
'fhe teacher helps students or prompts them to ,rcstate their 
position in Uie light of discuss ion held durln-vj 'fhase IV. 
StuAanto idontify ^)je roost convincing startie. ‘Ihcy may also 
suggest qualif to clarify reasoning in a value position* 

VI. 9 Testing, the factual asaumptioi^ 

Xn tij-la pl'jase otudents arts «sked to identify the 
factual aasmptlotia underlying their docisions* MSiraptionS 
are also OKaninad carefully to avalmto the eoundnoss and 
validity of the flinal decisions, stucasnt® also try to find 
out #ieto#r toeir position holds up under the r*«»t extreai® 
circmstances and situations. 
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social ayatem 

The social system is high to moderately sferactured* 
Taachcr initiate's various phases but students* ability to do 
the phase tasks determines their successful moving to the 
next phases The ultimate aim is that students should be able 
to carry out Jurisprudential Inquiry unassisted. 

1 «3.3 Principles of Enaction 

Th® teacher always tries to enPuro clarification of 
issues and development of most dofensiblo positions. He relies 
on merits of studonts' respgn^os. He anticipates students* 
vali3© claims, m probes one student*o views at length.b&fore 
challenging other students. H© discusses in a confrontational 
style. Hfe enforces continuity of thought and questions 
relevance, consistency specificity or generality and defini¬ 
tional clarity. 

1.3.4 Support system 

The major material support for this modal is source 
documents that focus on a problem situation. Teachers can use 
rea<^ad@ published caB© materials or develop their own case 
materials. The cases are accounts of real or hypothetical 
situations. Ml pertinent facts of the situation ar® include 
in the case material so that th® case may not b© vogue and 
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fmntrating« 'The fr'is© oqy c of a clQoalc, historical 

or legal situation. It may Ix) a short otor^^ or a fictionalited 
account of a societal controversy* usually sotne facts of th© 
situation erf! presentod, but tiio original aituation that 
pravoJ::ed the controversy is rjot dcccri'aed in detail* 

1a *5 Aastr- nptlone 

The juriapx’iid' ntlal Teachlrv? istratrqy is bated an a 
conception oi: society in uhich people differ in tlielr view® 
and priorities and in which social values legittoately conflict 
with one anatiw>r* RoGolvlny coraplex, controversial iasuea 
within the context of a productive social orcjbr mqulros 
citlaoM who can talk to one another and succeoafully negotlata 
thrir differrncpG, They adopt the method of rational consent. 
They try to Intrlltgontly onalyso the policy issues and take 
a nt&mo that bfst ref 1 eats 'the concopts of justice and huivsan 
dignity. 

This rao<tel lias been created by Uonald Oliver and 
jaraos shatter on tJio basis of td^lr anolysla of a democratic 
society and of the lole requlrewnts for ii^dlviduals who 
maintain that syst*tm. They hav.; identified three area® of 
competence that a okir'lful analyser and dlscueser of public 
iDSiwa must develop «* familiarity with the viAues ao embedded 
in tbfi Corffltltution. a act of skill® for aiarlfvlnof and 
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resolving issiaea, and tho knovjledge of cont«'rap)rary political 
and piibllc iBSuea* 

1*5»6 Inetructlonal and nurfcurant offecta^ 

Mastf^-ry of tb© frornoworJ^; for analyBing iBstica is the 
major direct learning outcome* This Included skill in 
identifying policy questions; aioollcation of social values to 
policy stanches; the lise of analogies to ©xplojre Issues and 
ability to identify and resolve definitional, factual and value 
problems. The ability to carry on forceful dialogue with 
others Is another important outcome* It nurtures the capacity 
for social involvement and arouses the desire for social action. 
This teaching strategy nourishes the values of pluralism and 
a respect for the point of view of otlisra* it also advocates 
the trlumsh of reason over emotion in matters of social policy, 

1,4,0 PROBLEM I ITS ORIGlt'l ftll> STATBtCm? 

Our society to in a state of great turmoil. It is 
undergoing numerous cultural, social, political, educational 
and economic changes, mry a time people feel that they have 
no definite universally agreed upon solution to a problem. 

Every person feels inner p'ressure to rethink 'about hla or her 
losltlon on legal, social and ethical questions* »ny times 
individuals us© legal - ethical » practical frarstewotk to 
reinterpret, define and ref in® their value eyst^* UBually 
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cont.3K>’TOrsi«»Q arise tt^o or more important values are 
legitimately in conflict. They may involve clarification of 
conflicting values or principlesj clarification of meanings 
or uses of words tliat describe a controversy or clarification 
of facts around which the conflict developed. Our present 
system of education hardly equips children with the necessary 
conflict resolution aljllltlcs. This results in a sense of 
social alienation, lack of social consciotjJnesB, lack of 
willingness to ttiirdt iibout various problems, their causes, 
effects and solutions? grcHj’blt of anptiety, stress and strain? 
ill preparation for facing futuni shocks and adaptation to 
future needs* This situation is tragic ard th® resurrection of 
our hopes lies in our teachers* success in developing students* 
ability to deal with confllats la th© public doraa-^. a. It seen® 
that teachers can depend upon jurisprudential teaching strategy 
for <i©veloping studiju'ts * social conociounmjO© and ability to 
solve Value conflicts, Th© present research project has bean 
undertaken to find out the effectiveness of jurisprudential 
strategy of teaching for developing social consciousness and 
value conflict solution abllll^* 

The- research 'problem for the p«5Sent project can b# 
statsd as “Effect of Jurisprud^mtial Strategy of Teaching on 
the l»v©lop^r^nt of social Consciousness at^ Ability to Solw 
Value Confliat!0“ * It is an attempt to find amw©r tO' the 
following re®©arch question® - 




1 ? 


i- Xb CFurlspriidantial Teaching iitratcgy effective 
for developing ooclal cor^clouanesa i? 

2» Can ©xpostir® to Individualized Jurisprudential Inquiry 
bring about improvement In social consciousness 7 

3- la Jurinprudontial Teaching strategy effective for 
developing value conflict solution ability ? 

4<« Can exposur© to individuallased Jurisprudential Inquiry 
bring about improvwnent in ability to solve value 
conflicts 7 

5- Is developiaenb. of social conscious neas related to 
intolligenco, deprivation, personality trait® and 
pretest status 7 

6- I® developtmmt of value conflict solution ability 
related to Intelligence# deprivation, personality 
traits and pretest status 7 

1- ^<tiat are the best predictor© of gains in social 
conaaiousnes© among student© ©xpooed to JTT and 

.. ..'it# 

IJI ? 

8# t/tiiat at» the best predictox© of gains In value 

conflict solution ability among students exposed to 
JIT and XJI 7 


^ JIT m jurlsprudantl^ In^suiny Teaching 

IJI m IndividuallE#d J'urlsprudentlal i»iui:Q' 



m 

9^ Ts JIT mor« ef£rrc-tivci IJI foj: di?5v<*3,opi»j oocial 

conociowGimss ? 

10« lo JIT moec? cjffoctlvo tlian XJI for dovolo'-Jiinc? valw 
conflict Golution abilitj^ ? 

1«$sO D:yj'.o-i*iyi:vS tip s.em'/Y 

The proon: nt rtsoea rah xmi:i undertokon. to accompl isJh 

tlT.'' 1‘Ollou‘ino objoctivoa - 

1- to otudy tlio effcctiwnnsa of jurir.pniclf'’nfclc,il Inciuiry 
Tcachlnrj for dovoloping wocial conociouonroo, 

2- to the effectivo,ryjss of IndiviclualiEcd 

jTArlopmdcntiol Xwiuliry for developing aocitil 
conocioubsirss, 

3»*> to otijcy the effocti\''nneoa of JiT for doveloping value 
conflict solution ability* 

4- to atmlly th© r;ffcictivf>ucan of IJI for developing value 
conflict noln’tlon ability. 

6** to find out td'K 2 thf’'r JIT is raoxt? ©ffoativo tlian XJX 
for developing bcKsial conaciouoneoe* 

S** to find, out wtether JXT la roor© effective than XJI for 
dsjvoioping volw conflict solution ability# 

7*- to find, out whether social cor^ciousnesa gain ©core® 
aib related to deprivation# intelligence# imrooir*lity 
traits and pretest social sonpclousnesa acorn®# 
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8®- “fco find on-fc whotlior voIiib confliG-fc solution abtlil^ 

gain ocorsQ are roia-ted -fco daprivation^ Intf^llicience, 
personal tty tralta and pratoat valtw? eoafllct eiolutton 
al:>tlity scores* 

9-* to find oat the extent to '^jhlch preteot social 

consciOTsaneoG# intelligence, <3j:';privatlon arsd per¬ 
sonality traits contribute to development of social 
consciousness among stmients exposed to JIT andlJI* 

10W to find out the extent to which protest value conflict 
solution c'aJ-jility, doxsrlvation, Intelligencr and 
personality traits contribute to development of value 
conflict solution ability isatjng students exposed to 
JTT and IJI, 


1*6*0 KYTOrgidE^ 

The prooent project attemptod to test tho 

follovjlhg hypothosoo - 

1« Jurisprudential inquiry Teaching is effoctlv© for 
developirg value conflict solution ability* 

2- Bx|K3sure to Individualised Jurisprudential iwqutry 
brings about Improvement in value conflict solution 
ability, 

3- Individualised jiArlsprudential Xn<|ulry and Juris¬ 
prudential lE^uiry Tcachit^ are e®jb&lly effective for 
dtevelopii:^ valu® cO'Uflict solution ability* 
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jarifiprutiontial IrKiulJE^ Toaching ia pffoctlvo for 
d<^vaXopin(j social consciouaiFJsa * 

S* Individu>;ill"C!f^ Jarispnidontial Inguiry iraprovoo 

studonts* social consclo\.i»nr-ss # 

6- Xndivitlaalii'jncl juriP'omdrntial lacjulir;^ and Jiiriopru- 

ttorstlal Inqxilry Teach lag aro r'qui.illy effective for 
car?velopin:i social Go?iacioiiBneaa, 

it 

7»* The»> e:<:lcts no sinnlftcant rt!latlon..‘)hlp botvjof'H 
aoclal conJcioiisneas gains awl tlio followinig ~ 

(a) pretest social conQcioiisnr'yu, 

(b) intcXligonc® 

(c) doprlvatlon 

it it 

(d) poraonallty traits 

it 

8 Thera e;jlBt3 to significant relationship totvjoen 
value conillcfc solution ability gains and the 
following «• 

(a) protest valu® conflict solution ability, 

Cb) intelll<3enco, 

<a) do privation, 

itit 

td) personality traits 


* These hypoth^-'-sos vjera tested for students exposed to 
Jurir.pnadential inquiry TeacMr© and indlvidisaltaed 
jurisprudential inquiry separately, 

i** 22 peii^onallty traits were taken into consideration, 

They ar® -f- planned working# cr'OOkedness# »@If sufficiency, 
reticence, effOisw., coaial orientation, emotional dl®tui±ia«t©, 
al»lyticai power, alienation tewlency, hwaltatiou, indepen- 
deuG® group dtpondence, persevoram©,. lethargy, dominanc®, 
qijestioiilng attitude, initiative, p©s«imi»ia, work aj»iety# 
creativ® mottvofelon, adapt^itlty artf tole»nc#«, 




2t 


9«i PTOte^t. soclcil conPciouBnrsB, lnfc®llig©iic©# 

deprivation and personality traits can peadtct 
gains In ©octal oansciousiiGSs araong stndtnt© 

©xpoesd to Jl'T and I JI» 

10, Pretest valne conflict solution ability, intelligence, 
dBprivation and personality traits can predict gains 
in valw conflict solution ability among students 
axpoacd to .TIT and ijl, 

1,7,0 REVISIT OF 

The preaont research belongs to the area of value 
education. Numerous studies have been conducted for finding 
out tha existing patterns of values and the relationship 
batwaon values and other variabl©®. These survey studies 
providD a background for planning value education prograiwnes. 
Sine© last fay years some researchers have ehoyn their 
interest In ©xperin^ntal studies on developmtent of values. 
Studies have bean condiactsd to study the eff@ctivon?&ss of 
puppet showing, story telling, role playing, lecture«cwa- 
group discussion, valt® clarification and moral discussion 
strategies of teaching. Model© of teaching ar» aomparatlvsly 
better and effective approaches because of their scientific 
and goal oriented nature iPm&i & Singh, 1991), h few 
rasaarchers have studied th® ®ff@ativ®ne®8 of jurisprudential 
teaching modal, value discussion and value analysis model. 
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Scffic of tho mtJsAiilPf roocarchro arn cis folloi'jo • 

K»ib3» (1985) studied the effect of the cognitiw - 
coitfUct discuDfiioh atrafcpjjy on thr level of Isoneoty and 
nK)rQl, reasoningj of hir^h school otudonts, Thera wan no 
oignlficanfc dlffcrs-rwo l:)otii?eon er.perlmental and control 

Beimdt oteCl (1985) otudied ii^e effect of group 
discuss Ian on children *3 moral dociriion- XII and V'X gmclrrs 
dlsousood ^•3[oral dilr-rrrnaa involving aXtr-uiom and honeoty In 
groapsi corsipancd of four cjlansrnatGO of sok. Before and 
after disousoloitio each child ff.'Sfpoj’idod to the dlleminas 
inde'pcndrntly, Rd.lowing tho diacusaionc or the raoral dilfiroiOB^ 
chiXdran shifted toward a otronijor praference for tl^e alfcrulotie 
alternatives in tiio altruism dilmmas and a strarrjer praference 
for the dishoneat alternative in honecty dilcCTnaa* 

Tewarl (1986) studied the affect of jurlaorudentl^d 
inquiry model of teaching on ohlft In value praferoncos in 
toms of right to equality and faDoedom, Pretect * Posttest 
design was employed* sample constated of 104 studonts {Intact 
group) of close VIX* Self raudo oolnionnaire on right to equality 
and right to freedan were adsniniaterad* students wee® exposed 
to Bin JurlspriKtential inqul^ry ©ecaiono* It was found that 
(1) jurisprudentiel Inquiry teaching (dlT) praduc®® significant 
change In students* otanoeei (2) jit ha® m significant effect 
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on the ahlft la valno pireforentes in tsoxino of rlfjht to 
©<iualitiy and right to froodoiiu though on aano itariio oigaif leant 
chaj:^ uaB' o©en» 

fiiingh and sirigh (1986) atuuilcd tho rffcctlwnf-aQ of 
voltje clarify Inn atrai'totjy on value orientation of BJ’d.otudonto* 
Main oiljf’ctivrc off tiio otudy tjore ( 1 ) to htuc'Jy and identify 
£iultai'3le value Glorifying otratogy for dovoloping valuoa in 

atuctento, (2) to i'>'"volo>> u lottery of testa for measure¬ 
ment o£ value orientation# (3) to compare the effectiveness 
of value clarifyliK] stratocjios arid traditional strategies In 
developing value ori^'ntation of GtudQnt teachers# and <4) to 
study til® relationshin of Intolllcjence and socioeconoralc status 
with value orientation* E:cp©rii.Tontol method using parallel 
group design was employed. CO’itrDl group vsas taught by tradi¬ 
tional itK'Jthod and c5:-oertetr<ntal group was taught toy using value 
clarifying otrategie’S, Sample coMSistod of 113 student teacher®* 
Cattail*® Oulturr; Fair Inttalligence seal© -3 (Form h) wa--* used 
to masura Intelligence, KulshroBtha's aocio-^Economlo status 
scale (Fom A t Urban) v;as used to measure the soaio-eoonomic 
status and Valu® Orientation Battery of Tests deveiooed toy 
K^dshreatotha, Singh, jangirs and Raim was used for iwasuring 
value orientation* Experimentation continued for twelve wpok®. 
It was found that - (1) value clarifying strategies are rtjpwi 
effectlvo than conviantional metho<^ for dcvelopif^ thre« value® 
namely# dedication# cooperation and natlonaliM when *A* te»t 
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was for rijt'QPurin'i valiF! orlento-biou? Q.) voltjci 
olorifY^J^U fitratefiif-'G am nora «'fi'Gctlve tliari C 0 Hv<^i'stif>aaI 
matihodD for dovoloolng tho valuf' o£ ecionfciflc outXooK tihr>fn 
tf'St *B'® wao lase'cl for onasuring volts?? orientation? '(3) valae 
eXart.£ving afcrateqif?o and aor)[VQ?it.ional iiethoda am equally 
effective for developin*;! vali3("'a of CQo^x^rcttlon# dedlcatiQn» 
nationaland ’pfi'inevc^ranciO when *D * teat tjai-3 uocd for 
moaoiiriricj volw orientation? (4) botli otratotjlos are equally 
Gffoctiw when ’c and D * tx'ata am uoed for measurissj value 
orientation? (5) at tlio end of the oj-qioriirient no oignlftaant 
relationship v?as fourjd footwOi..*n inteiiiyaixjo and value 
orionti:(tion uitli mQiX}Ct to fiw? valued; and (6) at the r-nd 
of tiio «xpe rijne nt valm* ortontation and SES warn mt found 
to toe significantly minted In cam of eO.! $lve values* 

Agamjal (lto87) conducted a ctudy to kna-j the ©ff' ct 
of Jurioprudcntial Xn-.juiry ‘.nodol of teaching on tfcvelonment 
of valu«.>s. Pretocrt - .Poattcat single rjroup cteelgn was used* 

The saaiAe consisted of twoiv® studonts of (PrevlouB) 
clans* allport Vernon hindsey Test of value omferonce and 
Misra*s value Preferene® Tool wre used to raeasutoe studfuta' 
valu®©, The exixiritnotital group was exposed to fifteen 
jurisprudential inepiry teaching sessions,* Data analysed 

t * test* It was fourpd tliat jurisprudential Inquiry 
Model of Teaching is effeativ® for developing tiKJ social volu® 
and fraternity value* It could not affeot the 6&mXcmmt of 
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22 values namely - thc*02X’t.ical^ ©coixfuitc# aosthH:lc, 
politilcal# rali;jlc»us# £aitl'i in h\Man cllgnl%^ to 

ervpxeso, fTOOdom to oork« self control, £)®iice, secularism* 
tolerance* pride in Indian heritage, cvfuality* unity* 
mutuol coo^^rrreion* impartiality* obedlrnce* coclal ^^olfare* 
justic© and klndneos* 

S-lusan (l'*87) conducted a study to lind out the 
effect of Inteiligorjce and JtiriS’^rudGntl'-'l Ingut-Ey model 
of teaching on the tVvelopn''‘nt of aoolBl cornpet^.-nCf^. .Sample 
consiotod of oissty girls of eloventli claoa of a scTwol«. 
Pretoet-.:f?aatteat control group doetgn vjoa used. KK:perimental 
group oubjects xKiCB oxpoood to toelve Jurisprud<"'ntial 
In-niiry TeacblriO srsnions, 3x2 factorial dosign of analysis 
of varlarKSO, taking three levelo of Intelligence and two 
levoln of treatmf'nt wao used for analysing the data* It was 
found tiiat (1) lotcdligence has no eff«ct on the development 
of social eoraijotonce* (2) ©xjkssussh to 12 Junepmdentlal 
Inqul^^ teachir^g seas ions la c'ffectl'vt? for developing social 
competence* end <3) the effect of interaction between 
intclllgf i»© end treatirirnt is not slgniftaant* 

PasBi, sansanwal and Singh (1988) studied th© 
relative effectivesness of different training stmtegios in 
terms of undo intending* reactions' aM willingness to 
Impleiwnt Jurlapruttentlal ingulry !5odol« They also studied 
the ©pacific cffecte of tralaira^ on ability to anaXys« 




contmverslal iasucis# to -think fraa otho» |x>lnt of 

view# ability to listen to othoco aamfully# ability to argue 
logically aufl not loairrj while- arguing* Training in 

JuriBoradantial Inquiry Model was effective for bringing 
about positive chaniges in otuclmt toachors witli rc-yurd to 
opocific instmctional effects, 

Sl»iK (1980) Gain}>-irod Value Discussion !todel with 
Conventional Aporodch in toms of value clarification* m 
found tiKit (1) the; © 2 :i>©rl<''nco gai:T;d by the studanto during 
■tx?ach;lrrj influonoey the prt.}&F!nce for acclicc.tl-";n» nationalism 
and tx^rsev ranc:se but it does a)t influence tlir piefereixse for 
Ct:«poration anti scit.-ntific outlook; (2) the twateient was found 
to help in ohiftiD:; tlic pinferorKSO in c-ae of poraeveranee, th«: 
convtiintional ?:v.'tiiod wtis found to toe su|,x'rior tJian value 
discussion OTdel in of prefp-ronce for netionaliem and 

toth %-r rt" fouj^d erju-’lly effective? in ter/as of prefarr-nee for 
coo'pf'ration, dedication and oclontific outlo'.’fc, (3) value 
dioctiaoloR model was fount’ to be effoctlvo in terms of proferena® 
for values of tfedlcation and perseveranG® vhen measuwd 
tnsnecllatoly at the end of twatiaent and both th® group® 
matxjhed with mspe'Ct to intelligence? (4) Incase of dslayed 
testing for th^' pieforeiic® of dedication, perneyeratoce and 
scientific outlo 4s., tlTO value discussion model was foujW to l» 
offectlw when intelligence was taken as a covariate. 
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SoKOt (1^88) etudieid th© effeattv©ne©s of Juriaprudentlal 
inquiry (OflM) in developing value clarifying corap«».t®tK:i®® 

of student teacherB. Sample conslstea to 36 B»Ed» students, 
‘fhere were 18 subjoctb In each of the twa groups !*©♦ 
experimental and oontrol groups. Time series parallel group 
design was used, Cattoll*o Culture Pair Intelligence Ccal® 3 
fPorm A), Kulohrestha's soclo - Ecr.rjoailc Status <3calo 
(Porm « Af Urban) and Value Clarification Battery were used 
for measuring intelligence, socio - economic status and value 
clarif ication. It was concluded that - (1) For value 
clarification the treatment was found to be significantly 
effective for thWB® values namely, dsdlcation, nationalism 
and perseverance but is not significant for tl'*e values of 
cooperation and scientific outlook? (2) the trsatment given 
for value, clarification corapotencies did not produce effect 
when groups were equated on their intoliig? nc# ar»l soclo « 
©coromlc status, (3) the trea-taient, testing and interaction 
of JIM did not infli3enco the pattern of four values namely, 
cooperation, dedication, perseverance and Scientific outlook* 

Singh {1869) studied the effectiveness of Value Analysis 
siodel (VWI) for developing the competency of value clarifi¬ 
cation. Sample consisted 4Jf 36 B*Ed, students and there were 
18 students In experimental well as control group. 

Pre-test^ post t»st control group - ©xperlmental group design 
was tiood, A raordlfled form of h/alu® orientation Battory of 
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Teats * moasurlnq valiie laatl-'>n, wauoisii^g and mnkincj, 

semantic meanin^i ot values and value judgaraont was used* 
/aeWA was used far data - analysis and it was found that « 
(1) VAH iG effoatl’^ for clnyr-looim tho ai'jillty Of value 
iclontlficatlon? (2) VMl is effectivo for developing the 
al^iXity of giving proferf^ncea to values nainoly, cooporaulon, 
dodication, |»rsovoraitiao am', ociontific outlook; (3) VW is 
not effective in. ctovs^lopini the value jiidgc.iaent of lV(i:^d* 
students., when paos - tmaiaiiont scores on dodication wa» 
taken as a covtiriuta vai^ was fousid to ho ofl'e'otivn, 

Dubey (1909) ojtasni'.od the effectiveness of juris-" 
prudontlul iuciulty siodol (Jli4) for tlie- devolo|xn''nt of social 
profclGiTt solving aw:'! sacularjaindodness* Swplo c^nisisted of 
16M.Ed, stu.doots. ’‘iqht stLulenty Wf'-ro kept in wgseriraental 
as well as control grouv:), Botli groups wcrc> Ofiuatod on 
nom?oil'ial tost of .Intelligence oP tneasursd by Hlsra*a 
IJonvcxhal Test of Intelllgenco^ Pretrat *• ,PDSt*"’te0t «Rpert« 
mental control group design was mod* students wore exposed 
to eight jurispmdt'sntial incjulry teaching scsoiowi. Data 
wad analysed by using analysis of covarlanGo by taking 
pretest sooros a© covarlatole* it was found that stuctents’ 
oxpoauwj to jurloprudcntlal iwmiry teaching sesalons 
develops their social problem solving ability and 
eacularmindodnes©» 



29 


^asi aiid SincjiTi (1990) condiacised a study on active* 
ness of value analysis model (V/iM) for developing value 
clarifying coms^ttmcies of student teachers* Sample for 
i^e stai^ consisted of 54 B*Ed* students* Pretest * 

Post test parallel group design ti?as used. Defining issues 
Testj. Value Clarification Battery and SES scale were used* 
Subjects of the two experimental groups were oriented in 
value Analysis Model by using I»ecture * Demonstration • 
Discussion training strategy and Demerit ration * lecture * 
Discussion training strategy, students analysed 30 dilemmas 
in 30 days. Control group waa neither oriented in Value 
Analysis Model war given opportunities for the analysis of 
value dilemma* It was concluded that * (1) value Analysis 
Model (Vam) is effective for developing the ability of 
'recognition of five values namely# cooperation# dedication 
to teaching profession# nationalism# perseverance and 
scientific outlook in B*Ed* students when the groups are 
equated on moral Judgament# pretroatment value recognition 
scor® or soclo - economic otatusy (2) vam is effective for 
developing the relative priority values# namely# 
cooperation# dedication to teaching profession# p®'t®everance 
and scientific outlook when the groups are equated on 
socio * ©conomte status ox moral judgement; <3) VAM Is 
affective for developing the concept of val-uss rwaely# 
cooperation devaluation) # dedication to teaching profession 
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(po’bencyf •activity and total), perseverance (activity) and 
scientific outlook (potency and activity) in B,Ed, students 
when the groups are equated on pretreatmrnt concept scores of 
the respective values? (4) VAM is effective in developing th® 
value Judgenv&nt of cooperation and nationalism values in 
BeSd» students when the groups are equated on socio-oconomic 
status? (5) V/iM is effective in developing the value jUKlgement 
of nationalism, and scientific outlook in B,H!d, students when 
the groups are equated on moral judgement* 

Panday (1900) studied tho effnctivewjss of jurispru- 
dontlol inquiry luodol of teaching for developing social valxiea 
and jurispruc^’.'ntial Incjuiii^ abllitlea and changing ooclometrlc 
status in territs of social, dialogue and cocia). action, sample 
consisted of 84 hoys studying in class till. Pretest « 

Etist-trst singlr group design waa twed. Self constructed tools 
were us.f>d to measure social values, jurisprudential inquiry 
abll!t.le® and sociometric status. Raven*® atandard Progressive 
Matrices and soeio*4SconQraic status index of Verma and Saxena 
^-irart^ used to m«?aauiB intelligence and socio-economic status 
respectively, 31 c^ematerials wer® used for teaching 2l Issues, 
Each session lasted for 40 to 00 minutes# Data ^ere analysed 
using t - -test and analysis of covarianoe, it was found that 
(1) jurisprudential inquiry mo<^l (OIM) Is affeattva for 
develoittent of overall scKsial valm ®a well a» six constituent 
Social values nawely# justice, liberty, equalii^, fraternity. 
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socialarliji'i end tolerance? (2) dowalorwi^nt ol' equality and 
socularlaa^} valuer is a,^f<?ct«d by ir,itcl.;irjC'iKje, hlf|h tntolliqeince 
group was found to be ouj^rlor 'to Im-j intelligence group,? 

(3) clevclo^-wnent of fraternity i.-nd fcolcranee valueo is affecteid 
i>y soclo - ©con«‘55?jlc status oS studr^nts^ dr-ivolOi-xaf-nt was 
favou»)d ]jy high uocio-oc nmaic lf;vcl? (4) clrvolo-'tworiit of 
juBfciee -vaXiit;! So affrc'tnd by Int^mction botwron dS.I;ferent 
levels 03: intr’lliqf’ncc and socio-cconarilc status, low SB'S but 
average lnt---lllcrrnce group o;':cel low SEW and low iatelllgence 
group? (5) ck;vrlopn«^ut of lil)crty is not affected by 
Intel] Igcnee, SMS and their interaction? (G) JIM contributes 
to the dovp'lo'wiont of fourteen jurlspin.idi'^ntlai Inquiry aiiillties 
noraely, ability to idontlaiy social iSGues, aSaility to identify 
factual r|ueotions* ability to Identify dcfinltlonol guestiruis, 
aifility to solve otefinitlonal probler.is, ability to Identify 
values related tr? a oooicil problrai, cf-jility to idc^ntlfy valw 
c-.'.^nf 1 ict> -b ability to take a ?x>sition, laJ^ility to jiastify 
one *0 position^ o-ility to asaume art^wnents of ottiers, ability 
to establish a poS.nt at. tjhieh vaXis© is violated, ability to 
pjsedlct eonsequGneos, ability to suggest analogioo, ability to 
assert one value over otiior and ability to qiialify one’s 
position? (7) ability to take a position and ability to 
justify one’s position are affected toy variation in SES, 
^velopraent favouired by high SBS? (8) BPS and intelll- 

gonee intoract with on© arw^thor to affect the dovelopaent of 
ability to justify one's position^t (9) intelltgence Influences 
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th© cteveXopgnrnt of ovcrrill jiirlDprudentlaX Inquiiiiy 
as 1 M 0 II as silw? caaoonrnt abixit-lesj (10) eK|»su»e> to 
Jurispni^feotlal Incjulry teaching loads t» ciovelo|:rnrnt in 
©ociot!iotric w^tatua with roforonc© to social dialogue of 
wiGCcepted papilD? (11) JXH can contribute to toproveiTJont 
of ooclODP^trlc Gtat«s io terras of social action o£ 
unaccepted pupils? and (12) JIM is not effoetlw Cor bringing 
a?>out chan*;;© in sociOEnctrlc stiJtus of accented pupils, 

Dajpai (1900) prepared an educational intervention 
curric?iliin for value dovolopra^-nt and sfeudlc'd itrj facilltative 
C'ffV;;ct upon the develo raent of j.(wral judgeiamt* The Inter** 
vontion pxog ror.irao wai.' doslgrtcd for d^'-vcloplncj too values 
na-atly, honesty and concern for otliorc. It was a six week 
prograane consiufci^^g ojarn - ended stories based on 

til', pattom of Piaget's ©toriot. Each story presented a 
value related c-inflict to be ttisolved by otuclnits through 
discueoion, steps followed in tlie discussion ter© * 

(1) presentation of story, (2) p©i*ceptlon of different 
aspects by tho child, ^,3) perception of th© conflict, 

(4) developing awaseness of ttie conflict, (5) discusaion of 
alternative method© of conflict resolution, (6) arriving at 
judgeo^nt based on intention ar^d (7) conclusion. The satuplo 
consisted of 80 a!'iilds:en frora th.mo schools. The ©xportmental 
and control group© had 40 children oaoh* They wor® in 
the ag© rwitgo of 7 to t year®,. The imIo findings wcicc ■** 
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Cl) level of floral jwlgomout cap bo onfianctsd tiiroanh 
into Evanblon (2) tho piMigrama io afl'cctlve for 

all chlldbrin In tho oiqprsrlraanteil group irrGbr>C’Ctive of tj'iolr 
lovele of IntolXig'i.-uco, ■soji and oocio - ocoiiornic otatusi 
^3) raothor'a education, raitldlc or lowcup birth ordor, riuclev-'.ir 
fOTily Dtructur> , iilijhur level of ocha^l adjuottxnfc and high/ 
avcra.ie uchioviiraant proved to ho highly coutrlbutlve variables 
in the dev©lo]?nont of rioral ju<3c}G;5>'.3nt* It vac concluded that 
the-'' prograi'ane is ofi'fctivn for value cievoio^Taent. 

An ovorvlow of the fir<dlnga i'-nufiarated lu ti\€ 
pmeefling paragraphs nhovfi that n^epoaurt' to jtiriaprudential 
intjulry f.ioch'l of touchinr.| can help in tiic devolopBont of ooclal 
voliaou, value clarifying strateijlt'd^ Jurioorur3'"»ntial inquiry 
QhllitlQt, socianetric nfitus in ton^is of aoalal action and 
oocial dlalo(!Vjcg viluen, oocial co?Appetence, ac^eial problem 
oolvlng t.inci aoculimalndadneos, Teaching baaed on JIM# VDM or 
VAM has bo<,'n found to do-wlop values, sociol nkilln and value 
clarlfyi,ng strategies* Tjosvold and Johnson (1977,1978) found 
that subjects onrjaging in ci controversy were b<"»ttor abXb to 
predict subsequFMitly uhat lino of reaBonliig their opponent 
mjuld uae in solving a future pi»hlera than the subjects who 
interacted wltliwut any controversy* DtsagromKnts oijovida a 
greater amount of Information asnd variety of facts and a 
Chang© in the sallenc® o£ kiJOMu irforaation which in turn 
results in shift in junigameiiit (Anderson & Qra® 0 »ur, 197®i' 
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Kaplan, 19?7> Kaplan & Millar, 1977), The jnrisprudenfcial 
teaching strategy cmnhaalaca solution of value conflicts 
through rational consent. It teaches porspective taking and 
helps' students to b© able to jiirase their messages In ways 
that can be comprehendod by others, it provides more 
information about a problem. Creation and solution of 
controvorsia# tlirough jurisprudential infjuiry can enrich 
students® experience. They become avwre of social problpras, 
ti’ieir oolutioiv», controversies about s^-jlutlono, the process 
of solving social problems and thlnlclng about policy issues, 
etc, when exposed to jurisprudential inquiry. Thus, it apfxsars 
that juris prudential teaching strategy can contribute to 
dsvclopficnt of social consciousness and value conflict solution 
ability. There ©xlsts no research ©vidence to suKJort this 
opinion and the present study has iieon undertaken to fill this 
research gap. 

1*0,0 definition of terms 

The definitions of variables used in this study 
are as follows - 

1,0,1 Soaiol Consciousness 

Social consciousnojss refers to the ability to be 
sensitive to social problems and think of the solutions and 
consequences of social decisions. It dawlos® when the group 
10 together and each action of on© member changes the 
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m»ntai:y status of th© whole groop detennipirKj what every 
otl'»er moraber ramt ck?* It wfleet© a sen©© of irsutuaX 
into rdc! pend© nc&4 

i *2 j ^ility to so lve value Conflicts 

lll^|l^■l^||"|llll| n iiiiiB II ifTi'iiiii’f [i • jirmTini WTnw)wiir~Tiiwrwrt><mrKniHfiiTrwinifti^^ 

A value IG an Idea - a concept - about what aoiaeone 
tblnka ia Important In life* T/nen a peroon values something# 
he or she deoms it worthwhile - worth having, worth doing or 
worth trying to obtain (Fraenkel, 1977)* Valuing is an 
individual procoOG? one cannot get valuea from a group 
consensus? one must himsolf choose, pri^jo and act {Rstho, 
Harraln & Simon, XP66) * All persons not value the Svim© 
thingo * The values of on® oei^on may be Go different from 
those of another that the tv?o may find themselves in 
considerable disagreement, even conflict, with each other* 
Value conflict may not only he Interpersonnal but also 
IntraperaonaX« Xndividuala think about and diocuss value© 
and value issues v-^rn they feel value conflicts, The: 
reasoning used for resolution of tho value conflicts can be 
called *value Confliot Solution Ability** This ability 
refers to reasoning tjsed for minimising opi^xjsition between 
values producing emotional tension, 




XI 
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pjreennt chapter an overview of the total 

out inoliic'iing coiioitteratiijn oi: how tho work is to bo 
©jjocuted* It ic at tius stage that crucial tlocifJionr) a» mad® 
for bou ton objoctivrs to l>o achlovrt'b which rrtood of 
rsscarcl'i is t) be adopted,, what tolo arc to be utiod for 
collcctf.rsg nocosoary dato, how tt>c! pot'^olation should be 
defined and sampled, what controls are to be av)lif;d and 
finally hw the data is to bn analysed* A discussion of 
all thear £iisp:;cto is as follows - 

2A'itO mim o-!‘ sfWY 

EKpe^^l^'Utal mr'tood of rcsrarch was usr*d to investigate 
Into the roaoarch problm undar consideration tocauso the 
iBVostig'Qtors wexf.-; intorwstod In fi.ndino out the rffectiveness 
of jurisprudential strategy of toachlng for toveXooing otodents' 
social consciousness and ability to solve value conflicts. 
Ppjwst ** PDSttost fxoerlimtal group « control group da^ign 
was adopted. Table 2.01 depicts too activities* number of 
subjects and the total duration of tif© utilised for conducting 
this study. 
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2«01 


Schf-raatie Proonntatlon of the Research 
Deot.jn o£ tlie Jitudy 

Phase Activity Tlrac 

•r~rV-i“‘ir >nniitiTi mnpr'■ tm-iui) Btwrtaiinijifrw^miixaijii^trypxiilttiit'* 


I 

Bevt'jXoping ucid^shop at February 11 to 13# 

teaching Allahabad 1991 

competence 

in iinlsxj 

JfJi 

<tW8>M> > l>Mii>>i. r .» ifii < l>yw ia’<»«l W »•»«««» >a » --r-f-rri- —y-- ^--n-rm ilTi- IITI-IIII I1(#I lUpflTimTn- «»r niiliii HirilTHiiirjmWiiiM 


XI 



TTSlrig 

BO motion of Ud 

robmary 21 to 

JTS 

ex'fX* E'liRental and one 

contTOl groups 

tJj^ssr >12« «« 51 

Pretest (SC, vesA) 

March 13, 1991 


Adralnisttation of personality 
Questionnaire and Drorlvation 
Scale 

Expe riraentation 
Post test (SC, VOSA) 






38 


2 »2 .0 POWMXQH W SAMIPUB 


The po'oiilatjion for this study consisted of ^irlt' 
studyin class IX of Mlahabed city. The present study 
involved eKperirQi'‘'ntotion and tho investigators wanted to 
teach at least 30 public Issues to studonto of two 
axperiiaental groups through Jurispiudirntlal Teaching strategy* 
Prlncioals of only two schools agrr-ad to provide facilities 
for expertxflontatlon* do, a purp.oalve samulo of 153 girls 
was selected from stud'ots studyIng in IX class of two 
schools. TabXr- 2,02 shows the. details about the sample* 

Table 2,02 


Sample for thr rialn study 


»PtW«WW'*WiaWl» 

S*H* 

HatiKS of tua Institution 

Stople 3l2se 

1* 

Arya Kanya olrla' Inter Collage, 

102 


Allahai'jad 


2* 

l)*P'4iGir3.s» Inter college. 

61 


Mlahabod 



Total 

153 
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2«3*0 TOOtiti USED 


Th© praoerrt: research projec-t was mcfertafcon to 
firidowt tho offoctiiw^n^os of Joriopiudcntial and individua¬ 
lized Jurisprudential Inquiry on the devolopnent of social 
consciousness and aSiility to solv© value conflicts. The 
variables to be measured were eoclal consciousness< ability 
to solve value c inflicts^ Intelligence, persomlity and 
deprivation, Follwjing tools wore used for measuring these 
variaj",ilea - 

1- social Consciou 0 »ss Test 

2- Value Conflict Solution Ability Test 

3- cattell*o Culture Pair Intelligence Test, 
scale 2, Form a, 

4- Mlsra*s Personality Questlonnatr© 

5- b-« Scale const meted by S,K,r*3l, ct al, 

Tho brief description of these tools is as follows »■ 

2*3,1 sesllal ConsclouPnoss Tost 

Thla tkist has de'’r?lojx}d by the principal 

investigators. It laeasurea oociai consetousiws®, It consists® 
of three aub'^ests designed to measure Individual*® awarenea© 
of p»®cnt and future proMems, hta ability to offer ®oiutlona 
to social problemo and the «^ility to think about 
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consetn.if'ncps of policy deciclono, Thfi first stibtest has two 
Iteinji while the orcond and the third subtosts have four 

1 tains e«aGh» iill items are op©needed questions and there is 
no time limit for c-ompleting the test. Test- retest 
reliability coefficient for the test is , 021©^ 

Correlations the suhteats range from 57 to «0*9, 

2,3,2 Value Conflict solution Ability Test 

. — ——— ..— -■ -T— . ..... ..p .^ ■ . .pT^ T i rt i • lii tl^.W 

0,'hts test hau also iwian (^tevelopod by th® principal 
investigators, it measures individual*© ability to oolv® 
value con:clicts. It consists of four subtests namely. 
Conflicting Values Identification Test, Social Reasoning 
Tost, Pi^rspectlve Taking Test and Qualifier Suggestion Tost. 
The Conflicting values Identification Test consists of four 
problem items while each of tine remaining thrre has two itenw 
each. All questions are endedod and there is no time 

limit for taking tfi® test# Test - retest reliability 
coefficient for the total test with an Interval of twelve 
days i*a •53!52 , correlations bote;©©!! the subtest®' range from 
*26 to ,76, 

2 #3 *3 C ulture Fair li^ll iceiic® Test 

iwinii>ii«’if<»^'wa,trminMn„ii,w><ii III >iiiiin,*i Mm»JBfin^ex ijimmuwn irt*i 

Cattail *'s Guliaire Fair lutelllgcnca Teat, seal.© 2, 

I?oxm h has bessn u»©6 to a^asure Intalligence* Xt consists of 
four ©ubfssts iwaely, serte®, Claiselfflcation, watrlcea and 






ConditloK-^u It can te u£3c<l with childron ao youiig aa civiht 
yoaEti and. with older children and adultti, Thoxr arr two 
practice in aul)tcat I and 2 while tiubtests 3 and 4 

hav® three practice tteK© each* Teotitv* tiriie for the subtexts 
nam®cl serlej-h ciaaolficrtiott, Hatrlcca and C' -riditions ia 
3 4 # S and 2.% mlnutna bei^pcatlvely, The total testing 

tlrdc ia 12% ralnuton for the anjljtnato but it nrsJiuirea at least 
30 to 35 snlnntoo •'!or Qd'iiniatmtl'..>n. Series aT±)test aal 
Matrices anbtest liave 12 Itens each* Clnaeiflcationa ai±itest 
has 14 items v?hlle C'<: dltions uobt'St has B items, Split half 
reliability for tbe t<;Ut Is ,79. The value of alpha coefficient 
is ,77, The use of K~R Fomt^la 21 yielded a hotnoc?eneity 
coefficient of .01, Tost - retest reliability coefficients 
tor sample from differ*:nt counfcjfLea ranged from, ,82 to .85. 
Direct concept validity for the total test was .85. For series, 
Claosifica ins, Matrices and Candltions subtosts the concept 
validities wire ,76, .54, .76 oxid ,51 rcG^jectively• Xt has boon 
validated agaii'3St Raven's Prcx^ressive M-'trtces ( r « .51 “ .64), 
Plntnesr General i\l;>ility Test (r « .62), msc (r *» .62 with 
veibal XQ and *63 with performance IQ), DAT t i^stroct 
Reasoning (r » .TS)^^ OhTB {r » *56 ~ .74) end EChieveraent in 
reading, arltlw’tlc problem solving and language <ff w«48-*64). 

2.3.4 Pe|3riyatton sc^e 

This t<»l has hasn constructed by s.K.P^l, K.s.Misra 
and Kalplata Pandey. Xt measures deficiencies in tJ« 



ae pareeiwid by atudentJ-j, xho scale consists of 
70 lt«^ms measuring deprivation in five areas naineiy#- social# 
economic# parental, educational and emotional* There are 
fourteen items for doorivation in each o£ the five areas. 

The total scores obtained by the individual on this scale 
provide deprivation score. The split hiilf reliability 
coefficients ranged frem *57 to *75, Validity of the scale 
^ao determined by comparing scores of the naturally existing 
anc'' acknowledged dsorlved groups on this ®cal©. critical 
ratio was significant at *01 level, 

2.3,5 Etep3onalit y Questionnaire 

Personality cluestlonnaire of K.s.Misra was used for 
measuring personality traits. This queetionnaire has 176 
questions. It measures 22 Tf^rsonality traits namely, planned 
working, self sufficiency, egoism# scxilal orientation, 
analytical power, Indfipendonce# perseverance# dominance, 
questioning attitudr, initiative# work anxiety, creativ® 
motivation# adaptability, tolerance# pessimism# lethargy, 
group dependence# hositatton, alienation tendency# emotional 
disturbance# jceiicenoo and crookedness, it is meant for 
students of high school and intermediate class®®. Reliability 
was found toy finding out alipha coefficients, They ranged 
frc«a *30 to *96, Concurrent validity was found out by 
calculatir^ product imwnt coefficients of correlation 
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between ©tm<aont0' scoroa on Personality Qnostiomalre and 
their cXasofcllow friends* ratings* The value© ranged from 
»22 to *73* 


2*4.0 PHEPAR^iTIOt? POR E XffiRir.f.^OTA.TIOn 


«xT:X3fmre to jurlspnidrntlal Inquiry teaahing 
sessions can develop students* ability to intelligently 
analyse the DuhXlc icoue© and taice refined otanec’s on them# 
Students gat knowledge about contfmiparary public Igsucs* 
develop comi>eten< 2 y for clarifying and resolving conflict 
based on legal reasoning and develop a value framework based 
on Uie key principles of constitution* The six phase© of 
juriaprudentlal inrpiry teaching - learning activities are • 
fl) orientation to the case* 1^) identification of the issues* 
(3) taking position* (4) exploring the stance© (5> refining 
and cpalifylny the pDOitlon, and (6). testing factual 
assTOption© behind cpaallfied posltl'm. Out teaeshers can knew 
about various teaching learning activities* principles of 
reaction* social system and procedure for developing case 
materials by reading book©. Joyce & vfell (1^00) think* 

"HiSO amount of description c^n convey a eense of a model of 
teaching as well as an example of the model in omettee*. In 
fact* reading too much theory before gmlnlng a rough ® Imaged 
of the practice can bo confusing and* for aom© people* 
frustrating and discoamgiag* tn .researchers* opinion It 1© 
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deslr#3X«^ to i:rairt teachors# -fceachnr pducetpora or stnideot 
teachers to otevexop their COTpetoncy to tae j^iriaprudonti^-il 
teaching strategy before asking them to do JuriBorud^^'ntial 
limniry in the classroom. Efforts were made -fco train tlia 
project fellow es well as six teachers, Prfipomt'ions for 
experiffl'^ntetion also demanded (’eveloryncnt of case materials, 
training package and lesson p5.Qns, 

2 *4»1 De*yelop:nent of teachi n g competence 3 
O^rganiaation of a trainlrrj workshop 

A training vrorkshop was oirganiaed for training six 
tsachers in lasing the jurispmdeatlal teaching strategy. 

It was held in the Demrtraent of F.ducatlon of the TMivcrslty 
of MXahafoad w,e,f, Pebmai^ 13* 19^1, One teacher 

educator, two degree college teachers and three school teachero 
participated in the workshoo, The objectives of thn workshop 
were - 

1, to help teachorc to know about the jurispiudontial 
teaching atta'tegys? 

2* to help tS'achero 'unde'rstand the Teaching |i6.nalyais 
Guide far the teaching strategy; 

3* to help teachers develop ttieir cciaixttena® for 
preparing le,s®on plm; 

4,, to develop teachers* compatenoe to suporvls# 
jurisprudential teaching; 
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tO' enable teach© ra to develop a case itiatadLal? 

to emat&liat© the aaltobllity of the worksheet for 
jnrispru<3ential incpairy teaching f 

to evaluate the auitahillty of the Individualiaed 
jurieprudonti«l teaching worksheets? 

8» to find out teach©xo* willingness to us© jurispru¬ 
dential teaching strategy 0 

On ter first day tee sevon parti otpaute of tea workshop 
were asked to go through three printed lessons entitled - 

<1> HOW should teaching fo® tejuvonated 7 

(2) Education Eblicy and new diTrjonsloiiS of teaching 
learning piocess* 

(3) Social problem solving 1 Jurisprudential feaching* 

This was followed by a dcroonotratlon lesson on th® 
issue **Should there b© ar^ reservation for backward 
caste people In tee govemaent services-’ y'**, M^Bd* students 
acted as learnete* stjiff and seven trainees observed 

the lesson* script of a lesson on the ©arr^ policy issue was 
given to student©. Iteason Plan Format* leaching Analysis Guide* 
Jurisprudential Xnguiry Teaching Feedback Schedhl© and ten 
lesson ilanc wem given 'to the tmliaees for imruaal. They were 
also ©xplaited*,. 






On th® next day an •Achleveraent Test on Jurisorudentiai 
ln«|airy Teaching ModeX*' was administered to measure trainees* 
l«mwXedge and tinderstanding about the jurisprudential Inquiry 
strategy of teaching. The test wan constructed by K«i^i.Misra, 

It consists of 23 multiple cholc® objective typ® questions. 

The *i;ijllllngness Jaced.© for Iraplemontation of Models * 
developed by B jc^Paooi and D^H^Sanssraijal was slightly moaified 
to it ouitable for administration on participants. This 

scale consists of fourtcan statemonts to be rated on a fivo 
point Scale - Strongly /iigre© (SA)# Acjre® (A>, Undecided (ID), 
Disagree 0:>) and strongly Disagree (£»D), resides these there 
were three chort answer questions on ret|uir©ments^ posBlble 
hlnd«‘’'rencc'a anci sugst/cetloiis for effective implementation of 
the model. BoU-* tix-ds wem aconxi and tlie feedback was provided 
to tJrie pttEticlrmnts. Discij^ision followad feedback ses®lon» 

It aiioed at equalisirig initial aciiievement in theory, h 
script on belt* vies givrn to the participants and 

ti^ay evaluated the leaooa oontont using Teaching ivnalysla 
Guide aevolQped by s*K.)?assi, ®t al* {19SS) , Bifftcultl®© 
exaerlenoed by participants were jserttoved In order to help 

tliGKft develop t^ielr cajjpetency in sitP^rvising lesson® based 
on Jusispmdenttal Teaching strategy, Steer teaching conraenced 
when the imrestlgatorn got satisfied with 'tte level of 
ui^xetanding about tJti© Uieor^' praatio® of Jurisprudential 
Teaching strategy. To begin with the participant® 'i;®ed ready 



meet® le!SSon plenr* fer teaching. Each participant taught 
a lesson to his peers. Feedback on each lesson tfoas niovidad 
toy ^ different pa.rtlcioant each time on the basis of UeachiiKj 
Analysis Cjjuide* Er.'pc'rt comments on the following teaching 
competencies a3.ong with Gonstmetive otiggeotiona were given 
toy two external otose^rvers *• 

1» intraciuction to tJie teaching model# 

2, presentation of case material# 

3* analysis of a&m material# 

4, IntroUoccion to pj'iase XI. 

5. orientation about public policy guest ions# 

d. selection of one policy question, 

7« determining conflicting values, 

©* introcuetton to fioctual *:p>cstions, 

9« introciuction to definitional issues, 

i0« clarification of definitions, 

11. tfjtroduatton to p!iaae III, 

12. asking students tc tal'ce a stance, 

13. finding out shared student .daclstooi:#, 

14« asking reasons for one's decialons# 

15 * introduction tO' ^las® iv. 




16# inqtiirlng luti> posltiv© aspecte of aecialon, 

17# inquiring Into negative asE»ct 0 of aecislon, 

10, avoi^Jlng advocacy of one aspect of dacislon 
by tha teacher# 

19, finding out points where values are violated# 

20, asETieuslng ctesir-billty of consequences# 

21, clorlf loation of value con^rlicts through 
anelcgies# 

22, fi:!i:lng v^aluc priori ties# 

23, ©Halting refined decisions# 

24, drtejanination of decision quallfiotB by students# 

25, finding out underlyIran aosirtrjption:; for refined 
doclnions# 

26, finding out rele:vay>o© of 

27, finding auc oOAS©quorjcco of refined stances * 

During paer teaching the Participants ©sipXored 
follewirKi policy Issues - 

1, Should pdbllc hanging he allowed in our cour try 7 

2 , Should Rath yatra bo persBittad 7 

3, Should o^afflinction© b© ccinducted for adfalssion 
in tho ttniverslties 7 

4# Sho^itd ckmxit b® prohibited 7 




49 


5* 

6m 

7* 


nc-vodayo vidvalaya bes r.'&tabi 
il'thoiiXd India nal;?^ atrO^a' bomb ? 


Inhi'Cl 7 


JrfhOuXd ulvoiMbct wiXAen yo-fc com');.)bnbation 7 


Sfeor lAraabico i*'oocibaGk £,i<"ai.iiorja tjare* followed by 
raal toaGliin.i® Th-.-- pa;cfci-Jitxmba we:r clloyGd to lioa ready 
made loaoon '^j.aaa oi; luatarido, Thoy oora aloo roquoated 

to proyra?? «asr' p.atrrialc and Xonacn pirein -^or t.l’.'‘'ir teaching* 
Only ibrta pai;-ticinrL’!'itr. con1d cono paterb'd:! aa well 

IrSG'jn pbroG for thrir practlrjn in mal r;itn‘!.tionG. They 
exnlorc"! the i-ollowirr.) ix?lic:y Isauet - 


1, tuition be banned 'I 

2* Shordd irttexcasto marriages l)e allowed 7 

'3* Shot.'ld the t-TOrk to construct Tohri bam Projo-ct 
be completed 7 


Three teachers ©Kplored the Ibllowlvig Issues -■ 

1* Should child Ichour bo prohibited 7 

2, Should tfiom -'x.' a fit© day w^'sh in ofiidos 7 

3, Should aati pratha be recognised 7 

One teacht^r could mt got time to cto m&l teaching* 
Buring peer practice fef-dback eeaaions and real teaching 
sessions qiaipeteiic® to use Jurtsprudential 

Teaching strategy was m«esur©d with the helo of gtrispru* 
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d®fitlal Inquiry Teaching Feedback Schedule# It uas 
hypothesised that teachers* competency to use Jurisprudential 
Teaching Strategy does not dayelop when they are exposed to 
peer practice feedback sessions. Table 2#03 presents teaching 
efficiency scores in percentage and ranJted difference scores, 

TABIiB 2.03 


Percontag© teaching efficiency scores 
during peer practice and real teaching 


subject 

Peer teaching 

R®al teaching 

d 

Rank of d 

h 

47*73 

71.88 

24,15 

5 

B 

45.83 

48*31 

2*98 

3 

C 

48,ai 

51.39 

2.58 

2 

D 

47*92 

51.32 

3 *40 

4 

E 

43,0S 

73.68 


6 

ff 

63*09 

65.00 

1*99 

1 


Perusal of tJ*l® 2*03 ehow© that th® sum of the 
positive ranks is T^ « $434244^^1 » 21* It has a two tailed 
profoabllitgf m *0312 when so* the null hypothesis may h® 
rejected at *05 level* Thus^ it con be concluded that 
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e3£'')0£3wsKJ txj I3QQX praofcicr^ £c!Q(J5aiaGk o'esalojuJ iitr^sweo 
ty&achersj* aoiTiwjt(*-aGy -to iiao Juri»pruclent;lal ^©aching 
&-fcratogy * 

“willlngiK'yw licale for Im->lcva''ntat.lon of MotSels * va© 
a^SsTiinlEttored before i^eor teaching- and aftc'r roifl teo,ch-intj. 
Content analyoia of tiio thre^'^ OrX^jTencle-d quen ulOruj iD^V'-oXed 
ttia rec{uicementy, paowlblo hiiKiecancoo and JJuqqeytionr? for 
effective iiapl# mentation r.»f the t achinq modol. The eaerntlal 
recpirt'Kiont© a© pc?inted ont toy teachere are a© follovj© - 

** adequate pre;parati'‘">n by teacher, 

knowledi'jo of arguitiento for and agalnct tsolicy 
starsce©, 

- availability of adatjuato tiw to carry out 
«''tacuay i'“jn to Ita logical conoluoion, 

*»■ willinqneoa to ua© tiie teaching model, 

teacher's conftd" nae in using the model, 

«■ adequate and appropriate prijctlce in unlrig 
the jTiodel, 

* support from pciaclpal/manager of the schcwsl, 

*- availability o£ case raaterialu, 

•* theoretical knowledge about tlia® teaching 

model, 

ability to prepare asa« mate ri al a, 

«" training facllittea, aiad 


studeiit®! * CooperatiOFi* 




TliG po.rtlci>:>anto listed thr> folloyln<i possible 
hlmterameo tov Implonentlfrj thr Jurioprpdfmtlal 'roach,1 
strategy • 

stuilonto* tetjclfncv to QCCor'>t t;hat the teacher 
sayo# 

- lack of Into mat; in tiic topic 

imwlllingnt'ca of adnlniotrators to olloi^* ttei 
for 'i^rylnt? out sew -tocliniciuc-s, 

« tcachoro’ failure to complete tlie lesson in 
til© qlvon tisno, 

^ stiiclontQ ‘ felt difficulty in. giving quick 
pTO|?erly uordacl resfxjuses, 

*» time limit for course coiTiplrtion, 

•*• hoaxy 1 ,^ork load for teachers, 

*«■ lack of acaderoic os well as aoclo»emotlonal 
oup”'X5rt frrxi other toachei^J, 

«* unfaTOurable school climate, 

-* lack of xBadlly availal:tle ease -aaterlalB, 

lack of tmining In socratte dialogue, and 

dtsciplisw problems in largo elassos* 
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2 «4»2 Cpnatruction ofi worksheet, for .lurlst^rud eBtlal 

Inoulsy 'teaching 

lisSien Gtudents qvb taught through jurisprudential 
stratee^ of teaching in the classroom# they parforra many 
learning activities, ©*g* reviewing facto, syn-thesiKing 
fac-ts into public policy issues, identifyirsg values aiwi 
value conflicts, taking a position, state basis of their 
positions, thinking aonaoguencea of % position and refine 
as well ao qualify their position. stud< nts tend to avoid 
doing these activities during teachingi^ This maatv© listening 
can minimise the effectivejicoc of jurlsprxaden'tlal inquiry 
teaching. Use of worksheet can onsuro optimum participation 
of stud'-nts in the process of jurl'sprudential incjulry® Passl, 
Sansanwal and slngh (1983) have dswaloped a worksheet for 
stutVnt teachers, it consists of the fallowing activities - 

1. hist tiio issues In the cuaa presented isy th® 
teacher, 

2. hist facts/definition in th© case about which you 
wish to seek clarification* 

3. bist the policy questions rela'fced to th® ©elected 
Issue, 

4* nMie value conflict© involved in the selected 
policy question, 

S (®) do you agree or disagree with the polity rp»stlon 2 
5(b) list down th© cor^equence© of your stance. 
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5 (e) 'list dotm the reasono in favi;5ur of ^our 

stance# 

6 (a)» t^rlt© <1ovm ref tnccl stance# and 

6 (b> write dovm the conaecjue^icea of y .ur refined 
stance* 

This vjorh,sheet wao r^iodified by S^P.'bandey <199D)!:* 
He included tho folXow5-fKj pcjinto In the worksiu'iot for 
0tud:;nta **• 

1« oiibjrct or to,lie of the case# 

2 IS issues ilnv*oI\md in tlio cose^ 

3® undoninfi' 'the,? wain issue# 

4* important confilctijig values# 

S» stuefents * otarce/ctocicton# 

6'« reasons behind thair otones# 

7* revised decision# and 
»asoi^ for revtslon* 

investi^jatoro have rt^difled this worksheet# 
revised. worJcshe^ct is as follows » 

1* writ® problem mo# 
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pclio/ qur-fi-tions relatotS ta the pnoblew «• 
atatejwmt^ 



3» writ® cojifnoting values for th® selected policy 
question. 




4# writ© your decision about the policy question* 

Y©a ito 

5® Wfrite reasons to sup?rOrt your decision. 


HW W wWf ii • W Mi»HW l W »i|i n *«l> iw i 


*m ffa n»- irfi i ttt* «w <t w <m *» >im « ai t i » 


5, write conseqt;]^ncrs of your d®cisl.ori« 






nm ^ 


mmutrn 




5® 


7* write your rsvlred decision* 


2*4*3 Preparation of case mate rials 

People face many problems in their daily life* 

Sonw? controversies arise becatsie o£ an£>lguou3 or confusing 
use of woritet, These am def tni-uiona'i problr-.-rria in uhich 
participants in a discussion use tlie saiae term in a different 
-uay or cilfferf-int terms for the san^ referent. All of us 
make value judge;i«ntc, Many choices of ideas, objects or 
actiane invite discussion. The best solutions reflect a 
balance of voIikj* in -u-iem each val'ua is compixiraised or 
violated only minimally* Sometimes controversifes are concerned 
with whether a valw has been violated or whctiner actoptlii^ 
a particular policy vitll lead to undesirable consequences* In 
Such factual problems the nsllability of factual, claims Is 
dortotful* Studsnto can be teu^t about how to perform 
jurisprudential inquiry in order to solve the three types of 
problems* Teachers can prepara staidents to deal with public 
issues and soelil problems. The obj^vstiv® should be to have 
students consider and take a personal atanc® on the social 
and ixilitlaal val» problems in each pmbl« area* This 
objective can be adnievad by losing the fortsprudential Hodel 
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of tr'achinrj witii at^ropriate confcrovoraial caae raatariala# 
ACGortJing tej Joyce aw:l ''loll (1980) a coatrovcraial 
doscri!ero a aorclfio aitaa -ion about ^?bich tlioro are 
eo'/iCllcstincj ethical# logoi# factual or dofioitlonol 
intC'Et>retatlona, The c^(s t-iay a.)i'3iot of a clasoic hiatorlcal 
or Ir'gol situation. It cay be a aliort atory or f Ictionaliaccl 
account of et aocir-tol controversy* it r^ay be wdated to tiio 
subject contemt tv^r>. Use of the Juris prudential niodol reciulre® 
case !,aaterialo* They can be dov©lop€3<l by the teacher* The 
invc-stigators <;V:.ivelorjied. 33 case materials baood on tiic 
folloui'',:<3 major jixjlicy issues 

I- should computer usag® be cncouracjed 7 

2 ’» i^hould strikes fop banned. 7 

3"» shonlci irKJlQ make atomic wapons 7 

4'* should them be a five day week in offices 7 

5~ should teach©ra* striicc to© banned ? 

should the goverw»nt ban the ratliyatras ? 

7-» Should postage bill be Implemented ? 

8« Should tho govarment allow prtvat© coachliig 
centres 7 

9- should there be student unions in educational 
institutloj^ ? 

10«- Should iiadivlduala aosepting dowry be punl®h«d 7 
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11« Shotilci the govemTicEtt cenaor the ^xroodoni 
of preso 05 't^rterh ? 

12* shoeld till? pjcoductlon of - Injection 

too toannod 2 

13» ^honld evow iporoon toe re<itiir©d to nlng 
fictional Antliom 1 

14* shotJld adttiaolon t€sato bo organised^ 

15* r>hoiild cti'tlclo 370 tor repealed from the 
Gonatitufclon of India 2 

16* should i'tovodaya Vidyalaya be eotabllahed ? 

17, Should child lal:iour be bammed ? 

18* Should otucl'''nto reoort to self Violation 
to gc'-t thf'ir denandia aoaeptod 7 

19* should child. t;l''lincjtsentn toe kept in remarsd 
homes ? 

20* should Allalsiibad degree colleg-'O to© 

diuaffiliated frosin tonlvereity of Allahabad ? 

21* should study of English to© rnodo compulsojcy for 
stxidents ? 

22« Should English - meditm nchoola be established 

in tribal areas 7 

23# should 7G percent of national resources toe spent 
on tlv devolOMcnt of i?lllag«js t 

24# Should th® Tohrt Bara project bw <»!ipl©tsd f 




25« Should a clp£o)tiCff text be made in the* borcterllne 
aseab of J^njbb 9 

26* Should paramt tcaahor aasoeiafiiona be^ foroad in 
sohooia ? 

27« Should thora ha awf piai7loion for daath ponaXty 9 

28* sliovdd uutl prittha bo acaopted i 

29* shorid tlio acho' ul©d cia##to people bo ejllowad to 
change thoir roXigion 9 

30* Should tlv3 Ham danara bhisal mmain tiiilockod ? 

31« Shoixld 27 percent of the go-vcjrnmcnt joba bo roservod 

for the backMOEd caste peo|8.e 9 

32* Should txjrsons JioXding the possession of railway 
property lie asked to vacate the land ? 

33* Should ixacta anay be sent to srl Lanka 7 

case Kioto rials t«sr© diocuosad ulth one esipert In the 
fi'^Id and 3ix teachers iifho participated in the iijorkuhop for 
■braining t*»GchOES in tlie use of ijuriaprudontlal Teaching 
Strategy* They werf’' aated to Identify case ma-teritils which 
shall be in’terf-'Sti^iff and useful for students of class Dt* 
They were also given to students studying In class 15C of a 
schcol situated 1« Allahabad City* Students were asked to 
undorlta® main statMents of the case raaterlQl and poigit out 
their difficulties In undejcstandlng the cm&B material# 






60 


rtecrsaaiY modifications were mado in the wordiryj o£ cans 


materials in oxxlor to make tlic.-a mom comprclienollAc* case 
matorlalG minted to five ptillcji' ioaueo were rejected. They 
t'7ero related tn the pjcotlorns of changiitrj of mli^/ion# 
unlockiiia of Ram .Tanam hhmi^ reaomation for backward c aota 


people in '.'jwetertiont jobs# dioaf 


C'aicvfrn ^'min 


■■ir.ivor.Utyjgsffiscndlna ipeace army to iSrt banka* 

2.4»4 PrcDaratlon of individualis-^ lurlsprudcntial 
inquiry workohoot 


The ote^anlaation of jurlaprudontial toachiug learning 
activities in not focaot utth too nsir^ problems, it is easilor 
to mai-itain the i-3Wlver.T:'.'nt of a small group of ntudonta. 
Teacher has to tiso bocratic style of ciialoguc* iJhen ho probes 
one line of thinJ-iing to its logical e inclusion, he continuously 
qur-stlons asoulSaptioniS and tests consistency. In large classes 
teachers may experience roany dlfficultif'S, for example - 
variety in stvukJnts* stemces, inability or difficulty In 
onforcing one llm^ of thinking, tendency of some otudonts to 
argae ultJi othemi or act as passive listeners, students' 
difficulties in thinking of the cxjnsegi^nco® of their and. 
others' stances and auggeoting conditions under which a 
deciston can be talesn, cto* If the worksheat provides for 
guided teasonlng ajx>ut th® corjsoitfusnces of p©.s 0 ible decisions 
and qualifiers, attaints may become more involved 1» the 




pEocQSO Of jurispraScntlal Inqulicy, The individualised 
jurisprudential inqul3:ry worksheet provides for these 
opportunities * it includes tdie follov^ing steps -« 

!•» Reading the prohlom-^stataiuent, 

2^ Analysing the case matorial. 

3* Identifying sorae policy qurstinns . 

4« Taking a deciolon on a policy question, 

S« writing reasons to supx>rt one’s decision, 

6* Identifying conflicting values, 

?• writing reasons to oppo«*e a contradictory stand 
take.'n by peers, 

8, Guess irig reasons tiiat can be possibly etatod by 
peers to oppose one *s decision* 

9, Going throwjh some consoguances of possible 
contradlc'iaQ;<^y decisions, 

10» Thinking about and writing some more consequences 
of tvjo contradictory dsclslonss, 

il« Thinking about the condition© under which the 
decisions can be undertstkeji^ 

12, Responding to probing (luestlons,: 

13, writing refined policy decision. 
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d Juri;.3;)riidantiol (IJI} worksEieotu 

vjojpc for 20 j»llcy lC30u«"0. Th^y wf^rr tilvon to 

ottutaB'te of IX claos otudyi;>‘j in a avt^rago tjrac>e school * 

Sti.-’d'-ntr. v.-ero asitod to ifo thir-ju ,h anti co^aploto each Id! 
tjorlzoh'at and rioint out 'bhoir dlfl'lcultiao in u:jcIg»^ band inti 
'llif Itiri* into'fo co:itr-at of thc' tJX oorhohrats, TtKxX'iSScitY 

iit'idlf Ica.tiono u(’£c Th-y uojpt! cotttinfZ'd a'or futnte 

tisn« 

2^5,0 Ch'^W.did'i’X'.hJ Id;’ TOOLd 

The x^J^iSent stntiiy was nndortakem to find out tho 
effectivc.’iiezjs of inOlvlcliiolioocl Jnrtupmi*’ntlal Inciuiry 
und jurioi^mdentlal Inquiry tcaclilucj for tteyolopiny tlw 
sociul co'f'OcionsnraG and tiio vulw’ onfllat wolution 
rJriXity of scutlen-bd* lio tool %'jai.s available ■;or -fOciaurinq 
any of fciiC" too c1i5|,:^';ndQnt varioSslos naiTioly# social 
conseiouorrss and volii«» conClict solution aJaility, £iO# 
off jrts mad© to constmet teats for vae'aourit'K} the-sn 

VO riddles , 

2*5,1 Coi:otructlon of Social Corjgclousne as Test 
2,5,1,1. Preparation of items 

Social conociousnaas xnfera to Hie ability to tm 
srr^Jittws to social pwtolem and think of their sointiow 
and conBequciKea of social ^cisior®, It ap-'seared Hiat 
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aocial consciownoas can i^e measujosd tlirough Itema that 
oah for the following - 

« problerds being faced the present 
iKllan society# 

« probloias likely to la© faced by Indian 
cltloe^s in future# 

9 solutions of social problems, and 

« consoquoncoo of bolutions of the social 
problems * 

TEJO begin with items were preiaared for measuring tho 
following abilities - 

# guess problems (GP>, 

« think nroblom solutions (T5S) and 

«, think of conaeqwiices of problem 

sol ut lorn (^P;S) * 

Two itemc worn psTsparod for measuring tlio ability to 
guess problem!:# ate Itrnna worf!' prepared for measuring the 
ability to think of problem solutions and eight items were 
prepared for laossuring studonts* a^.>illty to titink of 
cor^equences of dedielonQ that can be taken for solving 
social problems* ThC'lr suitability was judged In tew© of 
language# content# appeal and relovance In th« present social 
context* this led to rejection of two items for measuring 
TPS ability and four items for measuring TCPS ability* 
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Itwn Amlyate 

Tho txy-out form of l*i« social consclouBnesa Teat. 
consiste?d of three and ton itoiafi. The test was adminis- 

tert>d OR 102 stu'^/its of 3X class .studying In two schools of 
Allahalmd city® Product moment coefficients of correlation 
werf'’ ca3.cnlate(l to find out whether each item raessures what 
the tr>tal test me.isures® item ~ tota3. correlationB have been 
shown in t?\ble 2«04® All correlations are significant at «001 

level. 


TABIii 2®04 


Item 'woted correlations for 
Social Conscior^sivrss Toot 


Item Ko® 

ViHwsJji of correlations 



l.t 

,8663 

1,2 

.8436** 

2,i 

.7925** 

2,2 

.7729** 

2,3 

.7878** 

2,4 

.7711 

-’fr* 

3,1 

,7297 

3,2 

,7251** 

3,3 

,7068 

3 ,4 

,7623** 

M « ic^ 

aignificant at .001 Itvel 




2«05 




lAandarci Deviation^ anel Vfcitiofl 
for IteraCi iaclucfod in the rinal form o£ 
Jsocial conacioiiynesQ Tost 




Mt Mcn^RnWtJWMirW^ At ntntw 1 




Itc^m 

IJO. 


Mean Ktandard Deviation 


t 


ratio 


ncG LCG mo Lca 


1*1 

6,79 

2 41 

4*20 

1.279 

17,l/ 

1 * ^ 

4 *25 

146 

2*506 

1419 

7.52 * 

24 

1,8a 

0*89 

1,061 

0,734 

5,03 ^ 

2,2 

2*25 

0,52 

1,259 

0,626 

11,53 

2,3 

1,85 

0,52 

0.020 

0,592 

0*32 

2,4' 

1,65 

0,57 

0,913 

0,62? 

6,59 * 

34 

2*02 

1.05 

0,862 

0.005 

5,57 * 

3*2 

1,B8 

0,55 

0.94$ 

0*627 

7*65'" 

3*3 

l,6S 

0,55 

D.82B 

0,5B8 

7*47 * 

3*4 

|WWt»'W»|r 

1*52 

0,613 

iw*",!**-*^ 

Q.y99 

0*784 

4,7$ 


i-EO ** High Criterion croup 
hCG a* L»J Criterion Group 
significant at *01 level 




THf' &oon tl wfijsliookti of 163 yi^ndonts v/cr© aE’X'anfjetl 
aJ?crntl:‘.’'Kj ortfcr oif scoroa and theyi 27 porcout answorbooka 
(Kf a* ,44) mow; Golncted from oithor oncia^ Ifeon and standard 
dtvla'.iion for «iKfh of. the ten Itean opre*- calcnlated for 
hi'-fb and l(w criti*rl /n ffrowno. Then, t *• ration ooro 
culcnlatPd to find out tiio otfjniflGan.'-e of cilfferr'ncea 
betooon the '.v^ano for hlyb and low oritorlon yraupo. Results 
;>£ tuts amiXyoto nave tioen shown in table 2*0B. Obnorvatlon 
of tljo tablr nhovjn tliut oil t •*» ratlor, ar© oifmlfleant at 
*01 If'Wri, 'fhno, ol.l of the ten i'toina wf'rc! retained in the 
■i:inal fom of tJiCf docial ConOGioiianrna Test* 


2*5*1»3 The final form 


Tte flnul i:orn of the doclal Gonacioi;}i>nesa Test consists 
of . dnbttnt I has two itr*rfis which moasnre 

"Ability to f';W'Ss •iroblOTis *. dubteSt II has four iter® which 
roeasiirr! "AVitlity t^i think of nolntionn of aoclal pjx>bl©ras * 
Subtoat III has four which uwi^'^uEo "Ability to think 

of conscc|i»mos of problem solutioi®"* 


2.5*1*4 



H>r scoring »6t^r©es to th© two Itee® Irclutfed in 



67 


score'' Sor atabt»Gt I, Thn inm total of -die oolutlorw for the 
four social protaXoraa gives tho score for aubtost XX« 
subtpst III aska for consc'qusncos of four dEiCiaions 
may be for solving four diSforemt aoatal pKbblcms. 

score on this ia fon.nci by adding the nvamber of 

conoeqwnar^s give?n for c^ach socieil problm ooXiition* Ths 
agg»gr.te of the thr e arbtost acoxwe provides tho overall 
sociel Gonsclouaw'aa acorp, 

2 « 5 « 1 « 5 Reliability Unu Valiuity 

The social consciousness test was administered on 
51 students of class IK cm two occasions at an int;erval 
of tfe^lve days* Product moment coefficient of correlation 
was calculated between ihie ore test and post teat scoros.lts 
valuo wa» ,8218. Thua^ the test - retest reliability of the 
Social Conacioitonpos Tost la 

AS it was planof-d to inoaourc social coar-cjCrusness 
throurih vise *5;ocial Gousoiousuooo tfc'St*# it wau considered 
worthwhile to find out Intrlnslo validity. C’uilford thinks 
that thf* dG^re® to whici-i a test ineasurf^s what it measures 
may called .Ivitrliiulc Vfilidlty, This provides an indax of 
how well tilt© ofo'tain«^d scores' measure th© test's true «* ©cor© 
components* Pix>duct laownt coefficients of correlation were 
worted out between the total test score and scores on various 
eubtest© • Observation of table 2 #06 shows that all 
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correlat*or>0 are significant at .01 Xev©l. So, the 
teat poosrssea intrinsic validity, 

Tmu's 2,06 

Coefficients of correlation shouing 
intrinsic validity of social 
Consclousrif>ss Tost 




Sub boat 

croup 

Corrr^lation ulth 

osc 

GPT 

t 

,0860 





a 

,7801 


Tms 


TCffiT 


1 

a 


,6725 




1 ,7042 

2 , 6@24 


aroi3|> t (St 2 » EKperijnental gxonp^ 


«* significant «0i level* 
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GiiiXfo3?^ C1971) Itisb siiEssticdl tiJi© uo?' o£ fi&ctioi? 
ancaytlc technique by maiutalning that withoxit a good factor 
analysis wll InfoawJd coacltjsions cannot foe reached 
regardii'^ v^hat traits an* measured by teats. Table 2.0© 
presents results related to the factorial structure of 
th® social Consciousness Tr?at, ^ principal component factor 
analysis of the intnrcorrelatione prE^orntra In table 2.07 
for oxtraetton of ff.ictors with varbnax rotation was carried 
out. The rotated factor loading oJiown in table 2*08 reveals 

TABLE 2.07 

IntercorrelatSons between ten items of 
ScxJlal Consciousness Test 


Varia¬ 

ble® 

Item 

No* 

1 *2 2*1 

2.2 

2.3 

2.4 3.1 

3.2 

3.3 

3.4 

1*1 

*8382 *5961 

*5456 

.6091 

.5198 .5098 

•4846 

.4924 

.5512 

1*2 

« *5700 

*5079 

.5800 

.5517 .4386 

.4263 

.4390 

•5356 

2.1 

«» 

*7726 

*6925 

*7176 *5382 

.5822 

.5721 

*5449 

2*2 


«ijp 

•7671 

.7445 .5372 

.5645 

.5198 

.5186 

2.3 




.7237 *6150 

.5257 

.4902 

*5443 

2 *4f 




- .5413 

.5362 

.5370 

.5671 

3*1 




-Mie 

*7313 

.6525 

.6836 

3 *2 





m 

.6635 

•6489 

3*3 







•7465 

3*4 









M M 162 
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Hhm a,08 

Kotat©d factoirS (Varirnax) for 
Social C')nsciouanp0O Teat 


I ■ ■ 1.1. If 0. ..■»„Mi ,» ., ,.II I I, . ^ ipiit '1l llil Tri i l i T i M <] f | Wri >»| ||p i 1) li l < i r^fi » i<ti T*ff'YT* | trt^ 


Variai>les s 

Item no* 

Factor I 

Factor IX 

1,1 

.79832 

.26454 

1.2 

.82280 

*18768 

2.1 

*73967 

0^403 

2,2 

.74434 

*400l4 

2.3 

.76932 

.33341 

2*4 

,70582 

*44344 

3*1 

*32804 

,80882 


.31844 

.81314 

3.3 

.28T26 

.82673 

3a4 

,36597 

,78277 





n 


psecr-nce of tuo factoro. FiMtor I hao high loadings on 
oi;; Itornr;, Thf'oo Itnrao bt^Xora} to Gunso Prolxlerao and 
Thlnhlnq PeoLlom Sr3X\itionn tost. So, thla factor ynay bo 
Xabollod as 'Social ^rohlera solving*, Factor IX hoc high 
lrjad:ln''fO for Ifc'-oo rf.'lat^xl tn 'thinfcinci Consefjuonaoo of 
0?:oblo5a solutlooG Tost*, Thtc factor can be nctaad as 
'social liociision Coscrjvirixro Prediction', 

2.5.2 CoitJtmction of. VaLuo Conflict Sfjlutlon 
A!>ilitY Test 

2.5«2.1 Prc‘paration of itc^a 

Valno conflict solution ability refers to reasoning 
uood for minhaiaing op-position Isctocon values proclucltiri 
oraotional fern Ion. ACcordira:] to Joyce and wall (1980) maJ^tery 
of tlio frari^tjork for analysing iaauos lo the major learning 
outcorir of the Jurlopmdontiol fdodol of Teaching. This fr»o 
vosi: ijTCludea okill in itXcntlfyiag policy gu^otiono, 
appilcetion of social Aralmm to i?olicy otarKiesj th© ust of 
analogica to oxnlor®" issues? and ability to Identify and 
resolve definitional, factual and value problems* Pandsy 
(iggts) dtewloi^d a tool u^iuei •jurisprrdentlal Ingulry jollity 
Inot£'um'»^nt*, it aeasuros fourteon lataXlootual operations- 
nwly, ability to Identify social isaues, ability to identify 
factual problwas#, ability to i^ntlfy definitional problecas. 
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ability to oolvet clofinitional problertu^e ability tx> Icfentify 
Viilira iiwol^gd In social lasucs, ability to Icl-'ntlfy 
conflicting values, aijility to toko a otanca (position)* 
alsillty to justify one's position, ability to assur-ne the 
argisu*'nts of othcns, ability to oatablish a point at which 
valtr:- Is vi'Dlatod, ability to pi^odict conoeguanccs, aJjillty 
to Ougqest analo^jif S, abill'ty to assort one value over 
another and nihility to cyjQllfy or refine one's position, 
Itotional antdysis of those lis 1:^0 led to tijc isolation of 
four major voI^F' conflict solution Tlioy v^c^re 

iclcntifyinq th© valura in conflict, social reaoonlng, 
pr'tGix'ctiw takincj and queililfioro suggestions. 

It npp^'ared that opem ended qvyistlons will S’F swore 
sultoblo for measurlw; the four ^solm'Solsstlon 
abillti' S, 'Ho begin with sovon items ware piyr^md for the 
eviT ( Coufllctiraj values idontification Test), flv© ItaraS 
werr' prroared for tlw mv (social Reasoning Test), i'lv© 
ttms were pw}?arod for m (Parsipectivc Taking Test) and 
throG Itoias co^xld constx'ucted for the qST (Qtsaltfiar 
Siiggrstion Test), Discussiosas with om ©report in tho field 
led to ro jactioii of three itetsis for GVIT, thwc items for 
SET, three items for M and one item for OST, The reiaalnlng 
ton items constituted the try - out form of VCSAT (Value 
Conflict solution M>illty Tost)* 




n 


2»5*2«2 ItQm Analysis 

Thr tryout foisn of tiio Valw Conflict Kolutlon 
Al'iillty 'i?e®t aoi'joleted of four subtSfS©^ anti ten itesus# 

It. uas rod to 102 otud"tito of IK clciss studying 

in two sohcx>l£;! o£ aliabad City. Product looroent ooefftclonts 
of corrrc'lt-tion worF.? calcuXcited to find out whether rnch Itm 
moaouron what tho totifL t<-st r»?iaa« 3 EOC, itora -* total 
corffilatlono have been aha^n in table 2*09* All of th© ten 
corrrflationtj are.* sh'inifioant at *001 level# 

TABU'! 2*09 

Iteni - total correlctlonB for 
Value C'onfllct solution Ability i’est 


Xtsm Nq* 

Values of corrclationc 



la 

*7026 

1,2 

.7339 

1,3 

,7562** 

1*4 

,7365** 

2*1 

*7492** 

2.2 

-7215 

3*1 

,0180** 

3 #2 

,7998** 

4*1 

,7640 

4,2 

,6915** 


M M 1021 


significant at *001 level 
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TABLE 2*10 

Msanc, atandard Deviations and t « ratios 
for items included in the final foim of 
Value Conflict Solution Ability Test 


Item Mo, 

H®an 

Standard Deviation 

t - ratio 

HCG 

LCG 

HCG 

ICG 

1*1 

1.59 

1.06 

0.542 

0.695 

3.95* 

1,2 

1,36 

0.886 

0,574 

0.537 

4.04* 

1,3 

1«40 

0.886 

0.583 

0.616 

4.12'^ 

1.4 

1.09 

0.704 

0,563 

0,631 

3,04 

a.i 

2.18 

0.613 

0.869 

0,618 

9.80* 

2.2 

1.84 

0.500 

0,734 

0*549 

9.71* 

3.1 

2.09 

0.431 

0,801 

0.S4S 

11,36 

3.2 

1.79 

0*363 

0,631 

0.486 

12.03*^ 

4,1 

1.82 

o.iai 

1.105 

0.44S 

9.14 * 

4.2 

1.68 

0.113 

1.006 

0.321 

9.8$ * 


HCG ^ High Criterion Group 
LOG «a Low Criterion Group 


# Significant at *01 level 



scorocH answer 'bcx>ko or 163 students uom atrrangtd 
in aacandlng orcter of scoroo and then 27 cent, answer 
books (Ki**44) were selected £rorfi eithisr.ends# Mean and standard 
cteviatlon for each of tlxa ten items war© calculated for high 
and lovj criterion groups# ratios were calculated to find 
out the atgrilficanco of dlfforonces between the itieans for 
high and low criterion gzouns. Rosulte of this amlysis hav® 
br^en shown in table 2,10* Obsatvatton of tl'no table shows that 
all 't-ratios are significant at *01 level# Thus# all of the 
ten items yi©l<3ted significant item - total correlations as 
v;©ll as t - ratios. All Items vfem retained for inclission 
in the final form of the Value Conflict solution /ability Test. 

2.5.2.3 Th© final foim 

The flntsl form of the V alue Conflict Solution Ability 
Test consist® of four aubtests. Subtoat 1 has four item® 
designed ao a® to measue© the ability to identify the 
conflicting values. tt presents four problent® and values 
involved in Issues. Students are asked'to writ© values in 
conflict* subtsst 2 measures the ability to give ar^wients 
to Support one’s decision for solving a social probleni* It 
has two items* it presents two problem® alon^lth a solution 
for each problem*. Student® ar® asked to declare their 
agreitoient# dlBagre«a®nt or indscisioa ajid writ® arguments 
to Bupnort their decision. Subtast 3 taoasure® iiidlvidual *® 
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01)11 tty to assumo th^’' ar.rjm’nta oncl actlvttleo of othoES, xt 
pTc&GVto two i->LT)blcras and ai)kc for ijKllvidual 's doc la ion aa 
well 03 tlif’ arguni''‘T)t£i tliat may be- qtwEi l^y IndtvldmlB to 
oppose tlie dcclcion-, ^^iibtect 4 meaotiroQ irtdlviduol *0 ability 
to su‘'jge3t ffuallf iora for aolntioto of social pro^ierarj, It 
pworiite two for tijo diffor-. nt proi.)lcTaa and tlireo 

Cjiooliflore for each of tlw two oolutiona, ai?© aoRf^ci 

to thiri!-: of other c-jnaliflers* 

2,5,2 *4 Scorina 

Mwomkin n*> 

Wrabor of conflicting valuoo idontlflod by til® «iapond,®nt 
givoa the acouF! for the ability to Idsntlf;/ conflicting values 
(WI) * scew® on tlie iiovclal Roatonirr; Tost (KRl?) is obtained by 
counting tte »E:l«vant arrfmirnta ctatod by the subject to 
GupiXirt ’.)lo or her tlecloion, Totiil nujtlicr of argun^ento given 
by an individual for Item inclvidod i.n the )’)©rs|3oative 
Taking Test (PIT) provides acoros on the cnbteat, For ©coring 
rcoponsi^o to the Qualifier Suggestion Teat '(Q3T)#> the mMPsbor 
of c|uallflora is coimtr;d,, 

2,5,2,5 Rftll^ii l ity and validity 

The value conflict solution i\blllty Test was admlnisterad 
to 51 students of clt^s tK on fctx> occasions at an interval of 
fcwalvo Product mcwient coefficient of correlation ms 

caloulatad; b«t»jean scores obtained on initial and final tests. 
Its value wao ,63®, It indicates dap®)oa@to.la test - retaat 
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TOllability of th© Valxae donflict iJolutlon Ability Teat, 

Intrinsic ^valiatty of the test vjas found by 
CExlculating product raoroent coefficients of correlation 
betvjcen scores on the oubtest and the total test scores. 
Their values have foron shown in table 2,11, Observation of 
the table shows that all correlations are significant at 
• 05 level* So, the stibtesto measure the test's true scora 
com’XJwnts, the t«’st possess intrinsic validity, 

table 2,11 


Coefficients of coxwlation niiowing 
intri.nslc validity of Value Coiifltct 
tiolutlon Ability Test 


Sufotoat 


Group 

Correlation wl-tti 

OVCbA. 

eVIT 


1 

.2614* 



i 

.6294 

SI4T 


1 

.6671** 



2 

.6485** 

WT 


1 

.8007** 



2 

,79^5** 

QST 


1 

.7462** 



2 

.9^46** 


ur for ®a«3'h gooup «• 91 

significant at •01 laval 
# aigntf leant at *0* X^ml 




n 


2 42 

intoKJorreXatioiio bettjQcjn ton Items of 
Valuo ConElct Solution Ability Teat 


Varia- 14 14 14 1,4 24 24 34 34 44 

ble tti, 


14 

4184 







14 

,5852 

.7608 

m 





1 «4 

*6028 

.6049 

. 68 S 4 

m 




2 si 

*4939 

. S 3 99 

. 528 S 

*5186 

urn 



24 

*4222 

.4099 

.5504 

.4333 

*6592 

m 


34 

*5423 

.5613 

.5311 

.5517 

*5133 

.5111 

m 






*5W 

.5057 

*6759 - 









^9 


mSi 









H w. 102 
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TABtE 2^3 

factors {varlmax) for Value 
Conflict Solution Mslllty Test 


VariaJoleib j 

Item no® 

Factor I 

l^aotor XI 

1,1 

®7B368 

,24216 

1,2 

34557 

.18307 

13 

,84263 

.21553 

1«4 

,75677 

.29620 

2il 

,62203 

•43385 

2.2 

,56783 

.43671 

3a 

,53074 

,60586 

3 ,2 

37164 

9 fi^TIVv f 4i 

4«1 

.26819 


4.2 

.15587 
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TabX© 2*12 presents intercorrelations among the ten 
Item® incl’ude<a in the test* Principal component factor 
analysis of the Intercorrelations with varimax rotation 
‘was carried out for extraction of factors. Porunal of the 
table 2*13 reveals existence of two factors* Factor I has 
high loadings for all items included in the 'CVIT and SRf 

tents. Factor II has high loadings for the PTT and QST 

/ 

tests* Factor loadings for th® two Items of PFT are nearly 
alike • Factor I may be labelled as 'Conflict .R®solution, 
Ability' while factor U can be named a© 'Stance Refining 
Ability '* 

2.6,0 EXHSRlMliSNrAllON 

sample for this study consisted of 153 girls studying 
in tx-jo schools* Two experimental groups and one control 
group were formed. Each group consisted of 51 students• 

The thro® group® were equivalent with regard to Intelltgena®, 
After pretest students of th© first experimental group were 
exposed to Jurisprudential Inquiry Teaching, During teaching 
session® case materials related to the following could be 
used « 

1* Tehri Data 

2, Self Immolation 

3, Railway property 

4, Atomic weapons 
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Sm Postal bill 

6* Election ImpEovament 

7» Ctdtpral pollution 

8« Convoniont death 

9# piv® diy week 

10* B©pealing article 370 

11* National Anthem versus Religious Wongs 
12, Private coaching 

IS, Rath sobha Yatra 

14, Satl pratha 

15, Bycot of English 

fest Contro’Aiixuy 

Teaching was based on tli© syntax, social oyotFro, 
principles of reaction and support system for Jurisprudential 
Inquiry Mod.’^l of Teaching as described in Chapter X, 
Jurlsprudantlal inquiry teaching activities as pajrforraed 
during the experimentation belong to th© following five 
phaaes «" 

1« Orlonteatlon to tiic case 

2, Identification of issue®r 

3* Taking a position# 

4, Exploration of stanc®% 

5, Refining and qualifying tti® position* 
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I'lOKksheeta by studantss* A^fter 3,6 JIT sesBiona 

tvjo teats of d:;pendont variables were administemd again, 
C^raonality Queationnaiw and r.'eprlvation Scale were 
administered before fclic? coramencemrnt of experimentation. 

Students of the oecond €::periinontal group ‘uore Kiposed 
to 16 individualixod Jurisprudential inquiry sessions on the 
sixteen Issues mentloMd earlier. They were asked to go through 
XJI worksheets and respond, to questions/inetructlons mentioned 
tlierf?in, value Conflict solution M^ility Test, Social 
ConsciovencBS Test, l>eprlvation scale, anfi Personality 
Questiom^aim wore administered before and just after ©xperi- 
mentatSon, 

students of the control group wew not exposed to any 
treatment* Pre- and Past « tests on dapendent variables were 

adifl Inis te red, 

a.7,0 STATISTICS t?SISD 

Analysis of variance was used to compare gain scores on 
social oonsciouSMS® and valu<^ conflict solution abiJ^lt^ of 
students belonging to experimental and control groups. Between 
group comparisons war® mad© with the help of t test* Product 
moment coofficionts of correlation wore computed to £lr|d out 
th© ®xtent to which gains in value conflict solution ability 
and soclcd. consciousness &.m related te Intelllgencf©, 






tlo?riVutlo;i# oMCoj.'i'ifl p?;f'wGt ytafcuG and 
pr‘Kj';nrJ.i'-v tx'aita, .'Jtepwioc Multiple 
RrqrroGiou Analyyio wau ptiiforaed to find 
out the pn'dicton; of qainu in ooclal 
connctnscneya and value conflict c-liition 









CiW III 
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'3?te preoon-fc atiucly on *ii£Soot; of Jnrioi-jruttenfelnl 
iitratocjy of Toachtofj on tho Pow-loptiont*. of Lioclal 
Conocionnnros ami to »\iolvo Valno conflicts' 

voQ nntlcrtakf'n find ont tlic rf^lativo r-£ff!OtiwnroG 
of too mir5,at:lono in Jnrloprndoritial Teaching 
Tiioso variahiono tjcr*’? Jnrtopnicirnttal Toachlng 

cmd Individualinod jtirloprudf'ntiol Xnqtiiry , Too 
C';:'Ofjrir.ieptal groups? and one? c-.-ntrol group,t?ach conolstlng 
of 51 otuClonty uorc foxrac?d. They w^rc e<|uabed on thf? baois 
of: intr-iligoneo. iteoulto of AIWA for chncljing cquivalrnoc 
of eMpariinrntal and C'ontrol groups havo bcon pmocntc-jd 
In triblo 3 •01* 


TAJIUe 3,01 


Smrnary of AXtNh shoi^iog ecipilvolcncs© 
of and C groups on Intel ligenco 


Source of 
variation 

Sum of squares^ 

df 

Heap seiuare 


Group 

75,503 

2 

37,752 

.315* 

Error 

1793^*305 

150 

119,599 


Total 

18015.309 

1S2 






* Wot significant at *03 level 


tuma'H '**•***»*'*»*' 

^ Cfit 


Kn 
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It. can So oc'cii froro, 3,01 i^hafc tSi*’' F valnf» o£ 

,315 io not, air|nS,£icant at «D5 levc>l with df ?» 2 and 150® 
iwlicatco th® ociuivolonc© oi: tJic t.hrr’e grotpo with 
reiJ ’>f'Ct. to Intell irp jicc, 

Duriiyj cr::x:iriKiontal;ioi 5 otudnnto of tjroup 
tauq'nt tiironcfb tho oruriopmdantica Hjtrateqy of Taachieg 
uhllc otiKlrntij of vjoET! aakad to 90 ti 5 .mnt:;h and 

rcu'^nn*.' to i.natmctioni* '-{ivon in the se\aiafcr\K:tured 
.Tnrioprndontiol Infidiry I<earnl*icj ttotoritil i,r, Xndivtdua- 
lis»a jnxlannidonttal In'luify vJork ?joo3t. iJtud' nts belonging 
to C qjcoun %}orr mt esenoaed to any trt^atrmsnt, hret^at and 
ixssttrot scores on ‘the dcroondent varialileo , avC£*^\ CVX, 
an, i'T, fiS, OaCrf and DCwore collected, bate 

on 22 personal it?/ traits and deprivation vmn collected 
fron sttidonta of and E 2 gronpe. dain scores i^ere 



*» 

Overall value conflict solution «>illty 

CVI 


Ability to Identify Value Conflicts 

SR 

IW* 

social Reasoning 

3?T 

- 

i?®rs'>eetive Taking Ability 

OS 


Ability to suggest Qualifiers 

osc 

#4« 

Overall social consclOKsnes© 

GP 

«V» 

Guessing Problems 

TPS 


Thinking of Problem solutions 

Tcm 

mM 

Thinking of Consctiu^EKJes of solutions 
of social Problems* 
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calculated for each student belonging to E 2 and 
C groups* Analysis of Variance and t - test wore usod 
for analysis of data. The present chapter citibodios the 
rrsult^ of the analysis and discussion of the findiiigB* 

3 • 1,0 EF.^r!cym!f^as Qg xJURitimprggiAh syEivTEGy 

OP TEAClTl’ia l^’OR E'BVFLOPIHI VALin'' CO'jil-'hlgy 
iJQLTTflOE ABILOTT 


Or® of the objectives of the present study was 
to study the effectiveness of Jurisprudential Irxjulry 
Teaching and Individuall 2 iod Jurlsorudantlal 
developing volue conflict solution ability. Three hypotheses 
tiers formulated to achieve this objective* They are *' 

1« Jurisprudential Inquiry Teaching is effective 
for developing value conflict solution ability* 

2, Exposure to Individualized Jxirlsprudentlal Inquiry 
brings about iraprovemsint in value conflict solution 
ability* 

3. Individualised Jurlsprud^33tlal Inquiry and 
Jurisprudential inquiry Teaching are equally 
effective for developing value conflict solution 
ability* 

AJ30VA and t* test mm used to compare gain 
scores for students of 8^^# ^2 ^ groups. This section 

dosorlfoes the results of t!te an^ilysls learning to testing 
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of tiir f>miirrataa caxlior. 


MXiH 3 ,oa 


ai»,;iaiy of A'DVA of gain ocoroo on 
Valun Cojifllct Oolntlon Abi3 it.y of 


Litudaiits of 



and C qroit|?a 


son.ECf of. 

Varla^'ion 


Onrn of 


Moan .'icjiiarc 


Trt^atr/}("nfc 


5352*365 


2676*iB3 120,309 


Error 

150 

3336,628 

22,244 

Total 

152 

8688,994 



* •, ignlfleant at *01 3.<>vel 

OMarvation of ta'olfl 3,02 d 1 vji.-;o timt F volw of 
3.20,309 iu leant at ,01 Xowl with df otjnal to 

2 ancl 150, It I'ldlcatr'o that the iiaean gain ncoras of students 
telonjlr;') to ^2 and C differ significantly, 

a?huo, the miajhypQtiiosls that the mean OVCaA gain scores 
of otndonts osiposr.'d to JIT and IJI and control gronp do not 
differ sirintflcantly# stands rejected. The data was further 
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StraijcflYi. Thr» waulte have been sho«n In table 3«03* 

TABLE 3.03 

Mean# J^tandarO Deviation and t ratloo 
for qal'i Bcorea on valxoe Conflict Solution 
Ability of students of ^ groups 


Groups 

N 

Mtean 

SD 

Group compared 

t "-ratio 

E. 

1 

51 

14*2941 

5.707 

Ej^ C 

12.94* 






A# 


51 

2*8431 

3.455 

E2 &C 

2*40 

C 

51 

0.8824 

4.714 

B* ^sEo 

12,26 


significant at ,01/^05 level 


Xt is evident from the table 3.03 that the t^valw 
of 12*04 for and C groups is Significant at *01 leval 
vjith df equal to 100* It niaans that laean OVCSA gain aooros 
of students belonging to Ej^ and C groups dlffar significantly 
fffoira each other. The mean OVCSa gain score of E|^ group 
(m 14,3941) is significantly higher than that of C group* 
This indicates/jurlsorudentlal Inquiry Teaching is effective 


for developing value conflict soltation ability* 



t. 


):'i7rthci: Oijtsc^rvatlon oi: tiablf' 3^03 gIiox-jo visat i-to 
Of M*4f) £or U 2 and c <j«3tf50 l-‘3 b'icmificant 
05 Ir'tml wltli iMl cqsii\l to 100 « uhovjd that msan 


(Af'G.‘JA ucost’Ji-i for utuoontd^ ot' ^'‘2 ^ rft'oupa dlfier 

tjl'.'jnlficaiitly fi'OM <-aoh otdirr. The- rncais OVCiiA tja5.n 
of tJtvylrntt^ to XJI (»i.8431)3^8 •Jltjnlflaentlf hi' 3 >^cr 


ttian that oli istudcinto of onitiX)! group (i,o<. C) * Thuu# It 
can O'.jnclitdoa tiiat Individual iKotl Jurla-jruae’rttial 
brii’ ,0 al>out significant iraorovrraont in overall value 


tr:irllict c.olv.fc5.on fibUlty of utudnnta. 


E'rjjn 3*03 it can he fV'on that t « value of 

12*26 for - Eg pair to significant at .01 level with 
df egual to 100. tiito reflf''Cto that rnean 0VCSj6» gain ucoro 
of r.^ group is slgnifioantly difforc-Mit from that of 
Th“" mean '-lain scort'! for group («» is significantly 

hlrher tiian that for Eg group (*8 3431). to, studonte «pouea 
to Juris orudontial Inquiry Toachiur^ gained man tiiouo 
e::>oocd to indlviaualteoa juricprudantial Inquiry in their 
overall valw' co'iflict aoXution ajl>ility* 

Valuo couflict solution ability consists of four 
el'Jtients* They are CVI, PT and It Id <^lt0 poao-itol® 
that JIT and IJI as© of ftctlvo for devolaotng some coraponeuts 
of conflict aolution ability* R^oulto of MUVA h&m 


boots prooeoted in table 3*04^ 
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TABII‘1 3,04 

of AWA for variouo tUtnoiiaions 
of valw COTifllct solution Ability 

Sl« blbnnsion souwo of df Sui‘i of Me^Ji F 

variation squamu acjuara 


>> »-vwK 


1, CVI 1 Ability 


2 

754331 

377.065 95373 

to Identify 
Value 

nrruE 

ISO 

591377 

3.941 

conflicti^ 

Total 

isa 

1345,307 



IttiaKt’iW bMWWW w'lfri '«»»»• '* 


2, SR 8 social 

TKcatrrmt 

2 

194.915 

97.458 36385 

reason¬ 

ing 

Krror 

150 

404,000 

2393 

Total 

152 

590,915 

3340 




3, 8 


Parst^c- 

tlve 

Tmatmetit 

a 

342 331 

SOa 318 

taking 

alrilitjf' 

Error 

150 

044348 

Total 

152 

^fcility 

Treatraont 

2 

186380 

to 

Quggfj^t 

Error 

150 

606332 

quait- 

ftera 


1S2 

872.719 


171,065 51*103 
3,347 


D3444 263S4 
4376 
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F volir? tor on, Ox, 3r crncl qs dimruslona of VOSA 
(« Valur conflict solution aro 95«673, 36#185, 

51*103 find 20,354 iroapectiwly, Ml of them ore significant 


at *01 Inwl with df « 2 and 150* It indicator that the 
moan gain scores of stuclonts brionglng to Eg and C groups 
ort each cllmrnsionJ of VCSa differ significantly. Farther 


analysis was done with the bMp of t - tost so as to find 
out the relative efficacy of JFI and IJI, 'fable 3,05 presents 
t -* ratios for group (l,e, the experimental group exposed 
to JIT) and control group. 


Prom table 3,05 it can be seen, that t « ratios for 
CVI, SR, PT and QS dimonsions of VCSA are 10,64, 7*02, 

8,10 and 5,98 respectively. All of them are significant at 
,01 with df 100. won CVI gain score for and 

G groups ara 4,4S10 and --•451, For SR the mean gain acoc* 
for and G grou|^ are 2,8431 and 1,447, Mean PU gain score 

for and C groups are 3.72 55 and ,451, Mean QS gain scor® 

for and c groups are 3,2941 and ,6667, They indicate that 

mean gain scores on various dimensions of VCSA for group 
are significantly hifjher than those for C group# So# it can 
be concluded that exposure to Jurisprudential inquiry Teaching 
tarings about impEOVement in students* ability to identify 
value conflicts, social reasoning, ^rspectlve taking ability 
.ind ability to suggest qualifiers. 
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miw' 3.os 


Iteanir iitarKlird ’i)evlatlon an«^ t- rations 
-Sor • ja5s.il oconis on various cilmanoioa'j 
oE Value Conflict holutlou /vjility o£ 
ofcudeutu of and C groups 


Rcflj likvireiion Group H Moan SS) t-nratlo 

m. 






4n 


iaiMiue^£bJ^ttP''iWiwABx.<TiH' a 


1 Abllitv to 

«- 

sa 

4,4510 

2.239 

10,54 

icirnt3.'fy 

J« 





vaiw' 

Gun.Q lets 

c 

51 

-0,45X0 

2,411 


^ >4ss 





«r 

1 social 

E- 

51 

2»843X 

2»248 

7.02 

ronooning 

C 

SI 

0,2157 

l.«7 


s E^rspf?ctive 

h 

51 

3,7235 

2,192 

840* 

taking 





al)illty 

c 

SI 

0.4510 

-'XnWwW.MaWW^ 

1,880 








s Ability to 

h 

53. 

3*2941 

2,548 

5*18 

suggest 

cjualltioES 

c 

51 

0,66^7 

1*829 



# 3i«pttificant at *01 iGt^el 
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Mlfi 3«06 


Msan, StandaKl Deviation and t - ratios 
for gain scores on various cliw^nsiono of 
Value Conflict Solution /^leillty of students 
of ^2 ^ groups 


Row 


Dissension 

Group 

M 

Mean 

SD 

t-ratlo 

Mo. 








1* 

'CVI 

s Al'JlUty to 


SI 

-^*0392 

0.999 

1.13 



identify 

4 







value 

conflicts 

c 

51 

-G,45l0 

2*411 



SR 

t social 


51 

0*7843 

0.966 

2*33 



reasoning 

w 








C 

51 

0.2157 

1.447 


3* 

PS 

1 PeffiJpectiv® 

^2 

51 

0.6667 

1*306 

0*67 



taking 







ability 

c 

SI 

0*4510 

1*880 


4 * 

Q@ 

% rtiillty to 

h 

51 

1*4314 

1*972 

2.03 



S'uggsst 

(Qualifiers 

c 

SI 

0*6667 

1.829 



significant at *05 isvel 
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Table 3,06 present restate of analysis of data for 
studying effectivenoso of the IJl for dsvolopinq valti® 
conflict solution abilities. It is ovidcnt froiti the table 
that t ratio for SR (»^,33) and qs('» 2.03) are significant 
at .05 level with df « lOO, Moan SR gain score for ^2 and 
C grou.os an^ ,7343 and .2157, W?%\n QS gain score for Eg 
©nd C groups aw 1,4314 and ,5667. S.'v Moan gain scores 
relabofl to SR and 03 abilities are higbar for Bg qcemp 
than thoor for -'control group. This refl'^^cts the effoctive- 
noas of Individualized jur5a>rudontia3, inquiry for 
developing social reoaoning and ai^ilitv "co auggnat qiialifiera 
for valXK3 conflict solutions. 

Otasorvatiou of the table 3.06 aiao shows that 
t-ratlos for CVX ami PT abilttlea are 1,13 and .67, They 
ar.‘ not significant at ,05 level witli df equal to 100, It 
means that stud^-'nts of and G groups show equal gains 
In CVI and PI abilities. It indicates tl^at exposure to IJi 
docs not facilitate the devulopiaent of ability to identify 
vedue conflicts and perapuctivr- taking 

It was also hypoth^'disned that Individualized 
Jurisprudential Inquiry and jurlsp-ruaentiaX Inquiry 
Teaching are aquEd.ly affective for developing value 
conflict solution ability. It is evident from table 3,0t 



mm 3,07 


standard Deviation and t •* ratios 
for (fdn scores an varions dlmonslono 
of: Vcdir Conflict solution Ability of 
utndf'nto of and oroupo 


Row Dirsionoion 

llo, 

I, CVI 4 Ability tc 
iContlfy 
value 

CO', if! lets 




2» S^l s social 

reasoniwi 


E, 




3« PT f Parsneeti^/« 
tultine; 
ability 


E, 


Er 






8 Ability to \ 
sugqeat 

cpiifioro jj. 


_, , ... 


» MMJWIAMIi 

il 

Mean 

m 

t«ratlo 

51 

4.4510 

2,239 

13,00 

51 

- 0,0392 

O.W 


51 2*8431 

2,240 

6*01 

51 

0.7843 

0,906 


51 

3,7255 

2.1« 

8,56 

51 

0,0007 

1,306 


51 

3,2941 

2.548 

4,13 

51 

1.4314 

1,972 





* oiqnii:leant dt «01 level 
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that t - ratioa for C^XtwS.3.08), CR ^*"6.03.), E»E<*»8.56) 
and QS (*»4 b 13) ar© significont. at: .01 leval with df egiual 
to 100. Mean CVI gain scor*? for and grouoa are 4.4510 
arid "0,0392, Mean 8R gain score for Ej and t .2 gxov^j arei 
2.8431 and ,7843, Mean OT gain acorn for and E^ groups 
are 3,7255 and .6667. Moan gain score for and 

groupa are 3,2941 and 1,4314, do, the raean gain score for 
each dimp-nsion of VCii'V for grouo it higher than that for 
Lg group, i'hio reflects the au•po^iori^:/ of .c^ group aieaning 
tlicrediy ttiat ji'f is utore offectivc 'thaa IdX for developing 
value conflict solution etotlitleu, 

SWIAHY hVD i)i«:jTj,gsiON 

tJ *■•**»»■ »WWM<W W t 

People use reasoning for resolution of the value 

conflicts. Thin I'llniralnea op,>osition betitonn values procSuclng 

emotional tension, 'fhis ability irr/olvos ability to identify 

coMfllctlng values, social rc^asonlnq, ability to assume the 

rol^s and arguuwi*ts of t^iooe I'hat have contradictory opinions 

perspective talcing ability;) and ability to suggest 

qualifiers, Icsult® described in the present sactlon have 

shown that Jurisprudential Inquiry Te^achlng is effective for 

daveloping C3VCSA m well as the four dimen©ions of it namely, 

CVI, PT and Q^# exposure to IJX brings about improvwaent 

in WC8A as well a® two dimension® of it namely# 6R and 
and JXIJ is more effective than IJI for developing OVCSA as 

wall as all dimensiona of It. 




R©aul*bs portalnln^ tio ^ffacfeivQiKJSS of JtarlspAidente 1^1 
Inqpli^y T^achlny cIkew support. froA tiiG findings of 
Panctey (1990). found that teaching foaoed on the 
Jutlspnidojitial ModQl of Teaching la offectiv® for 

dovoloping fourteen jurisprudential Inijuity ehilities nawely* 
ability to Identify social issues, ability to identify 
factsjal questions, ability to Idotitlfy definitional questions, 
ability to solve definitional problems, ability to Identify 
values related to social problftti, ability to identify value 
conflicts, ability to take a position, ability to justify 
one‘s position, ability to assun^ arguments of others, ability 
to establish a point at which value is violated, ability to 
predict consequences, ability to suggest analogi™s, ability 
to assert one value over other and ability to Justify one’s 
pocition* According to Joyce & wU (1980) mastery of th© 
framework for analysing issues is the major direct learning 
outcjome and this includes skill in identifying policy 
questions, application of social values to policy stances, 
th® use of analogies to explore issues and ability to 
identify and resolve definitional, factual and value problema. 
Results of studies conducted by sorot <1988); Passi, «t*al* 
(1988), Agarwal (1987) and Tewarl (1986) lend indirect support 

I 

to our findings, Sorot (1980) found that jurisorudential 
Inquiry model I© effective for daveloping the values of 
dedication, nationalism and perseverance, Passi, Sansawal & 
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Sltrfli (1900) that ferainin*:? in thf"- Jurie'pmdont.i 3 l 

lucuiir^^ ffodol briripu pooiblvo chaiiijr^o in "nt teach''E£i 

lyG'n^fCt ta G':t(:oific instmcti-'jnal oubciO'-rs namely* I'lO'fc 
lofKl:iq ixnpct <.-hllC’ arpwimj* analyoing c'^natrovcrslal iscu-s* 
tliini.-.ing from nhhoEC* point of view 4 , llatening to others 
C'’.ro<ih.:d3y anO arguing logically, At. 5 artisl (1985) anfl 
■•'^ancl'Y (l')OO) that tcachiv\q htiscicl on ,Turi£}prud<=ntial 

Xn !Uir?/ ;;'iOcVjl of teaching Is rffr'CtlvC' for developing social 


value's, Tewari (1986) concludeci that oiinosure to six 
jurispmdnuti*.'! irajpiry ccasiorjei produars significant '^xisitlv© 
chan 10 in stutlcmtui' strmcf O, He also found that JXT hais no 
cffif'ct un ohf^l't in value profcroticos in tcp>is of right to 
ociuolity and f CT-^odora* 


Rooul'to of the prx:ac)sit stu<3y Ivive also revealed that 
esrpoeuro to XJI (i*o* individualised jurisprudential Ingpliy) 
brinqa nljoiit I'-aprovcm nt in value cooClict solution ability, 
particularly the socica r^-asonlncg and the ability to 0 ug«',yst 
ciucd.ifi^''ra, Hoviever, XJI i® itot effective for dcvolooing 
Btudrnts* a3ji3,ity to identify value c,>nflicts and parspeettw 
taking atollIty, It that ex mature to 16 IJI It^isaons is 

mt rmuj'fh to contribute signlfiaantly to ttevalowent of CVl 
and Pt aJ^llittro* significant findings i»flpct th« direct 
effects of XJI as well as. the adeq?x»y of 1® IJI lessons for 
dtvf,doping SR and qs ebiltttes, Perhaps exposuto to the giv®n 
conseemencos of tv» <gontraaictory solutions hel|» students to 
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thn t''!'K?riiCY to tliinlc of DJ:ou3ti''-nw.o to gupT^ort 
if ir Holatloiiii to social problrifas atid tiotf;-'XT:rlniiig 
f!o;: 0 .'p.:rti^’.iilar Dolttlon* 

Jurit^pmu-ntiol Xrn^ii’iry Ttachlri-j haa iP'-on found to too 
oUf/’iitVu: to) :i:r4ividi.iullW‘d JurtannidrntlDl Iiv-|aity, This 
rC 3 :lf'ctiJ tlic iir.;X)rt;MiGO of toacliortii^tod acttvitlco and 
dir«:ei; inotrooti-'in, :i?honfj!: botii JIT and IJX utiXiae different 
k-tov'o of nrcFimontoition ft oy.pioD"' ntmknto' otanco, it io 
qoito) )X) 9 !) 11)10 tlint IJI Uor-.G mt allow cooplrt^-' cicoloratlon 
of otiidonta* otanGfo, Arj'mr.nto'olon In dTT ir- corric'i] oiit In 

I’din 00Gtf3 to) owdiioe the Gtipngeot 
IX)£) itole atawoG, dl.iOh in not t!io caoC' with .hJX» X«TX apooatB 
to !v nriccoatiVl In ctcatlng dioecjulllbrira within a 

who iiici'-' feol toK' netd to roflno hin atanGoa tiian 
JIT., JX'V pro ■/!»'.0 ^'K^r'ciinltleo for intOTactloio sfiiony 
otu<-ic'nto». uuU';tOiito^ aoo thr.lr p^oto participating In tliG 
'f>roc>"f)o of jiirlu’ptudcsitial inquiry ami got opportunitloo to 
koow otiicro* jiiiotlflcationy, a2:^jumrnt^ mid riwilifioro, etc, 
Lio, JIT caa ho hv:^»’ <iffoctiw toian IJI tor devoloolng value 
cordrllct solution abilitloa. 
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3,2.0 ef fective Nt‘:ss OF JURIS PRUDENTIAL STRATB-^GY OF 

TE/CHlMCj .FOR DEVELOPING 30GI^\L. CO]'lCCX0USi;iSaS 

This seCwian describes analysis and interpretation of 
data leading to the study of effectiveness of JIT and IJI for 
developing social consciousness. Three hypotheses were 
formulated - 

1, jurisprudential Inquiry Teaching is effective 
for develoolnq social consciousness, 

2, Individualized .Jurisprudential lnqui,ry improves 

students' social consciousness, 

3, Individualized Jurisprudential Inquiry and 

Jurisprudential Inquiry Teaching are equally 
effective for developing social consciousness. 

Results of analysis pertaining to the testing of these 
hypotheses have been pres®nt®d in table 3.08 to 3,13. 

Prom table 3.08 it can be seen that F-value of 
92 ,063 is significant at ,01 level vjith df equal to 2 and 

150, It indicates that the mean gain scores on social 

\ 

consciousness of students belonging to E 2 and C groups 
differ aignificantlyi. So, the null hypothesis that the mean 
social consciousness gain scores of students of experimental 
and control groups do rot differ significantly, stands 
rejected. It means that students of the two experimental 




'PAtiLB 3,OS 


Sttmiry of h:-KN*\ of gafn scoros on 
£)ocial ConGcioiic}m*BS of studonts of 
F ,2 and G grotips 


SOUfCe 

of 

Variation 

df 

Sura of 
Stiuaxos 

C'lean 

square 

F 

Treatment 

a 

10966.915 

5483.450 

92,863* 

Error 

ISO 

8357,331 

59*049 


Total 

152 

19824.246 



siqnificQnt 

at *01 level 



groups and the 

cTintroI 

group exhibit 

significant differences 


In dewlomirnt of social conaclouOOTOs, Eurtiior amlysis 
was done with the holm of t « toist to find out the effective*- 
mm or different treatments* Thr r^culte are presented in 
table 3*09, 

The t“ ratio of 11*2 7 for Ej and C groups Is 
Significant at *01 level with df equal to 100, This allo^js 
m to reject the null hypothesis *M®an gain score on social 
conscious,n««s for students exposed to jurisprudential inquiry 
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MU-: 3.09 

Mean, f'i’ttinclcr.xl nc‘vlatS.on anti t - ratioo 
£or qain acorn; an Jjooial ConS'• iotisnoao 
oC BtL';c,'!t"Dtc o£ y '2 arsl C groups 


>'» iW J» W •*" V >• *v 

Qrouas 

N 

r^eein 

. ir^.K ).4 

IJD 

Group 

Compared 

i.amwiwyw JrtMtWJUiWJuwwp- 

t-ratio 

‘1 

51 

19,000 

10,656 

Ej_ 6iC 

11.27’^ 

‘■2 

51 

4.0980 

4,187 

Bg &C 

4.51* 

c 

51 

•0.9412 

6.786 

& Eg 

9.29* 


* uiqnliilocint at #01 level 


Toacliioii too rit)t dlfii'or oir/ntficantly frexa tijat for afcwtento 
of qnDup*. Xt Hioano tl'sat raeosi 0£»C qain ocjor© for 

grouo differs otqniflcantly from that for C group « Mean OSC 
fjoin acojB for and C groups are 19.0000 and —.0412. I’Wan 
acore for Ej group is higher tha?i that for C group. “Xhts 
rcveols the? e££»ctivenesa of JuriPprudontlal foachlng 

for developing overall social conaaiouPneM. 

the mean CSC gain ©cor® for Eg and C group© are 4.0990 
and «.9412. The value of t ratio («4#5l) i© aignificant at .01 
lev&l. The mran OSC gain acor© for £ 3 tudf''nta txi^sed to 
Indlvidualiaea juriaorudential Ingutrj? is slgnlflcanay hlghar 
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than that for otudonto of Control gconp. Thuo, it can b® 
ii'v^inrrrd csEoojmiT? to individtiallisod JariaoruacnttaX 

XiK|5»iri> brill ?ii a]:«nt irnprovciiKint in otndonta * nodal 
co'-incloncncao* 

It niay alno I'x; nron from table that th® t <« ratio 
of 9»29 for overall tiodal coondosaanr-sa in significant at 
*01 level* It Indlcat^'o that atudv-nts ex.x)oora to jrc and IJI 
ohoi-3 differential rtedna li'i cocial consciousncs3, Moan for 
group la Di--jniCi<’jantly !iigher t!ian that for 1^2 group* So, 

BO aaifjarcnt to IJI, diT is j^jorc effective for ctovclodng 
uocinl C!)nfjoiouanehs • 

Overview of tllscuoaion of rouulta babcc3 on table 3,0Q 
and 3*09 has ah'um tliat Jif la offoctlvc for developing 
social ejnacloi’hnrua, t.TX it also effpctlve and df is moxs 
eff'-ctive th£\t for aovcloolng social conaciou£m*’' 0 £»* 
Ta!)Xe 3*10 prcBcnta results of /veVA for determlnlhitj tiie 
offrotlvrn tia of J.!:t and IJI for aevsJlooing the three 
C‘-Xi ^onent cilmensionn of social consciousnfiBs* All E«'‘vaXu®s 
an; significant at *01 Xev<a with <31 c.|uaX to 2 and ISO. 
This indicates that taeao gain scores on GP, aand 
for studonto beloa:jlng to and C groups are 

significantly different* Further anaXfSis was done with the 
help of t - test In order to dote rain# the eelatlw 
©£f#ctlveneso of different JXf and IJX) 
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TADLSl 3,10 


.Sim-iiJiry of hitNh for various dimensioijs 
of f.loclrl Conscloiisnoos 


Si, 

<*IUMtajU HHfclWiMr 

I; toons ion 

(S' tat* 

source of 

Wi-« •>• 

df 

sum of 

»an 

i«WUrq%AsWWF*MMK*««» 

w 

NO, 


variation 


squares 

square 


JL » 

i'» !J» sswiwsiHffl, w ,»*«»«« 

Guessing 

Troatjnent 

iB_kU»''<>U iMnW 

2 

1606.9S4 

003.477 

39.257* 


profolnrns 

Error 

150 

3070.038 

20.467 



te‘*) 

Tf'jtel 

152 

4676.992 



jiinrVT]''t»Twmy"w-r- 

otMr.frwttMlUi i’‘y,‘«vw* 


2, 

Thinkincj of 

Trt?abaont 

2 

1189.922 

594.961 

60.044* 


problem 

Error 

150 

1486.314 

9,909 



solutions 

Total 

152 

2676,235 




^9Q) 






3« 

Thinltinc; of 

Ti:outJij0ji't 

a 

1000,240 

500.124 

63,841* 


con0c<iucnccs 

Error 

ISO 

1180.627 

7.871 



of Dolj-Utlons 'X'otal 

152 

2180.875 




of social 
problems 
erci?s> 


* signifio^st at <>01 IrvoI 



for dowlooin^ varlotis dtejenslons of social coiiseious»ss, 
Rosultis of the ast-^Xysis haw bwn shows is tSJil® 3#11» 3»12 


aad $«13* 




MU5 3 M 


Mean# Standard Deviation and t - ratios for 
gain ocorrs on various dl-nenoions of social 
Conociouanoas of otudonta of and C groups 


KOW 

Dimension of 
Social 

Consciousness 

Group 

H 

Haan 

SD ratio 

i» 

Guessing problems 

h 

51 

6.8039 

6.62 7 6*73* 


<GP) 

c 

51 

•0.2941 

3.579 


♦ 


2« Thinking of problem 


51 

6*3137 

3,685 

9.34 

solutions (TPS) 

C 

51 

-0*2941 

3*460 


3. Thinking of 


51 

5*8824 

3,314 

10.31* 

consoqusnces of 

^ .. .k . ^ ^ 

0 

51 

-0.3S29 

2.034 
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OGore for and c grouiis aw 6,8039 and -•2041 • Hears TPS 
gain score for and c groups are 6.3137 and -•2941. Mean 
TOPS gain score for Ej. and c groups are 5,8824 and -.3529. 
Moan gain scores for group are significantly higher than 
those for the control group. It means that Jurlsorudential 
Incpilry Teaching is effective for devoloning the capacity to 
guess social nrobloms, to think of solutions of social 
nroblrtns and to think of consequences of solutions of social 
problem©. 


TABUS 3.12 

Mean, standard Deviation and t - ratios for 
gain aoorea on various dimensions of Social 



Consciousness 

of stud-- 

nts of 

and C 

group® 


ROW 

Dimension 

Group 

N 

Mean 

SD 

t-ratlo 

NO. 







1. 

Guessing 

Ej 

51 

0.1765 

2«161 

0.80 


problems 

<GP) 

c 

Si 

-0.2941 

3.579 


2. 

Thinking of 

®2 

51 

1,5098 

2.043 

3,21* 


problem 
solutions <0fPS> 

C 

51 

-0,2941 

3.460 


3. 

Thinking of 

®2 

51 

2,2549 

2,143 

5,24* 


consequences of 
solutions of 
social pnctolew® 
trcRs) 

C 

51 

-0.3529 

2.834 



* significant at *01 level 
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It can O'-'r'n from ■feoi.’jXe 3.12 -fchati -t--ratio for 
(*3*31) ooCl *J?C1X3 { » 5.24) art; Kiiinificorjfe at *01 level* 
fir an cj£s.trj ficor" for anrt C groups art; 1*SOO0 and 


-.2^‘41* i^caii TCPd fJilin acoro far T'lg and. G groups arc 
2*2540 .;.;nd -*.3520. Mrajis for tjroupo arr- significantly 
liirhr.r feJian thost- far tiic control g'roup. so# it, can fa«'" 
c?);!cl\Atoa tliat oxooaun^ to indlviuualtKcjd JurlsnmUcrjtiaX 


Iti'-iulry brings aSAJirt In stnuOnto * capiiclty 

to tolm-: of problci<i ‘aolutlonc and their aonscqucnacG. Xt 
io also rvic''mt froLi tabic: 3*18 that tho t ratio for 
capacity to guoou nroblrrns ( « 0.80) lo not significant 
at *05 lovf''’X. It means tJjat mean GP gain scores for Bg and 
G cjrow>s are ticst oi(.fnificantly tLflffareiit* xt raflccts tiiat 
•IndividualliX'd Jurisorudcntiol Inc^uiry is not effective 
for 1 .tproviprj stuaente* capacity to guc-as -ptoblerari. 


Observation of tal)le 3,13 shows that the three 
t - mttoa calculiitccl to find out tho relative effectivenesB 
of iTTf and XJI for cievs^lo-^lng diffemnt dfaenslons of social 
consciouGm^ss nm^lyr OP^ Tm and 'icii® arc significant at 
*01 level* Mr-an Gf gain aeotoo for aisd groups etc 
6*a039 awl ,1765. Hear; TPS gain aaojCBS for and gmvm 
am 6,3137 and 1*5098. f«!an TCm gain scows and 

groups a» 5,8824 and 2,254f, coiapared to mm g&in 
scows for Eg 9 ®dup, mm gain scores for group ar® 
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TABUS 3«13 


Mean# Standard Deviation and t - tatios 
for gain ncores on various dlrnenslons 
of Social Consciousness of students of 
and groups 





Dirfw.nslon 

Group 

N 

Mean 

upi 

1* 

GueSBing 


51 

6*8039 

6.627 


problems 

(GP) 


51 

0,1765 

2*161 

«*«»*•* 

2, 

Thlnklncj of 


51 

6.3137 

3.685 


problem 

solutions 

tPI?S) 

"2 

51 

1*5098 

2,043 

3i, 

Thinking of 

h 

51 

5.8824 

3.314 


Gonsequonces 

of solutions 

of social 

problems 

h 

51 

2.2549 

2.143 


t^ratlo 


•b 

6,79 



63* 


CTCBS) 


t slonifleant at »0l level 
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Thir.i rf’^lpctsi tJio ntipsriorl-by o£ JurioiJrudcntiiQl 
Xncjialry Tc^achiu'j^ In noiTsaa it can be caid tbat 

Jiiritv-snid'^ntlal lyv:;niry Toachinrj in niOEr-: e^ft^oblw th,an 
Ind5,vicluali5?/'d ,TurlJD-.’>ni<1cntlaI inquiry/ for developing 
fjfcuv’f'nt-ri • CcVKicity to r>o«iial proliloDO* find oat their 

Golnh'.oiio (ind thlnl: of of oroblm oolutioa* 

lur-'im iw D TiaCiTHS s orr 


Roonlti^ of onalynlo ohovm in table 3 ♦08 - 3*13 

htT'o mvejalrci the offr-ctivei^/oa of JXT for tteVi;loplng OJiC, 

GP» TR» and ICPS.IJI for dovc'Xoping OdC, TRi ant3 'Jjci?a* JIT 
■Wfis found to b?! iron^ effoctlvo tl^an IJX. Those I'indlJitgs 
draw oup'iX)rt fmn tho wtsulto of utudies done by Haoan(1987), 
Duboy (1<}09) and Pandey (1990), Hah an (1987) hah found 
tiKit orooours to ti'X'.’lvo jurlaomdontiol itigulry teaching 
Dee.i-^ona io efffctlw for developing aocial comi»tcnce* 

JDubey (1909) found tliat (.rr.TOOure to own eight jurionnv 
dcatiaX Iwiuiry teaching sr.osionf^ brings ulx?ut ©Ignlftcant 
imxwwraont in studonts' social problem solving* 

1 ,-lien students ani exrxssod to JIT and XJl# they get 
opportunities to knovs about sever...il problems, their solutions, 
otudonta’ justifications for their own stoinces and aonseguente® 
of various social doclsions. So, It is not amassing to sea 
that JIT as well IdX are effective for devaioptng soci^ 
consdousnesscapaolty to thisih of problait solutions and 
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capacity to think of Gon3e(|ucncft3 of solutions* IJI i/jq@ 
not fount! GffoctlVG for developing the capacity to guess 
social problems* This may be attributed to lack of rliacussion 
of controversial issues during IJI* Such is not the case 
durin't JIT* During IJI students do not have the opportunity 
to Xioton to exploration of stances olmilar or different to 
their om* This may be ws^nsihlo for not significant gains 
In students^ sensitivity to social problems. It seams that 
these two factors are responsible for the Ineffeotlveness of 
Ui for devolouing students* capacity to guess piDblems* 
E^riiapa more exipoouros to UI will be neadad for developing 
GP capacity. Praenkal (1977) also thought that participation 
in discussion provides more sensitivity to other’s feelings* 
Inagakl and Hatano (1177) wer^? of the view that atudantc 
experiencing conaeotual conflict resulting from Controversy 
Ate able to generalte the principle to a wider variety of 
situations. These views lend auppo-rt to our findings of 
superiority of Jurisprudential Iniulry Teaching* 
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3•3.0 C08i«:lates of m.vv.homn^ of yccmL coMSCioustEaii 

UBi w te T IN " t — ~ - "rnii-11" ii ir ^r.n' i---|—.--r —jjt.i -vithit -"rir.imrnjfiiiTi> ~r " iif ~^.*i'iT--.'" T-ii>n] ^""—-—■ n-^ nf- n rr^rMnr.Ti'^ 

hM't mhw cn?gLiGT soLirriOH fiaiLiriEg 

Th«^ overview of flj-xllngs discuBS«d in 
piTCfiding pagto has shown thafc oxoosnre to Juris^rudontial 
inciulry ^eachiiKj brings about siguifioant irnpiovamont in 
stuAmts* social, consciousness as wail as valtic conflict 
solution ability? exnosuKo to Sf-tnistructuned jurisprudential 
Inquiry Ic-arnirKj material ( w Individuallisad Jurlsurudential 
Inquiry) fosters social consciouamsa^ thinking of problem 
solutions, of consequoncos of solutions of social 

problems, overall value cfjnflict solution ability, social 
reasoning and ability to suggest qualifiers and, Jurisprudeiv 
tied. Inquiry Iteachlng ic rore effective than Individualized 
Jurisprudential Ir^uiry for developing students • overall 
value conflict solution ability, overall social cotisclousness, 
and various dimetjslona of social consciousness and value 
conflict solution aJ^lllty* It seemed that studionts • 
Intelligence# deprivation, perrsonality tmtts and. pretest 
scores on relevant variables may be related to d«velo|jment of 
social conBClousnsss and value conflict solution abilities* 

It also appeared that some of these independent variables 
can contribute to prediction of development of overall social 
consciousness and value conflict solution ability* Ih© present 
section ©rabodies the results of ar^lyal® don© to find out 
relationship of ind®i>endent and dependent ^mriables* 



Table 3*14 an^ 3*15 depict coefficients o£ cotrp^latlon 
bet'^een 'tho Indr-pendent and di^penctent variables for students 
tauqht through Jurisorudontlal ln-r\iiry Teaching, h close look 
at table 3«14 shows that out of 125 corcelationo oriLy ton are 
oignificant, Th®f reveal exlotenco of - positive relationship 
b®t%)>‘on ability to identify value conflicts and th 3 »e 
personality trdts nanely, crookndness ( r « *331), indepen** 
(fence ( r w *327) an-i ocoism (sr « -315) j negative rolatlOsv 
shlp between analytical power and social masoning ( t s»-*317)? 
positive relatiomhlp batt‘}C(3?n crookedness and overall value 
conflict solution dblllty ( » » *320)? negative relationship 
botwcon gain scores on ovorall value conflict solution ability 
as well ©s each of its four dimensjions and pretest scores on 
th<? concerned variable ( r «» -^,45® t50 r « >»*675)* 

ObsorvattoR o£ table 3*15 shows that out of 100 
coefficients of correlation only fiv® are slf|nlfleant* They 
p^int to existence of -significant positive relationship 
between tolerance anti overall social consciousness ■( 3? * *334) 
as well as "thinking of consequet-icas solutions o£ social 
prcbleffls® (r* «344)? negative relationship beti«ea feprlvation 
and guessing problems* a diiaemlon of social conociousness 
(t aa ^*306) f negatlv® relationship between pretest and gain 
score® on "thinking of problem solution® (*»« ***378) j and 
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TABLE 3 a 4 

®orx«late0 of <3avaloprate^nt of value conflict 
Solution or,wng atudnnto exposed to 

jurlGorua?ntial Inquiry Teaching 


SN inde^nctent 

varloblo 


value Of r ulth 


CVI SR OT 


OVCSA 


1. 

Intelligence 


,040 .128 

-♦003 

—.041 

2 a 

Deprivation 

-.147 

-.089 ,051 

#01© 

-.065 

31 

Planned working 

-.127 

-.254 -.002 

-.OOg 

-wl50 

4 m 

Crootodneas 

.331 

.143 ,248 

#000 

.32(f 

5. 

mlf sufficiency 

-.031 

,007 ,003 

»006 

-.009 

6, 

Reticence 

,135 

,126 .053 

405 

#174 

7. 

Egoism 

,315* 

.085 -.090 

•096 

.167 

0« 

Social orientation 

-.052 

-.105 .206 

402 

403 

9* 

Emotional disturbance 

.026 

.115 .201 

*003 

470 

10* 

Analytical power 

-.079 

-.SIT*^ 425 

*•476 

-4S8 

11. 

Alienation tfmdeiwy 

-.070 

.002 414 

.045 

.041 

12. 

BesitatiOTi 

,033 

.012 -.108 

.066 

.006 

13# 

Indapendenoo 

,327* 

—.131 —475 

•039 

.026 

14i. 

croup dopendeswe 

-.067 

-455 *019 

*^462 

—4 55 

15. 

Psijaeverano® 

-“.200 

-.056 430 

**l88 

—.130 






SN In*pendant 
variable 


CVI 

16« IiQthargy 

*090 - 

17* Dominance 

*022 

18* Rationing attitude 

433 

19* Initlatlv© 

.115 

ao* PaasinEilstfl 

454 

21. WDrR u'nxlQ'tjf 

*#243 

22* Creative motivation 

,036 

23* liidaptability 

407 

24* tta®rwo5 

*091 

25* ?*icet«st 

-*675 

i8f/« significant at 

.05/,Cl 


CVl « 


lOjilltgr to vsl\ 

itTo* n ^mwotiw 


■ti 


VdXxm of t idth. gain in 


SR PS 


QS 
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TABLE 3,15 

Corwiates of dwiloprncnt cf social consciousness 
arong stuttenta ssipased to Jurisprudential Inquiry 
leachir^ 


SN 

Independent variable 

Value of r with gain In 

CP 

TPS 

axjK 

cb: 

1* 

lrib.^Xl Iganoa 

•154 

.123 

—•193 

•078 

2« 

Deprivation 

-,306* 

-•036 

-.112 

-•238 

3* 

Planned ^ijorklng 

-•097 

-•210 

*060 

—*114 

4* 

Cwoliedrirsc 

-•026 

.105 

•269 

*104 

S* 

Self sufficiency 

-• 2 U 

-•221 

—•094 

-•237 

6, 

Rat tone® 

—•349 

-.055 

-•008 

—*114 

7, 

Bgoiom 

—•064 

•202 

•189 

•089 

8« 

Social orientation 

•076 

•*,024 

— • 019 

.033 

9* 

Emotional disturpanc® 

—*129 

-•060 

.043 

-.087 

10 ^ 

Analytical pcwcr 

•179 

•1B2 

,070 

*196 

lln 

Alienation tendency 

-•094 

.05i> 

• U 6 

—.009 

12* 

Habitation 

•206 


f 035 

.185 

13« 

independence 

•OOf 

-•071 

•220 

*045 


Contd»»*2 
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w Bmai»»flwwiwcww3amaw»*y»'N-*«WW^ i> >* * 

yi'l Indcpr'ndcnt VGrleble 

m.omt'‘ miwat^'<Ka^mvttr-vi¥ 

valu®' of 

r with naln in 


G? 


1C PS 

ooc 

14. Group dopr’ntlruce 

.079 

■^4r*,iMr,W*M9kJ^**r >»M <>>»..UW>'*I>.WW 

*•044 

.053 

,050 

15. %rorvr. ranee 

456 

*« 002 

**041 

.085 

16. Lothargy 

.0^ 

*100 

.015 

.075 

17. PonInane® 

4S 

*•063 

.029 

*003 

18. (|ur?otioiiiiiq attltr.do 

*««1P6 

*.014 

476 

445 

113. Initlafeiw 

-488 

.219 

*.1D6 

*•079 

20. 

*.003 

.116 

**040 

*.009 

21. aro'l^'t? 

.082 

•oas 

.020 

* • 016 

22. Creative motivation 

.072 

464 

-.030 

.096 

23® ^aptablllty 

*233 

431 

422 

426 

24# Tola ranee 

*.00 5 

.238 

.344^ 

434 

25. Protect 

**096 

*.378 

*.430 

**163 


_ ^ jLii i .ii n r^rii r r i --■I IXI »»«»'• 

#/## aiqhificsnt St .05/.01 level® 

OSC w W'-rall social comciovoirM, OP <3\®o®ii}g 
!P® *« o£ •pK03iil®ii eolutlone^ 

TCW « Thinking of coneofiaonce® of prohlera solution®. 
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nrcffitlvc Ivetueon T5rf''t'''S3t ucoreo Msid gain 

ce:irrfi on 'ttilnklng of co'^srqii&nccs o£ ooliitionso£ social 
piJOblrT® ( r w ••.430) • 

Coofniclonte of corrr'latiior'^ bott'jo-on t}in imk-pemlmti 
and. aof>!-jrKlfmt v.uriablf^ii co^ acua<-nto cxix>nt*^a to individual iK#a 
jurlDpiiuipntiQl Imyi'cy havo teon given in table 3.16 and 
3.17* Otoervatlof.i gf tulde 3.16 ohowo tliat out ok 13S 
cocfPlcirnte of correlation only oavr'n iux* rigniflcant. They 
revt.-al ct:ia&ance of «• nof^ativi.? mlationohip betyec.'n overall 
vein’- uoiiflict nolntion aJ.iility omH aciarAabi."ity trait of 
peri,r>n''llty (r ^ .325), wgiativn) rolationohlp Ijatwnen 
p.->rg:K’Ctivo taking eMlity aw! intelligence (Ya -.283), 
hcoifetlon trait of pcvraraollty and iabllity to identify value 
conflicts (r ®**'»30l), and negattv© idotlonshipc between 
ou’teot scoroB an'"' gain scorfjo on overall value confltct 
solution ability (r »» -.412) and tliroe diraenoionc of it 
namely, ability to idorjtify value conflicts (r «-*.442) , 
social a:easoninc;i ( r « -"•514) and civility to ni'iggost quail- 
fieru ( r “,560). 

IJenisal of aoofficlento of correlation given In 
taiile 3.17 ©hows 'that out of 100 coefficiemt^ of corrslation 
only eleven are significant. They point to of 

podtlvo ipelatioj^hip between iutolligcnoe and guessing 
pTOblems (r «• .340)» negative mlo>tiomnip boto®on doprivation 
a»3- gain ©cows on *gi^ssing problems* dimension of social 
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3*16 


Corri. lutea oi: tlcv lofxnf'nfc o£ valm con£licfc 
lioltjiilfin '((billty ainonq atudcsrit^ expo»ocl to 
Int.liviomllac'd Jiirlaonxclc/ntial InqulKy 


Si'i inttepf^mcif'nt Vard-uble 

CVI 

Valiw? < 

n .* kt dwMi«IUWWi» 

SR 

Mj.Mk'**'** a’JW.jt'WWH—liiji 

af r ui.th 

PS 

gain ■ 

i£)S 

in 

F—n »«»*>«■ 

WeSA 



I. ^v—*- ^ # JSMW • i».. SW'TI ^i-umnnAit- 

i® Intel li<'|r-ncP3 

,038 

.072 

,283 

»,01 

-.015 

Z» Popcivation 

•“,064 

-,0S2 

•",03 

,161 

—.174 

3* T^iimnoci vsorising 

.082 

*",074 

—.241 

— .2l9 

-.061 

4. Crx?}:« 

-.188 

-.232 

-,162 

-.105 

-.199 

5., PrXf oufflcioncy 

.053 

,210 

,081 

-.012 

.179 

6, !V tiornce 

—*071 

,116 

.049 

-.120 

.077 

7* F.golasn 

»,07 

,085 

.127 

«".089 

.007 

a* fjoolal orientation 

,081 

-.051 

“•,079 

,182 

-.176 

0« ilmotional aiotnrbanan 

"'i*'074 

,002 


-.002 

—.152 

lO. ftnaly-bical po'ffJr 

-^002 

-,181 

.055 

-,231 

-.211 

11« AlJ/>nation tendoncy 

,002 

,024 

-.138 

-.110 

-.036 

12® Hosi cation 

-.301’^ 

-.165 

-.223 

-.198 

-.107 

13» Indopondi'fino® 

-,102 

-.153 

-.231 

,052 

—,057 

14* c#xTOp mis’nee 

—,046 

,203 

am 

,047 

.102 


Contd*»»*. 






Uflf. 'if»f ^ 


yw OiiJ i ri iwift ' 


aiT XTicV’'rr’nd^nt Variablf^ Valtte of r t-iith (pin 1ft 



cvx 

SR 

PS QS 

wc» 

15. ^rjavemne© 

•»al29 

.119 

.209 . 022 

,096 

16. IjCtinacfty 

**•041 

.080 

.104 -492 

»156 

17. Donlnancf^^ 

.069 

-.060 

,058 -429 

-.021 

10. Qiratl'>niftg attitiido 

-.127 

-»164 

.000 .094 

—^096 

19, Ini tint ivc 

.125 

*084 

.077 -.186 

.037 

20. wuuimlsm 

-.067 

-.053 

,075 ,-.lB0 

-452 

21. t»rk an:d€ty 

.013 

-.041 

,086 -.243 

.090 

22. Craatl-ve motivation 

.054 

.046 

-.058 .068 

431 

23. Adaptability 

.145 

.25 

.029 430 

.325^ 

24. Toloranc® 

.112 

-.007 

,032 . 012 

4ia 

25« Pretest 

- 

-.442 

-.514 

-.104 -.560 —.412 


Lunfcninit*** nBlim.-nn. 

s-lfplfleant at #05/«01 levolo 

CVI *» Miility to i,dsntif;^ valftf- conflicts? SR« Jiccial 
aoBing ? 

PS tt rcrftpr'Ctivc talcing ability? {|a #M3lIity to suggest 
qiji.allficir0? 

oyeSA » Ovsr^l 1/33.11^ C'''.jftflict soXuticts 




TAliliE 3,17 


Corr©late?3 of dswalopment of social conaciouanesa 
among students exposed to Individualiiaed 
Jurisprudential Incfulry 



Independent Variable 

Valuti of r wttl'i gain in 

GP 

TSS 

acre 

OSC 

1« 

Intolligonoe 

,340* 

—,138 

.103 

*184 

2 ^ 

Deprivation 

-,311* 

—,006 

—•028 

— *241 

3,. 

Pl<».rAncd uorklng 

«063 

-.078 

* 

—.314 

—• 145 

4r» 

C KOokedncBS 

-.174 

-,oai 

—.1(X) 

-.199 

S* 

Self SAtfflctency 

-,269 

—.016 

*037 

-,148 

6. 

Refclteno® 

—,136 

.148 

-.013 

.031 

?» 

Egoisai 

-.070 

—,143 

—.172 

-*152 

8« 

Social orientation 

-.095 

—.019 

*168 

-*034 

8, 

£iiK?tlo-'ial distntbar.?c© 

—*003 

*071 

—.072 

-,016 

18* 

Anal,ytic^ powar 

-,014 

*073 

-.049 

-,032 

ll> 

M.lei3Afcion ttrdericy 

-,086 

-*270 

-.176 

-.257 

12* 

woitation 

—.018 

,149 

—, 082 

,063 

11* 

liid^pondonce 

,002 

,049 

•0S2 

,03® 

14t* 

Oioup deperwaarc® 

—,146 

•004 

40® 

-.059 

1S« 

p®E»everan<3® 

*083 

*007 

*021 

* 10 ® 


0O£^td^ ^ * 
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cor^ciousneaD ( r ® ,311), negative nolatlonship between 
‘j^armed working* trait of peraonallt:/ and ‘thlr^dbcj of 
consequences of social problera - solutions, (r ‘-,314), 
negative relationship between ali,nnation tendency and 
*o?hinItlnq problem solutions* dimeninion of social eonsclousness 
(r --STS), negative relationship between initiative trait of 
personality and ovarall social consclonSTieas (r » »,373) as 
well oc two dimf'nsinns of it namely, idilntiny of problem 
solntior^J tr «»-‘^337) and thlnlciut; of coiasecjiiwnces of nroblOTi 
solutions (r » -*328) y and negative rnlatlonship beteeon 
pretest and gain scorss on overall Socla?. conptciousnrss 
(r »* —,447) 4iS well as three dimcuis ionc of it (s » —,3®?^ to 
•”,454) , 

siMmHf ^ /'M:' nzticmsjoi^ 

To sum up it con b® said that (3teivelopment of overeXl 
Vflus coi'ifaict solution aliiilty and oversli social conscious¬ 
ness as well aS all dimensions of them is related to oom 
personalIte traits:, intelligrnc.: aiid deprivation, The sets of 
effective factors for various dtoparjdcnt variables are different 
for different experimental groups (l,e, groups exposed to 
Jurisprudential Xnqidry Teacblng/lndividuallsed jurtsprudential 
Inquiry)» Protest scores on d®?3snd@nt variables exhibited 
negative relationship with gain scores on the same variable®. 
This finding is quite obvious bteaw# the scope for development 
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of valw conflict solution ability and social consciousness^ 
amow^ high scorsre ^tll bo limited than that for low scorars 
and others, Develomient of ability to identify value conflicts 
is positively related with crookedness, egoism and inde^WfO- 
denco. This ability (i,n, CVI) demands analysts of problematic 
situations, identification of values involved In the problei!i 
and finding out the values that ar® in conflict, When students 
are taught through Jurisprudential i^trategy of Teaching, this 
aoility is used in each teaching session, It is guitc natural 
th*-t students who always think of oneself, are not straight « 
forward and are self governed and independent will darlv® 
metre benefit frcmi teaching, Devolopraent of social iceasoning 
is negatively related to analytical pot^sr i,e • the capacity 
for using analysis or examining in ordor to knotj iBi^out some 
phenomena, problems. Ideas, objects or behaviour. It means 
that students with hlc^ analytical power will derive less 
benefit from exposure to JIT than those with less analytical 
pOfjer, It seems that students ♦ analytical power is positively 
related with ooctal reasoning and students t-jlth greater 
analytical power would have higher initial level social 
reasoning with less scop® for development* The coefficient of 
correlation between pretest score on social reasoning ardl 
analytical power is -24# Parapectlve taking ability la not 
related to any personality trait* Some is the case with the 
ability to suggest wlifiers. 



Developtwnt of overall social coDScloiisness 

OSC) is pool'tiveiy rslatetj with ■tjoleranee teralt of 
peroonaHt-Y* This raoarws that atatlotits ^^ith tendency 

to endure unpleasant opinions, behaviours etc. without 
prots'st will darlvc n»ore benefits from exposure to dXT, 

Ggrae is the case with one dimension of social cowjclousness 
i.©« thinking of co!^0cquGnces of solutions of social p3st>lileras 
The results are quite obvious because lack of tolerance may 
lead to aggressive foehavlours or pw^er assertion. These 
behavloiirs can block communication between studonts having 
different views. The inability to consider and tolerate 
difforont views will ultimately bring about less development 
of social conGCiousness. The tondoncy to gucjss probloms is 
negatively related to denrlvation* This means te-t the 
deprived students when extjosed to JTS will derive leas 
benefits and the non deprived or less deprived will derive 
comparatively more benaflto. It seems that the effect of 
deprivation is quit© harmful and even exposure to JTa does 
not help the deprivedo to develop their tendency to guess 
Social problem to a lef©l ©xhiblted by the nondepriveds* 

Development of overall value conflict solution abili% 
among students exposed to Individualized Jurisprudential 
Inquiry { m XJI) is positively related to adaptability but 
negatively related to pretest scores, it means that students 
with initial higher status on Value conflict solution 
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tthiltty <»0VCSA) vjill dorlv^ loGfj bfw>;lto from f?» 5 posure 
to t.Tt ant! ot«<>nto wi*Ui low loii^eX OVCSA will cterlw mow 
b*’’n' Slfc:, Tt Is quite oljviouo, !''xiBtcmo of siriaifieant 


woitlv' wlationohlp br-twe.-n aclaptabiXity ansi WCJ3A impilca 
tli‘. t .joiior'oolow of tiv'' 4.|ii;illty to makR nocooG.sry lutrav 


prro^^rsal awl interj^rtionol uajuO'b.v nte will facilitate the 
tlrv^'lojYy^nh of (jVCtkt^ a:iowj atuctente oxoooed to I<TX. Gain 
acam^'> on all thp £tmr dlmcwGions of value conflict soltition 
ahlliuy ncqatiw^ly related to prt-'test scores on respective 
dlrtrrii'Jiont, Tliic points to qroator utility of XJi for tliose 


otut,fe''nte who poosoi^s low level value conflict solution 


Ql3illtl''.‘S, Ability to Identify value crinfliats is negatively 
acoociat'd t;ltJh hesitation* It raoano that pmSf^^rsco of the 


oiffre oi: unwillingnecc or uncertalnt^f in speoch or action can 
adve-rsely jiffect the dcvelonraont of the eblltty to idontlfy 
val«r» confllctc* It oooms teat hesitation decreaBos the 
Involwnrnt of otaKV-nta In the proceOB of finding out values 
tn conflict* The gains ifl^rsoectivo- taking ability aro 
nerjtitivoly w-iat<?d with intelllc^Bnce, it iraiilioo that 


Intalligor^c adversely affects the developmcmt of pers|jectiV€ 
taking citolllty ai»aF stud^^nts ©xposed t© XJI. It is guit® 
obvious tecause dewlopmrnt of porBr>©ctive taking ability 
demands uso of creative thinking and decreased or m reliance 
an til® coRvergent thlnkixugt 
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€rn±n BGoma <m ovorall tiocial aonaaiouonoOG (C!SC) ?iro 
nr-rratlv'!:/ P’lafcxl ultli pr'-.tout OtiC gJoorGf^* alJ^o holda 

for each t'lu^'.noion of oociml oonticlouOBeSB* xt; Implies 
that VJoar.ciBBlBy lovi le^vol uocial coasciouanf-ss tjill 

tlorlv: j.Kjrti fiti'n cr.pooijj:?; to IJI anci otutisnta 

pooa'iJi-ilna hi.;h lc‘vr '1 social oonaclouanaat. will exhibit looa 
'Ifalno XJI * T!!v cjain ocosQu in overall social conaciousnosc 
.vntl cro tHjiT'ne.lonc of it « thlnhtng problem iialutloji3 
£mi<. a 'rt^ccjxx'naco of problem solutions (TC1?B) are 

ncqntS.vciy rolf'texl to lultlatlve^* In otlv'r vjords students with 
loo Isjltlntiw wi3.1 d^^rlvo raore b'lwfit from exposure to XJl 
than with higher Initiatlvf*. The Individuallaod 

Jurtsomlential Xn^juiry uses a soraistructurcia learning 
rautr/rial * dtud/.mts go through the givt?n instructions and 
iTesrxjnsc'S and urlto additional responses* ao* atudnnto with 
lo^jer t^^ndercY tf? mak^'* Introductory moves will have enough 
fiJSJt hand er.pr.’rl-'ncro to Ijnfcroduatory moves towards 

colvi»/f bocIgX proljlrriis through jurisprudential Influiry. 

TC.9£'> gaic. scores aro wgatively related to planned working. 

It iw-'-ans tiriat those with lower disposition to mrJe in an 
oa?iarjis®a ayst^Taatlc mannc'r derive mora benefits so far an 
gains In thinlting eot^c^iuenees of problem solutiona are 
conwrned* Gain scoros in tliinJ^ing of problora solutions are 
fiegatlvcjly related to alionation tendency while gain scores 
in gusccto^ social problem© ar© negatively wlated to 

deprivation and ^'-josltlvoly relat#^d ts intelligence, 'fhes® 
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tiM'.ivJiii r^int to utility oi! Individualised 
orurif:prud'‘ntial Inquiry fov stutl^'nto posnesEing 

ncr but ir-JJS alienation tencir-ncy 
.'ml (V'orlvr.tion* 

\ 

'I'hm;, it 1^3 evident that developiaent of 
aoGial conacloi,tim--i;3 and valir conflict isolutlon 
ability - overall 03 v?ol| ac varioua Viimonuionn# 
in r^’dated to factorJ» It in quite 

paantelf that varial,)lro that yielded oi^lflcant 
rrdationnhli^a may or may not aontrlfoutG to 
prc'dictlon of ow:raXi valuj'.:) conflict solution 
eibllity aa<'i owrall social conaclouencae mng 
atudr^nta esnonrei to JTS or XJX. step^wi^e regrciBClon 
OBOlycl^ to find out the predictors of 

gainr. in social coiioaiouanesa and vali® conflict 
solution abilities. 




3 ,4-0 »;iacTic,)K OS' op vp^w, amFiico? 

iJOLn'Morj AiiiLi'W hw GCKiiAL gq?i;ik:iousmsss 


till not-j -tiTie? invf?si:igator tried to predict 
(if TOlopiw^nt of value* conflict solution ability and 
social consciousness among students ©jcposed to 
Jurionrudonttal Teaching and Individualised Jurisprudential 
In mtry on the basin of single isolated personality traits, 
intclligenc' , donrlvation and pretest scores on the concerned 
variables, it is necessary to consider conbination of factors 
at the time of predicting the gains In value conflict 
solution ability as well as social consciousness* tabX® a*18 
to table 3,21 depict the results of stc-p^dse regrossion 

aniflysis* 

in tlie first two stepi-iise regression analyses overall 
value conflict solution ability score was treated as the 
dependant variable. In the other two stepwise regression 
analyses overall social consciousness score was treated as 
the dependent variable . Intelligence Oc^) * Peprivatlon <5^) ^ 
Planned ttoJd?:ing 0 ^ 3 ). Crookedness OC^) * 3^1^ Suff ictency OCg) * 
Reticence OCg) # Egoism Ot^) # Social Orientation * 
Eimstlonal Disturbance OCg) #> Analytical POJer ^iq) * 
Alienation tendency Hesitation Independence 

’^13^* Oroup Bependenc® ^rseveranca ^15^» 

b0«iargy Ousstlonlng Attitude . 
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I'nitiatlim ^3^9) ? P0»i3tolsra wrK Aiixi^ty ^2%^* 

Cffiatlve r^otiiration ^22^* Maptabllity ^ 5 ^ 3 )* Taleiranae 
0 ^ 24 ) Pi?Bt© 0 t Booma on CBlovant clopendant variable 
'^25^ ^#eis* treated as indopendant variables. 

Table 3,18 shows toat the single best predictor of 
dcvelopnont of value conflict solution ability (»Wu>A) 
among stuctents exposed to Jurisprudential Inquiry Teaching 
CjIT) is pretest score on VCSA second best 

predictor is crookedness 6 C^) • The third best predictor Is 
questioning attitude ^^ 10 ^ • Thus# out of 25 variable only 
thre© contribute'' significantly to the developrflent of VG£»A, 

Thc^'' remaining 23 variables do not contribute to development 
of value conflict solution ability. All of them make 
significant incrementcj in R, The value of multiple correlation 
at ■tlio first step is ,4553, The value of R for protest VCUh 
scores Is .2082 • The value of correlation la «.4563, So, it 
can b© said that lomr th® initial status on greater 

will be the chances for mom development of VCSA. The value 
of s? Is ,2002, It indicates that 20,82% of the variance 
in developincnt of VCSA among exposed to JlT is 

explained by pretest scores on VCSA, Further observation of 
table 3,18 shows that th® second best prodictor Is crookedness, 
The value of multiple correlation is *5482 and th® value of 
Is ,2984, It indicates tbafe VCSA - protest score and 
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crookednt^ss can explain 29.84 percent of the variance in 
VCGh gains. The value of increment at second step is 
1,0901, The P value ( » 10,206, df =* 2,48) is significant at 
,01 level,'Questioning Attitude' is the next variable entered 
into the stepwise regression analysifj. The multiple correla¬ 
tion (R w .6192) is significant at ,01 level (P = 9,741^ 

2 

df ** 3,47) , The value of R discloses that 38.34?j; of variance 
in gains in value conflict solution ability among students 
exposf'd to JIT is explained by these three variables. The 
ritjgOTSGion equation for predicting development of value 
conflict solvitlou aJDility anong studentc taught through 
Jurisurudcmtial To aching Strategy will be as given below - 

«» 13.9971 - .5597 + .9372 X^ +.9281 

Romdiniwj '22 imloptf^ndcirrfe varidDles x.^ere not considered in 
the analysis as tolerance level for each of them was not 
significant for further computation. 

Observation of table 3,19 shows tliat the first variable 
entered into the stepwise m\iltiple regression analysis is 
pretest score on VCSA, The m\fLtiple R is ,4124, It is 
significant at ,01 level (F « 10,041, df « 1,49), The value 
of ( » ,1701) discloses that pretest scores on VCSA 
account for 17,01% of the variance in VCSA gain scores. The 
value of partial regression coefficient and correlation 
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for prctpot VCiiA ncoires ar© «,285S and *•4124 rea^eGtively* 

Tho orcond boat pErdiLciX)C of the dQ:,?end 3 nt variable 1 © 
adaptability* The valw of mvatlple correlation is ,5064 and 
the valu> of E Is •2564. Go, the valut? of Increjnent in 
Is »0863* The two variables nemtly, pretest scores on VCSa 
and adaptability when out together, exTslaln 25*64^ of the 
variance in the development of value conflict solution ability 
anong stuctants exposed to Individualized jurlsorudential 
Inquiry* The values of partial regression coefflGients and , 
cor,relations for adaotability are -*5185 and ,3254* The 
regression equation for pc©' ictinq gains in VCGA among students 
exposed to IJI will be as given below * 

Yg «» 3*7427 * .2865X25 4 .5185X23 

The mnai'iing 23 Indepenclont variables were not 
consldGred In the analysis as tolerance level for each of them 
was not significant for further computation* 

8 urm»arie$ of stewise regression analyses for pwdicting 
gains in social consciousness among student© exooaed to JIT 
and MI hav® been <teoicted In table 3*20 and 3.Si* !i?ieru©al of 
table 3.20 ©hows that the slrgl© best predictor of the 
dependent varl^lf’ is the ‘toleranc®* trait of personality. The 
value of multlpl® R { w .3342) 1© significant *• 6*163# 
df «• 1,49). The value of <» .U17) disclose© that tolaranc® 
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accotantuD for of tix*? vartanc® in dopandenfc variable* 

Thr> valw«^ of partial roquoacion coofficlent and correlation 
for thiii variable are 2*0664 and *3342 reapaotlvoly» The 
©ccond beat oredictor of the doi^ondant variable is ’creative 
motivation*. The values of partial regression coefficient anti 
correlation for this variable are 2*637 and *0956 reapecttvely* 
The value of multtole correlation la .4278 and the value of 
is .1830. Thr value of increment in due- to introduction 
of G»atlv© motivation la .0713. Thus* tolerance and creative 
motivation jointly exolain 18.30?i of the variance in th® 
devr'lopment of s(X 3 ial consciousness aroonc? students taught 
through JurlsoruK.icntlaX strategy of Teaching. Th® regression 
eejuatior for fhi" cT©">cndent variable has only two predictors. 
RemoinirKT 23 lndot;^nd®nt variables were not considered in th© 
analysis aa tolerance level of each of th''m was not significant 
for further computatiors* The regression equation I® follows ’ 

» 2.0664 + 2.637X22 7.3762, 

It can be observed frora table 3*21 idiat the best 
predictor of development of social consciousness {«6C) anong 
students exposed to IJI (!*«- individual, l«ed gurtsorudential 
Inquiry) is orctof^t score on SC* The value of multlpl® ft 
< m ,4473) i® significant at *01 level (F « 12*256. df * 1# 
m . The valtes of partial regression coefficient for this 
variable Is —225 and the coefficient of correlation between 
pretest SC score® and gain in sc ocore® 1© <-*4473)* The valw 






2 j> 

of R ( w200l) aiaaloof’a tliat pjx’tipat social co»sclouonr=sy 

conr?'!* ciccrniut for 20*01% of thf variance in gain ncoa® o-ri 
fiC. The a«co»i boot prc.’<:iictor of gain in SC is ‘initiative 
Tir valuf of "mltipl^ oorrrlation io .5349* tho vaiw of 
( m .2862) Q;^!ilbitn an ItKircnont of ,0861 in tiie value of 
aftor Intmouctlon of t,ho oc’COncl predictor. Tlv; two varialales 
neffAT'ly# px^'toat SC scorr’^s and initiative trait of TseraonaXlty 
jointly erolQln 26,62% of the varlanc® In development of 
social ctjnnctousnras ai^cng otwllfj'nts esenosed to XJl, Xho valueB 
of ‘ocirtial rvgressicni coefficient ape ccefficient of aorrela« 
tion ifOttjitien initiative trait and gains In .X are •,6604 and 
• .3726 res'Actively. Thr rcgiTSsion e-gxiation for predicting 
gains in social conaciouanros e,inong ntudtsnta exposed to 
Xndiviclualir-'.ed Jurisprudential inquiry will to as given telow - 

« 12.4063 • .225 •,8604 

The r'-'ijiainlrjg 23 indeprm<t3nt variables were not considowd 
in the analysis as tolerance level for each*-of them was not 
oignifioant for furtiver computation, 

STf-rmY DIXtTSaiOW 

TO sum up it can be nai<3 that • 

1, 38,3^ of the variance in dewlopment of value conflict 

solution ability of students taught through Jurisprudential 
Tasching ^tjsitegy is ^counted for by ‘pfistest scores on 
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V€B!\^ ami iiW'Stionlng attitude »♦ 

2* «»rr-'t^«t ©corns on VG£w'.* and %daptabil ity * Jointly 

explain 2S,6C4 of th^ varianc® in developwont of 
VCi^n {l,r, v.iluo Conflict solution Msllity) among 
otu-' nt^* r>x*K>so»i to IrKlivldualia«d Jurtsorudentlal 

Imiuity* 

3* Thn t»;o iMSt p 3 peutct 0£0 of develonraent of social 

coojiciouyr^’©© among ntudonts taught through Jurlspru* 
<l>"ntt^il 'Wachlws CtKitogy are 'tolaranc®* and 'creative 
motivation'. The ttio variable;© ©xolain 18,30?^ of the 
varif/TO© In gain 0 <»rss, 

4# Ttir two l>est predictors of gains in social oonBCiousnes® 
0«i»orK! stuAinto ©xpKXied to Individualised Jurisprudential 
Iivmiry are 'pjcoteat scores on social aonaclousness * at^ 
*^lnlfeinttvieThey jointly explain 28,62^ of th© 
variance in gains* 

It hao hmn concluded that pretest value conflict solution 
ability ooo 3 ?p, crookedn'^s© and questioning attitude are the 
thjyr predictors of valre conflict solution ability gains# 

It la quite obvious that those with high pretest scores will 

l®s® from exf^sur® to jurisprudential Inquiry Teaming 
and thc^e %}ltb low scores will doriv® more benefit* Puring Jit 
stiadants get an opportunity to think about t^eir own responses 
mM mtlm th«» after taking help from argutnentation by the 
t»iirtier, ’&mf also be'cmw® awar® oS mai^ points at which vain®® 




arc’ violated and qnalifierB for ooluttons* This weane that; 
stutfcnto M±th hicfhor qtsestionlng attitude can derive more 
benefit fron ex^xisure to jiT* The crooked students have the 
te nek’nay to idtink o£ themselves and they are not straight 
forward. Exwooui© to jlT can sttoulat© students to think 
about the tlionqhto and feelings of other students. So# the 
more crooked students can benefit more from JIT than their 
less crooked countomarts so far as development of value 
conflict solution ability is concerned. 

Tolerance and creative motivation are the too beet 
predictors of drvelooraont of social consciousness among 
students exposed to JIT. Human beings live in society. Many 
Btudonts tend to endure unpleasant opinions# behaviours, etc. 
of others without protest, titudent having high level creative 
mofeteation are willing to make efforts to think of many 
dltfemnt and novel solutions of problems and communicate 
them. Such students will derive mote benefit from JIT. It 
seams that the creatively motivated stwaents will take ftdl 
advantage of the ooporfcunlties to know about problems of 
society and think of solutions of social orobxems and th® 
oonseguences of orobLem solutions. Such opportunities am 
provided by JIT. This shows that creative motivation and 
tolemnc® can contribute to the development of social 
consciousness among students exposed to JIT. 
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Protest social consciousness status and initlativ# 
t»ait o£ Dcrs-nnality are the two best orcdlctors 
drvrlooment of social connciouanoss among students 
©jinosccl to IJI (l,f% Individualized jurisprudential 
Inquiry) • Pretest value confiXict solution ability 1© 
ainglr best predictor of development of value conflict 
solution aliility, Pr«itest acoret. on the CWCSA and the OSC 
act as suppresaar variables, stuconts possessing high loval 
WCiJA and OSC exhibit lees development of OVCSA and QSC 
respectively when exposed to sixteen UX lessons* It seems 
that students vjlth greater Initiative will be more eager 
to Initiate the process of juriaorudential Inquiry and 
le^m it, This will helo them In becoming more interested 
In knowing about the social problems, their solution© and 
the consoquf^nces of solvtlons. Adoptability has emerged as 
the second I'iest predictor of valw conflict solution aJ:)ilityi^ 
AGoorddng to Oliver and shaver (1974) when two values conflict 
the best solution is one in which each value is compromised 
somewhat or violated minimally, They felt that the best 
stance on an issue reflects a balance of values. Such a 
balance can br' achieved if students try to understand the 
reasons and assumptions behind tho others» positions. 




Exrjosurt to Xndlvifiuallsr'd jurlonrudontlal tnquiry 
mak^^c stiidrntG aviaro of tha conaequiancea of two 
contradictory atancas on a ot^lic Isauf and the 
Gonclitlonfi in which thr decisions can he ur^rfeaken, 
it nrovldes for rati,anal consent and aaks studenta 
to arrive at usefnl compraftlooB« It is quite natural 
that students with hl^ih adantobillty will tend to be 
more inclined to arrive at such comoromises and those 
with lov3 adaptability may bo exalte alow in this 
nroccDs, 
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Our socio-ty is passing through critical tiracs* 
numerous problems baffle persons. Value confliata frequently 
occur and make persons feel stress and strain 4 These 
problrms demand urgent soltitions acceptable to persons 
having contradictory views. StiKlonts may learn the process 
of Solving value conflicts by observing others or 
interacting with thorn, w can no longer afford postponfiment 
or nrglrct of efforts to develop social consciousness and 
value conflict solution ability among students in tha 
classroom. If our teachers us® jurisprudential strategy 
of teaching to taaob children about thn pjpdcsss of taking 
stances on various problems# exploring them and refining 
them# stuct^nfcs* social coreciousness and value conflict 
solution ability will c3cvelop. The present project was 
undertaken to find out whether exoocure to Jurisprudential 
Inquiry Teaching or Individualised Jurisprudential Inquiry 
can develoo social conectoixinnss and value conflict solution 
ability# It also attempted to find out the correlates and 
posdictors of gain© in social consciousness and value 
conflict solution ability among students exposed to 
diffsrsnt treatments# 

TO begin with efforts were made to develop cas® 
materials and semistructured workbooks for Individualised 
Jurisprudential Inquiry# tests mm prepared for measuring 
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value conflict ©elution ability, social, aonsclousn^ss and 
understanding of tho Jurieprudcintial Teaching strategy» 
tiforkohFOts for ^lurianrudential Xn<iuiry Teaching and 
Obaervatton schedules for giving feedback vJhile neer practice 
^•tere prepared^ A three day workshop was organised to train 
t^'achors and the project fellow in effective use of 
Jurisprudential Toachlnq Strategy. Then a BUmnle of 153 
students was selected fron girls studying in class 3X of two 
schools of Mlahotaad. Three groups were formed and each 
cennist^d of 51 subjects. They were eguated with respect to 
intelligence. First TOPortoervtal group was escoosed to 16 
Juris onidential Inquiry Teaching sessions.Second experimental 
croup woo exposed to 16 Ju.risorudential Inquiry session. 

The third group, control group, was pot exposed to any 
treatment. Pretest - Posttest experimental group « control 
grouD design via© used, social Consciousness Test and Value 
conflict solution Ability Test were admintote.ted before 
and after ©xperlm^t’nfcation, Bata on deprivation and 3.2 
personality traits were collected from student® of the two 
exportiw-ntal groups. Analysis of Variance?, t^test, product 
moment coefficients of correlation and multiple regression 
analysis w®s» vsed for analysis of data. The. pwBnnt chanter 
rmboclie® the major findings of the study, implications of 
flndincp, delimitations of the study and suggestions for 


further research. 
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4.1,0 

4#l#i Effect!vcTie?as of jurloprutlential Stmtegy of 

"■ivrtrn -r -fiT—M^- T' i ' ■ I '-■- -—^ -n-n-"--n— II -^r~ i ‘TT-r i -in-r ■ I I ''Trv ii i i '- " j-, ■»—-r^ 

tp’^ahinf; for dryoiooing ^ value coiifXict aolntion 
abilltv 

c «•>/ 'tal i l WW lgt 

1, ,T\irl8'»m;'''-'ntial Inquiry Teaching la p.ffrjctlve for 
devt^lO'itny overall voiluo conflict solvttiog ability. 

2, Expoouro to JIT^ brings about Improvement In 
stuconta* ability to identify value conflicts, 
social rejaaoninq, pera-pectlv® taking ability and 
ability to suggest qualifies^* 

3* Exposure- to IJI brings about significant 

improvement in overall value conflict solution 
ability,, 

4, KxpoouiF to TJT. brings about significant Ijaprovomont 
in social reasoning and ability to suggest qualifier® 
for value GonClict solutlona. 

5, , 7 Utl®oridentiaI Inquiry Teaching i® more eff^ctlv# 
than Individualized cTuricorudentia}, InquAfry fox 
developing otudento* overall value conflict solution 




JIT 

XJX 


jurlcvxudential Inquiry Tsjxshinq 
XttdiviauaXl«0d jurtorudeatlal iwplxy 
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ablllt.y wll as fouir dimeriBiona of i-t namely 
ability to idr-ntify value conflicts^ social 
isasonlnq, peraoecttve taking ability and ability 
to suggest qualifiers* 

4,1*2 Effectiveness of Jurisoinidential strategy of 
teaching for c'eveioplng social consciousnes s 

1* Jurisorudential Iwsuiry Teachitv? is effective for 
developing overall social consciousness* 

2* Exposure to JIT brings about improvement in students* 
capacity to guess social problems, think of solutions 
of social problems and think of consequences of 
solutions of social problems* 

3, Exposure to Individualized juristrudential Inquiry 
improves students* social consciousness* 

4* Exposurs: to Individualised Jurisprtjdential Inquiry 
improves studants* capacity to think of solutions of 
social problems and their consequences* 

5* Jurisprudential Inquiry Teaching is more effective 
than individualised Jurisorudential Inquiry for 
developing social consciousness ^ overall as well as 
three dimensions of it* 




im 
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Vcv€'lo^'nt o- value conflict solution ability araong 
otudrnts cx'xtxHl to Jurlsssmtenbiul Incfuiry Teaching 
in pooitivoi’/ jr«*'latcv3 to erx^kodw-so and negatively 
tf^Iatoa to piKt^'Gt v-:Iuo onflict wjlution ability* 
‘"aii'is 1-1 ability to identll'y valu-" conflleta&yx) 

TiW poeiltivr-iy related to crookedness, egoiom and 
l-'-d<j>i;wloncr; arvl negatively »’>X-.'/t“-d to pretest CVl 
stabue.^ eiainn In scxslal rcaaoninfi (3R)aTenetjatlvoly 


lelatTfcl to amlytical powor and pretest sr atatuo, 

Gaf 2 ir.i i;i pert’iXfCtlvo taking 0^) ability are negatively 
r'Xa.'.ed to prt:t<''Ut PT status. Gains in ability to 
sug'irr.t ..|uaXltior&3 (ip) arc st^qativf.Xy related to 


pretF'Ot i)S fitatUD, 


2, Pev«d 0 4t:t« nt o£ value onflict solution ability 

(CVCLvi,) among ottidsnfcs ax|x>oed to individualln®4 
Jurieprutlcntial InE^uiry is noQitively relatad to 
adaptability and negatively s-Jlatad to protect VC$h 
ototev, CMlno In WX, SR and qs ijfollitles am negatively 
related to protest atatuo on CVX* SR and QB abtlltl^n 
Eoepectively * CAlna in CVI am negatively related to 
booitation, dalne In OT are aogativaly related to 


lnt«»lltgpnce. 



BrvelOTm'^nt of social conaclousneso (0!SG) 
ar*K5nn studcnta exposed to OfMtisortidentlal 
iw-iulry Teaching is pooitlvely wlatecl to 
tolerance* iialna in caoacity to quesa pEobleins 
is negatively related to deprivation* Gains 
In capacity to think of oroblem solutions and 
think of conseguenc ''0 of problem solutions are 
negatively u?lated to pretest status* on these 
capacities reDnoctively® Gain in capacity to 
think of conaeguences of problem^ solutions is 
positively related to tolerance. 

Development of social consciousness (OSC) among 
fltufl’ntc exposed to individualised jurisprudential 
Xncjuixy is negatively related to initiative and 
protest osc status. Gain in caoaclty to guess 
problf'ms (C3$0 is negatively related to deprivation 
and pretest gp status and positively relatad to 
intelligence. Gain in capacity to think of oroblan 
solutions (Tm) is negatively related to alienation 
tendency ^ inltiatlv® and pretsat TP& static. Gain in 
capacity to think of conseguenoea of probX« solutions 
(UCro) is negatively related to planned uorkit^# 
initiative aiiS pretest tcp® status^ 
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Pgg<31ctlon of dc^velopfflent of val ue conflict 
■Qfollltv and B oclal conBclousness 

!• Preteot ncorp' on val\j^ conflict solution afcjtltty 
0 < 2 ^) Grookecfeip’OG CX^^) and qmafcioning attittid® 
can prsdict dovslopmont of value conflict 
solution ability among atudento ©xposed to 
Jutisoructontial Inquiry Touching. The rogrrassion 
aquation la os follows - 

13,0971 - .5597 X^g ^ .9372 .9281 

2. Protest acore on value conflict solution ability 
^25^ and adaptability t^ 23 ) dan predict gains in 
overall value conflict solution ability ®nong 
students exTsosed to Individualiasd Jurlsorudential 
Inquiry, The regression equation is as follows «« 

y^ * 3,7427 - ,2065 Xj^g t .5185 

3. Tolerance OCg^) and creative itiotivation 0 ^ 22 ^ dan 
pradict gains in social coneciouanesa among students 
C 3 «pc>sed to Jurisprudential Ijiquiry Teaching. The 
regression equation is as follows 

yg i« 2.0664 X 24 <♦* 2 . 637 X 32 - 7.3762 

4 . D©velor>ment of social consciousnesa among students 
exposed to individualised Jurlson^entlal Inquiry 
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can be predicted tmm initlatiw and preteat 
atFituB on aoclQl conapioaoneas, The regression 
etjuatlOn is as follotas « 

• 12«4863 » ‘225 X25 - •S604 

4*1 #5 Development of. teaching competenoe 

The training straVgy consisted of Sf^en phases 
nastH'ly •* (1) reading about hoi*) to rejuvenate 
t<-aching and th- oxy of durlaorudGntial Inquiry 
strategy of teaching; C2) deitKinstratiOn? 0) going 
through tentative script of a lesson; <4) explanation 
of lesson clan format. Teaching Analysis Quid®, 
crurtoprudcntlai lipiulry Teaching Feedback Schedule f 
(5) Feedback on theory checkup and disauSESlon to 
ensure mastery loaming; (6) peer teaching using 
readymade lesson plans; (7) real teaching using self* 
!Tiad'‘» or roadynmade case ma'tarials and iesson plans* 

It was found effective for developing teachers* 
ccrapetency to trao Jurisprudential Teaching Strategy* 

4,a*0 XMaiiTOATIQIvTS. 

Th© present research proj[ect was urdectaken to 
flndout the effectiveness o£ jurlsprudtenttal inquiry 
Teaching and Individualtted Jurisprudential Inquiry 
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for 'fehi ftevelcxmirnt of jssoclal consciousnesa * Effort^ 
mucliQ to find out correlates and predictors of gains in 
oociaX cmnaciouaness ar^ value conflict solution abilities, 
h three day workshop vjas conducted for training teachers to 
use jurlaorutSential Teaching strategy. Case raaterlals# 
viarkshcots, teats end leos>-mo were pj^epared. The Implications 
of the findlsigs of tliis study omnat® from the results of 
the efforts made to achievr different objectives of the study, 
Tho implications are constrained by llmitatlonD related to 
the content and nu^wrs of policy Issues exoloiwd during 
teaching, willingness of otudfnta to participate in th© 
process of jurisprudential Inquiry Teaching, students* 
vjillingness to respond to requests for juris orudontlal 
Inquiry, The Implications of this study are as follows * 

1, Both Jurisprudential Inquiry Tsaditng (JIT) a**! 
Individualised jurlsprudrutial Inquiry (fflon) are 
effective for developing social consciousness and 
value conflict solution ^llity. Our teachoro can 
use JXT to enable studants to develop tlieir social 
consciousness and value conflict solution abilities, 
Th^ con depend upon 'the case materials developed 
for tijc present project. They can also use the IJI 
wortorok. students can go through and do the aesigw^d 
tasks at home or in period®. Teachers will find 



for JIT/XJI whtm thf’y us© -th© Inatructional mterlCLa 
for th® presf-Bt study* 

All r.twVnts do not derive ©(^uai benefits fH 3 m exposure 
to teaching based on a particular teaching strategy, 
bindings of this study have revealed different set® of 
pjwdlctors for gains in social conBciousness and value 
conflict solution ability. It seems tl^at jif is ©ffeotlv® 
for df'voloping value conflict solution ability among 
stud'^nts who att^ more crooked «d have high level 
questtontnq attitude? JIT Is effective for developing 
social consciousness among studojats who are tolerant and 
have more creative motivation? IJI is effective for 
developing value conflict solution ability among students 
with more adaptability and XJl is effective for developing 
ooclal consciousness among students who have less 
Initiative. JIT tand IJI are more effective for itiadents 
who poss^^ss low level ability to solve value oonfllcts, 

IJI is more effective for students possessing low level 
social consciousness, Thus^ teachers need to consider 
the entering level with respect to social consciousness 
and valw conflict solution ability and the personality 
trait® in order to select JIT or IJI, 

Student® find It difficult to solve various value 
conflicts and flndout appropriate aoluttons of various 
social oroblems* They can use IJX lessons to develop 
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thrlr oi-jn ability to solve value conflicts ancl social 
consciousTOSS* Thim, they will orotect theraselves fxorn 
p<’r.''onaXlty disintegration, frustration, stress, strain 
nnu mali.tadjustment because of their developed abilttiss 
to solve valw conflicts and social canociousness, 

4, Everyor^J has a right to education, Principle 7 of the 
Declaration on the Rights of the child, adonted by the 
United Elation® on Elovomber 20,, 1959, states- “The child 
is entitled to receive education, which shall toe ism 
and compulsory, at least in the elementary stages. He 
shall to© given an eduoation vs'ich will promote his general 
culture, and enable him on a basis of equal ooportunlty to 
d®v¥?loo his atoll itlrs, bis individual judgement and his 
s«>ns<^ of moral and social resnonsltollity, and to become 
a useful member of society," Our country is trying to 
make nrimary education free and compulsory, Ml children 
do not get right tape of education, ivwareness about the 
rights of children can toe developed if teachers use OT? 

or IJI- 

5, Teachers can use the value Conflict Solution Ability Teat 
and social Consciousness Test for measuring students* 
value conflict solution ability and social consclousnesa, 

6. MhU, to «« Jurispru-tentlal ®,«ihtns 

staWOT wit, maae to pi»PO« «» a^iovmsnt toot 
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for ineaourlng teachert:' uncieratandlng o£ theory 
about th€ teaching strategy# This can b© used by 
teacher educators to assess student teachers’ 
understanding of Jurisprudential teaching strategy. 

The trainini'i strategy developed by us can be used 
for training teachers to use a teaching strategy# 

4.3#0 DELIMITATION^ 

Pol lowing have };)een the delimitations o£ the 
preoent study •• 

1. The* test used for measuring value conflict solution 
ability consists of four suhtests# These subteats 
measure ability to Identify value conflicts^ Social 
reasontng^r perspeotlv® taking ability and ^ility to 
suggest quolifiej^ for a solution* 

2, The Social Consciousness Test measures students* 
capacity to guess social problems* think of solutions 

of social prcblama ana think of oonsa<juenoeB of social 

problem solutions* 

3# Students of the two expertocntal groups could b® 
exposed to 16 JIT/IJI sessions# Th® time taken for 
exploring th© policy stances was not the sma® for 


®aoh session* 



;rfifGt7'i.7rro: raa FURim'R rrseabch 


Thc‘ piT'Kcmt utudy attempts to study to® fift'ectlveuess 
of exf»tjUR7 to 1$ j:tT/lJl seas ions. ReBearohers may 
i*,,v<’att‘'jato the- ff£octivein«'-'Ss of moi® ex'ixjauros# studies 
rfiay bo undertaken to find out tlie oulttoility of JIT and 
IJl for f.iC!v®lopin<’j value conflict solution toility and 
social consciousness of students differing ulto respect to 
p«"r.ionallty traits, intGlllgenc®, deprivation, creativity, 
inqulsitlvcnes:. and fosmal reasoning. 

There is a neod to uncertak© studies to find out 
thr ofr'ectiveness of Jurisprudential Teaching Strategy for 
developing values such as Bclentiflc toraper, dedication, 
©duality, national Intogration, protootion of th© 
c'nvirowmnt, absorvanc© of small family norm, secular 
minckxlnrss, social cognition, civic, senS®, justice, moralii^ 
fratomity and nonviolence. 

Video lessoas may be prepared and used for ^veloplng 
various values• Sttjiies need to be undertaken to establish 


utility of theVlt^o lessons* 
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PfW ipY qgT >Rr qrffe? i 

8f^ I qfh iwY fr 3Fnr w sY nV w jfr «t 4 nff ^mmrr p'srrt^ 
sKt’? 

8t^. 8 "if" 




11% I HtfH? fWt srf^qVfnmruf if ^ rqpi qrr^ 

crr^ 70/ 5Txn I wr «?riaf 7«|pT irr^ tn^ 

, 60/ m jfTO Ml I ^Tfh w 90 cf-ftmHMuf «r wi ijVht 
I nV wr 5R ffjft ^ if fH>if 3Fnr g^ir? 

|fif. j aFrrr »tsT eVnr crr^ij t?^r 3Ffir rrV B^r It i 

Jf^ J 3f«fr jjR M 87f 3FrrT jtH I M Mt y\frn wW 
vY •ftfY'? SjM Eft air*r Ml 5rjntfcm ^ eV 

jYy 3^«r gY^rWif*? *ft bY cirtr nY w arrfYn I? 

I HFiej sTPqg I I q-iFU nYrimr 97 3Fnr 99 I^Mn flttlT w 

bY ijrffei? I 

gfH. J iTT^H %rfl9Y, MnY -itpttit^Y nyr IbY IsttsY if Gfsf 

iiY^wr sen Tigru q-i^ I E^f sfeiy *ft sren arfW j'snM 
f T B^nr I I 

I aY9 I irfl BB 997? «Y I^ymY 9Y anrYEjur I ^ vr fiijirr 
nY I 

gltr. jj sYiii I 1 

Jf»li j w BJi ctV tre ^ iwYfjY vt *ft M7 y «Yii i 
anr W7 ffY?r itll «. 

S if fg5!7 g78n7 f 1^ H7IFI 11^7 aYt 3rfrw7 siTfti 

% nYnY if bY I am: 3^1 177 ^ ■Mr 7 JTTflY 1 
gfYl. I W7 a7«I97 9B5T7 HB I a77tfaf 9r 3r7q7T STTfY BY sYj 

5-ftr.| •bY- 

jfifrj 9t(Y? 

jtH. 8 95 Y ffs MlY oitMY hY H7iirfiii9 lYtifY *fr 3 rI ^iYt^y 

grcrt f7l if 97W I 1 

8 ?f79rYsi9 fYtrfYi I * 7^97 9ir7 n77«T41? 
jfh. 5 lY 9 bI 97 BTr^Tf I f% 1%?Y ctrfh Y piY»tY If 3 ^ flirfh I 
97T«ir mm I mwr 5«7n71 1 
81> I 9 IT 7 37Y«r«f I 3^|t d/ftl trhwM bY 

I 




Jf?. f ^ tTF'fj 3rn% jfsrfh wrr mr^Tft jrftfi ^ 

wrurfbif ■frqfh igm? arriwr i 

|f8ji g irfi: ejrfh?Tf % jirf^ % 3fii arm «t aftif 
nV'jfr wr srq- irrlf^i 1% 'rHfwY^rwr bV i 
if^. I Bf, TfirY jFiT nr«Hf ^ jft arftlf 3^»rftT 5?r wfift 
I Irfisw 3^5rfh hV H^rft I i ^ ftraFsl’ 

aiffti ^ ®in m % atr affem jUi* 

1Wrcr sV crmr I i 

11^* g If sfr q^rr 8?TT( m^r ?rTBnr j f? so jfhir rW % 

IWj aifV ^efPf 4/ e*r I I ^iqr vsr^ % tw ' 

arw>r bV^it i 

11% 8 3>T^r nrwf eirfla I jlWrfqfcr gr % irr«R i^ nU'f 

\ 5l1nfjTfiifcr 
If^. I e[W ^ 

8f^ 8 airf^ wV arsir? iinr nY Wt tYtrf^ ar ^TT^ft 
■pi(ff^ ftaY virfh k ?fT:iF*=f tjTff Y nVar ^ Bff ^*IT *r 
f^T*^ 3^r trrjl^ i arwf tf ^»it fW wW 

fljfi cr^ irrimY at? aRT^sr ani^ni 5«t hsT BY*ir i ^ 
gt^* I HriB ?r«F5! ft[8| ^ Y PiW lY «1Ymt sraY' 1Yifw(Y sirfts? i 
|fii» 8 flu I f>ii «58n ?r «re fr^n xs a(T^ aY? 3:=?^ lYi? rftRi 
aruiff mif ir^iY fs aR^ftw airf^ % ^ 

bY leYrir % i 

jffer. I 8 jt«Y *i^Y fY ^ ^ ^ wYnY ^ i 

BH ^x€ cY?tY bY if>( 1 

\1% 8 Bfl aiT^I? 'n f'ns]^ iso ^rfWt 

?irlYTPi I! sYt 3^ ^ atrftwf 8H nw ^ I wY>i 

f^qffw ^jY^rimT >ft *nff ifrT ejY jft ^rft? 
iiTt ?iY Yift tYtr^ ^ anr wr 1 
j artiw f^MftYn «Y ^ ifY hY=it 




1ft.. 1 

Ift^l 


Ift.l 

1ft-1 


fft.l 
1ft. I 


lft-l 


Ift-I 


lft-l 


i 3.gm » eftr ^ 

ft<lffw uVimT T3?l gV} 3*1 qulf ^ flw 

■gf" 

3(>ft isTiT *i wr ■fte ■nft' <fi^f Hrt*, 

«ftT li IJTT HPIT I Jiqfn Jrrin. ^ ^ 

' affnr im »9*^r 

t Girfh Wit fiH^r it ^rren 
•tor oipTr nrfte*? i i 


iTf5 vwf nrn; ?rr8R wr oiTfh 

atr TfTiB bI^I g rtV ^ t^vrfh ^ 
rfV 5 l^.T y,T. ’ft 

wrip ^ w«T«Tt jpV 

3 W BIT nt’i arnJH tiT^ wft i\x <^l3inr ^ . 

q[?r ^rx torr xix tor % i 3 ,^ ^ 

?raB iTT% to »?r to «rr »?ws sftfh 

X . ^ ^ i.arq% 

ton; ^ iftrR ato to it ?tfiVu» \ 

^ X A, fe to 3rrqrr 

trr 9W) to 5ft1tT ajnrgir -f^H ^x ^ 

ir ^rr JW H w 

fhrtq bV I 

anir bit ntn ?T>ft I f^to ?sV 

^ wm R ^^l I 

arM*! B^»Tnr «r ar(«iiu| mr amnf ^ 

. ^ ^ . ^ttr ntrr att««( ft 

j(»i»Trn i»fT «*T tt #»in»N wUnnr k 

. , *"<irVnHY wH' mnr 

it n\ I 

?rr*j*T ?r^«P’T tto ^ vY ar^ ^ ^ _ 

fr wm *wT to^TT 

trrfte? I 

r\Tm Btoir fV arrem wr arqrt ht^y. . 

I 

striftn wf, > flw -jpmB utnmr o »n,^_ ^ 

7:q?wn it fVton fttRr m tt 

** ' gto »tTf^¥ I 


«wnr , 



j-fr. j 3rrw iihTwr tt 

»tff «in ®rOfr«riE^ iV wft I i 

Sfir 

11% I wrV HTw^ ^ arti i ?frfh jsV :xPm w ^l^ 

^ pte^ jjg ar^nw fe fif ^ arqrTsin i?p=ii?inY 

ift fr fft qiTi w 37r% qfrifnTY «tt femn 
m f^irr sinr i anr ^nril stt ^frfh ^ 

fd t I 

jffcr. I HftH gl^r 3rc^ aNiV ^jfl* ^rfcn ^ eYift ^ i 

|*fH. I ^ ^ i*TW ipV arwT ^ h srrw \ 

ifr hbT eV THfr I 

jiu I xiVjrimr ^ vf t^fTtni ?fh^r n« ^x\x ^siemfr «t srfkW) 

^■sTrf^ ?fET ^TfTir I 

l-m. I ^ ^erraY H ^«!Errnr arfqiiim? anTTuwr sYfft % i 

St^ 8 anr in^imTaY ^ ^ nxff 

5 njft fbtrnff jrjfY TW^muX 

8 OT s'nr ^ Hi ^ ffrjj @Y^ •rt <rfl^ jTPHrftn ?*<r<4Y 
ITT fbfrrrt vY fwr ap^ ^wt gir wT^t i 
8t^* J »H jfttiET «Y WT^ ‘TT Q»rfh “l^flT WW?., • 

Jffer. 8 -f^ epf ^ wW ^Y Pir*? *fVmT i 

Jt^ j ^ifiraY ipYpPiY^Y ^Y »r arqrr mbY i 

|t^. j m ’fithf jpY fWY 5ft TT^ ^ PIT2 t^T PIT Tnmr %. i 

Sffcr. J gw cfliYt vY 3 RgYYrn sirfh ^ arrsrr ^ wtwY ^ft bt*} 

j gwli src,^ wr«H bYwwt, ^ ftif^r n«ir 

iTtOT )r iw Jrarair ■f’w ?w1^w 

«r I? 8 

' 0 

aT>ig: - ?Tr*^ <rn»t^ 




I SOCIAL CONSCIOUSNESS TEST ) 

tr?To %o STo %o t^o fffiSI 




'TftftT'n aliT Hfnr ^ srsw 11 ?fT sijFflr q[fr ^ 3Trq^> 
?rmrf5r^P ffq*qr‘qlf. ^«rr ^r^rsTLif % €w»Tf % irit ^ qrr srq^r^ 

fq^rrr' 

qi sim % ^ ^ W i 

3|iq% g-fTT ^-rfFT; trtqqjq STT^^t I 


ERIC 


{ I I 


# 3??r 5[?5a 11 3tR «f ^tfesir ?t- 

sRiT (1) mm »n#T w fw fwwfsfir w g'f^'rr TOt 3? t ? 
^■^■1 


m (2) 3^ 2000 a qRcfiir ;jfirB:!iif $> gTOsif fr ^^frr qi^i ? 

I 



II 


I® ^fr^rTfsT^T ffiT^qrcf i) 5 rr 11 ?r ^irr srr 

5fc-ir^ ^r^T^q-r ^ 3?^^ <f?TTHTfr ?Tt'^ cr«rf e-i^^iTT % fft% f^f— 


?rfl^T : w(=^rT 


^WrfJTfT— 


?rff?!Tr: ?rT*Tff5r^ (qs^^fr 


^rqTffrq— 


: ^|3r 


^TqrefFfT— 






( 4 ) 

in 

fs ?TrTrTr<5rq> ^ Mir 11 

ffT^iit % 'PT^q ar^sp ^fecT ?:^ I« ^ ^«rr M qfxoirqf 

qjt I ?r>^^ wrr qiTc^ ^r cr«Tr fM^r % fft% f^?l— 

i^jrf? ir^ft EJiff % ^mflfirf ^ H^fr^r M sfrrr 


2’-irf^ srfeffq? 3Tr??^cTfilf p?r^ % r?i(T 5M srfW'^frrTqt fpt ?ir5t q qt?f\ ^ 
f ?t 5rrq: 




«t4 ♦♦I..#** «(« 41* ... *»• »0»44»4»»»iM»*»»v t«| ... 


3—irf? ETifqq) ^^TPflf ^ % ST^^ir q?: vyqr ^rrrr 

V * 


f 


4—qf^ ^qqlf ^ f^q; 5f 50 ^qiq arr^r^Tfr ^r f^?r 5irq 
























Wi 5'S 

Value Conflict Solution Ability Test 


570 1^0 ibo mm 

570 ^0 ^0 fts7 


frm 


ERIC srml5T;iT 
ftTJanrTf^ fi»>TTrT 






Hi)m I 

fsrftift nm (CViT) 

^ ^i\m ^ fs fffniFjf^fT mm^fi -irr f^irr 1 1 sic^jp 
^ ;fr% Tf ^ 'TTm r^?)5i 11 

1. : "^W — «rR^l f^^K 

: m ffTT^srerr, sirFfi^ arr^^rr, firw, ?jr?f^fTr, ^irFr ^ sTT^r^qif, i 

. f^T)£T . 


2. : 3TrW^ 

^?«T : firw, '^T^c^. ?^I^r5T ^?!mT i 

. . 


^¥j?m : 5T«rr 

•• ^rf?^, qT ri^, tife m srfu^K i 

. f^Tta . 


fsif^sci : srpwfT, irrt%, aj^far^cfr, ?tn*T. i 

. Wa . 

























(SRT) 


^rf^in^ff ^X ?TI7JT |IT aftT ^TffTfr ^iqr ^ 

3rr#r^ 11 ?> ^rrfrr^^ 5r*TFT[ct n emsH % f^rcr irq^ ^ffr^r f^^rr ^i^rr 11 

3T[q ^ ?rf»TcT ^J ar^r^rrfr ^ 11 ^ ^rnr^ffT 

^T ^sTT q^ 3TTq"t % q^' ^ f^r#— 

1. HTTfSTT—STR^q 

fqnfir—fqsfy qrfcT % 5ftq1f qrt qtqjfelf ^ arrt^fq fq^rfTT ^rriq i 
a^jcrqO’ 7TBf—^TfqcrMff^qar/srrfT'qq 
fqofq % qer ^r f^r#— 


2 ’im q^rqf fqqrrqs i 


fqafq—Jirr^ qqT«rf fqq'Iq^ qjT^ ^i?ff ^ qq qq % qjstT q^fTiqi^r ^^rsrr 
fqsrq^ ^rffq i 

SfTqsFt XJ^ : ?T^qer/3Tq|iT^/3TfJTqJT 
3Tq^ fqqJT ^ qST Jf f[q? 















3 

'T %91 (PTT) 

^iTfiir ^T ^rarui^ ^ ^ ^ | ^ 

5 Tta Muf ^ ^'FtfT ^ cr^’cmr w ^ ? ifr% k \ ?w^T(f inft f i 

f^Ttr arqaT ?rmOTT I fqiT feR t f^^l srnr^ Friq^r ^ 

1. ^TiTfcrT : m if % Rrrr ^rr-lferr ^'t sr^qf?! 

3TTq^fT rsnjf*? ‘ a?3af^ "^cr/ariiTRf aff Hwft 1 
3Tn% MfJT ^ 3Ta^?i?T ?a>a 3nq% im^ % ^ ^ lit ? 

at% fw# I 


2 . ?T?T?qT—srT% % ?ftrff % Tw. if 27% SHT^r^ 
armi : sfnriann a|lf ^'tar 

3iTq|r fa'I^ it 3T?T^a?T 9ft^ 3nq% fa^ % FaTta if «pta ^ lit ? at% 
F?nif I 





















4 


(QST) 

3T^«P ffT'ifJT ^TT f fT'^F «pt| ^ fff'iTq' 

Jf ?rfy f^irr srr 11 ^r^rferr^ fk^ 11^r^rraiff 

f^TnfjT % ^ 5> ^frt q'rTf5«rrcT5Tf ^ iTTir I far^ ir?r qrt ^rr^ %5Tr ^rr ?T*P^r 
11 'ft »Tqt qf^r^qf^irf fq’ifq' 5TT^ fqjqt sit 

gt 317^ ^fTT pT^er ?«Trfr ^f ffif i 

1. qit Trsft^r ^rr^p Rtfqfr ^^rt 

qf^fy^Tfriirf— 

©irf^ Rtf ^ RTq’TRcr ?jqf=qrif srifqq? m TT^ftR strirt ' 

#Rf? HTfRHp ?«T5r fqqr^q'^cr §t i 
@Rf5 g=5^^TR 'JTTqr^TiT Sign% ^ I 
3i?3T qftf^qffiqf Rt=^ 5T«Tr qT% f?r^— 


2, fRWR : fcr^t % fvrri RT^ilf)- fTW^Rt ^T 3Tr^STiT I 
Rpcff’qr^qt— 

® f'TSl ^ UTRt'^Tf spt ^ITPrsT f^^TT SfTir I 
#qf^ arr^fsTfr ?sir?i! 27 ^ ft i 

#irr 5 ^RT ^ siT^'tiT ^ ft I 




















S70 ^05^ f^ai 

l^^r 


^q'T 

^~\\f%o 5fV, 


© ^T lr?ST 




m ^ # f^TOsfi 3M TOr 11 

wt sw >n( 11 d?<!iiT !i^ sRiT ^ 6f!T^# qf 3*11 fe ft armr 
'|r’ ifr ‘st^T jf & 511 ? 

qf? TOi 55T ‘|i’ it (it Hi^ffaa 5R5-#r ^ aratf ftt nq ift ft 

V] ft Pt^ni aar ? 1 af? wi ‘a^f’ it at ir [ 7 | w 55115' 1 


^sre^igajnrer 

355 1 ,551515 55 5) fit Sift 5ist 5ft’ 55ftr f5 5ft | ? 

355-5510 _ 

355-55 55 SftS 555 OTI ^ SUft ift 55? SI 5r5r ftar 55111 115 51^ 
?i V 55 f55I5'?i’ 355^ wtiaft ^5 355 ftif' ?), ft 5?ft x 55 
ftiFt5S5[sitl 

515^ 355 ftft 5'f 5r5r55f5 ^ 515% sftftSi ST-aftst 55f5i ft aft 55(1 
5n^l55;f55rftft5ft5%355^5!r5!'35:^l 5ft 515 ftft !R5 St 3515 5 %n 
51^?f,ft 35 555 555f % 515% fft 5li # % | ft5r555T % | 




[ ^ ] 


% j{ziT ^ ^ l??ft I ? 

^JTT STR^ft tTSff ?frsft ^ ?TT»7^ |?Tt ?Tr%ft ^pl' ST^St m^j I ? 

arr^im irfe'^ arfsTqpfjjT 

^x ?r^ ^ t ? 

Y. ^JT( m ^^xix fiT5j?r 3f'T?f^' xm ^ i | ? 

K. ^^J sTR ^ ^rcft ?r|f t ? 

EfJTT SIR ^ 31=^ ^R??jf ^'t w^m xm % ar^fft ^TR^fraff ^ ffnir?R 
^T 5Tqc?r t ? 

5 T^ ^?rf szff^ ariT^T ^^crr | w I'^y ?} | ? 

4. ^qr sTfCT arq^ fqT^ftrqf ^ ml 'Tf | ? 

qirr 3TR 31%^ I ? 

<io. ^i(T 3 itt 5F)> arif^a- fq^Rl ^ arr^ft^qqr ?f^'\=q' ?)ctt t ? 

^irr arr^ ?qd^errg;^^ arq"^ | ? 

^qr ?rr«ft 3rR% m ^ armr^ft It ^x | ? 
m 3TR fs 'T^!trr?r ^x ?ft 3 T(t^ q?rqf 4\ ?Tq ^x^ | ? 

^Y. ^^^ arRqit atfj^q? t ? 

n. ^JTT 3{R % fq^ET % srrq^? fq-^rff ^ ?rft te qrr srh f ? 

^JTT 3{R arfft% sftwf ^ arrqcff ^ arm^ % f^iir sm^ | ? 

^qr anq- q>rqt ^ It an^qr h ^x ^x f ? 

V. qqr sfr qnr qqf qq? sftfqa- I ? 

qqr arrq t ks^ ^ 'I^t q?T^ % f^yqr | ? 

^0. qqr arrq 3Tq?r |T«r ^ fetr ar^qr qjTqt qilf Ir qir src^ q^Ti-1 ? 
qqr 3 tr ml km % qqtq' xx qq?y qm ? ? 

m ?5>q 3TTq% qrrql qF> '];tt ? q?r Frqr^t ^x^ | ctq qqr arR stm 

x%^k t? 

qqt arR aqqf^qq- sq It qF^q I ? 

mj arR ^r'K^Jcrr qr^ % fatir |15 arp^gr ^x | ? 

qqr m ^ritq^nf ^rq^q^lf m ^TTrrEtR q^T ^rq?^ | ? 

X\- ^qt arrq arq^ prrsrli ^ ^r«T ^ ^Ir arPsrqr qr^' q ^x^ qrtpiir^ qn:^ | ? 



[ ^ ] 


\d. ^2Tr srrT ^ft ^r^ff ^ fr^l" =fi^^ srr# ^>aT | ? 

^JTT sTfsTir ^rs^rrsff qrer arr^ arr'T stt^ | ? 

^ o. srrq- ^T’T^irraft % ^pt t^t ^y’lr^ f ? 

^^TT sriT sirfiRift ^ 3rr?J^ ftr^^rr-^^^rr t ? 

^zir 3rrT f^r^ir ^t. arq# f^r^r^li qrt srq^ ^ qii vim f ? 

^T 3rrq ^^ f ? 

^2TT arr^ 5? I % arq^ ?Trf«rJTlf ^ 3rr«Tq> ^t^tit^t sTr^a' fjrqr ariq 
^R ?r|f ^x I ? 

^qr srrq TO t'? . 

^ V 3frq stw: % ^rr«r qrriT to ^ ? 

qqr arrq % 5q^|R q^ fqq^rdF qrr qqciT TO I ? 

^6. ^qr arrq sT^rfrf^rcr fq^r^f ^l' ^rc^cfr m f ? 

qqr arrq sqf^qf ^ q^q q»T qq^q to f ? 

Vo, qqr arrq I fqi ifqqr ^f far?5r qfqi ^qri^ I ? 
vr qqr arrq qrrq qqq qrrq-^^'qli # qifcq fqr^rr | ? 
vq. qqr arrq ^rq^qraff ^ mix ^ ^x^ q;r qqrq qr^q | ? 

v^. qqr arrq qq<f % fqqrTf % arrsTiT qq to!' q5yfqq‘f qi> f ? 
vv. qqr fqrqt sqf^ ^ §Tq^f sriq qf qqrq I ? 

^K- qqr arrq q|^ sqq^r^ | fq?| 3r[q% qrql- qf^er qrq ? 
v^. qqr 3Tiq % qrr?f % qqr qq? tq f ? 

v^. qqr srr't ^Tm ^rqq qqv ^ qqqr q>rq qr# t' ? 
vd. qqi ariq arqfqq q»rql ^ q|q arfsrqr sTT^tqqr qr^qr qq?q qiqq |' ? 
v^. fqrqV sqf^ qO' Trq qq qqqq qiT^ ^ q^^ qqr sqq qrq ^ q^r q fqqter 
qqT'q’Isqf ? ' ' • 

^0. qqr 3T(q qtarq{i^ qqiq ^ q^^ TO*f ? ' 

\% qqr arrq q>qq | fq? arrq q|f qr^ sqqr^ ? . 

\X. qqr anq to qjrql ^ ixi |>q m arferq? Fqr?qq T^q |‘ ? 

\%. qqr arrq qsqr ^ ar^qr qR'qrqf qrr arqqrq ^yqr^ f ? 



j 

^v. ^irr arr^r cTs^flf Tfrr stt# siT>%«a- f ? 

\%. w m \^xi ^ arfsrJT ^ f ? 

^^TT STR ^rI ^ ar^gl- k ?r»i5r# % ^t^ t ? 

^irr m arr^ f»T^lr % |’ ^ arPT^'t 

? 

\i. Efi^r arR arcriT ^ ^ ^ ? 

wr ariT 3iq-^ ?{rf«rJTlf ^ ^ t' ? 

^0. ^T ari'T arq^ ari^ft ^1- ars# srmt an^yt^^ | ? 

^?. ^qi ariT t' Rf^ql f> ?T|rircfT # afr^^qf?n | ? 

qqr arrq arqq fq^sRii ^ ^x sir | ? 
qqi arrq arq-q fsrzr si^f^zjf % ar?# ^ |^ aq^^q: srrqq qqr^r f ? 

^v. qqr arR ^l?rr q?rR ? 

qqr arRf) arq^ qq jpt qR qq^li ^pt qqrq ^ qq7t=q ^>qr ^ ? 
qqr ariqqfr arqqt qq^qraff JpT ?qq qqiqfq ar^s^r ?yqqT I ? 

^'3. qqr arrq ^ f^fsi^qq fqfq % argqr^ q?Rq>q^ 11 

\a. qqr m ^q^li ^ arqqr q>rq q;^qn! % f^yq gqjpl' arqiqjRqp swqr | ? 

\%. qqr ^q^lr ^ qq«fq q fqayq ^x ql- 3?rq fqjqV sprzf ^'r ^x^ ^ ^>%q 

^x q^q I ? 

wo. qqr afRft qq qt^^^q % gqfffjq'f % ^rq TT ql q?| aqqq ^r aifq^ qqq 
^qqr |? 

'^% qqf qrq qr^lqqr ^rq n qqqt q?yq ?yqq qr?fr qrqt qit ^ q^ qrq^ ^ ? 

qqr qR ^q jptqql Ep> qf^f^ ^ g^jq-^ ^ ^ ^ 

q^t qiqq ^ 1 

qq qrq% qrqq qqT qq?qr mit % qq qqr qrq qq?r qr^ ^ ? 

\3v. qqr qrq qr qql fkmi qr^l q^^qli ^ mx qrq mx f ? 

'3^. qqr qRqft qqf^rqq o^^mi ^ # 5 ^ q xxm^ | ? 

m\ m q# fqqli % q^q sqq^r^f q)* fq?qr «p^ft ^ f§[qrqqr§ I ? 

W\s, qqr qR qfqr^qr tq^qr f%tr f^^r qq^ fqqr^f qf> sq^ qrT: qq?^ f ? 

«<£. ^qr qR qqq ^q?:l q? qf^q q <i{^m m ^xm qqfq ^ ? 

qrr qrq qq^ qrjf q> qqi ^ fqq qnr; qqeq^^y f ? 



[\] 


I arr^T srrjr: t ? 

<5*1. WT m sT'T^l' srra ^ 3Tf!^!f> f • 

<5^ ^ZTT arTT^) ^ ^3fTT ^m I ? 

<5^. ^zrr arrT ^f3?T ^Fr^ff’ % f?5cr arrjj^r^er; t«TR f? 

£'<. ^^rr aritr sftft ^ T^^rfiV 'tt srrt f ? 

<5^. ^ETJf % srrT ¥itzt m x^i f ? 

^T ari'T %«IT^ srTT ntr sr^ffl ^ srcirfEr^ arfftt ^r siJTm ^f^^ f ? 

c^. arrq s[%^5y ^ 3 tt# ^^^i\x ^ ffr^f^Tcr ep^^ |‘ ? 

<i<5. Jjqi 3Ti<i arq^ ^TTf^qf ^ ^x qi^ | ? 

<;€.. aiiq% fq^ qq^ qiq qqqi^ % feti anq qi | qq qqr ariq 

qr?T qrq | ? 

^0. ^^\ 3ITq qqj 3iq^ qJTq ^ | ? 

^*1. qqr ariqqjt ^ qiq qqq q^rq q^sqfq 1 j 

^^\ ariq 3Tfq sqfqqqf qi> qqifqq | q^fq^ | ^i^rarrqqjr qq«fq ^x^ xt ? 

qqr qi|ifqqt ^x qq ^ srrq: 3f^q? qjiq ?5^ | ? 

^Y. qqr m qq^qraff ^FT qqiqiq ^X^ % f^ir srrq: q^^y qjTiq I ? 

qq qiq^ fqq sqfq; qfq# qqqjqqr q^ fqq | qz^r sfjqr ^ ^ 

qqr m qtqq |' qf[q! qfqq? qfjq! q ff ? 

^ys. qqr qrq m^X fq^t ^ qq^ q^r f^xfy^'f ^ ^ I ? 

^<5. qqr anq mq^q^qrjqR arq^ sqq^R qj> fqzrf^qfr q=y qfyf^r^ | ? 
qqr qiq qqqt fq?qr qqf^q qj^: qr# | ? 

V®. qqi ^rq qq^qrqlf % qqi^rq ^ arfijrqjiqrq: q^at^T^qr^ qiiq q;q^ f ? 

«0 ?, qqr qrq^ qrqT q^ q>q^ | fqi qrq qqq't ^x^ % f^jcr ^x qqr^ ? ? 

*1 qqr arrq ?qq fqfqqrq qqq ^r arq^ qjTqf ^x | ? 

\9\. qqi 3ITq 3{?q sqf^qt i\ a^q^ qfq^Tsq qfT;^ | ? 

Joy. qqr arrq arq^ qq q?r Mti qr% qqt qqff q?t qFTs^qq^q ^x^ | ? 

<0^. qqr ariq qRiq qqq |q^li qrqqraff qrr sqrq x^ qr^ I ? 

J® V qqr arrq s?fy?T ^ ^tfs^q |t qr8f | ? 

^ya. qqr qrq qq^qrqf % fqfqfq q^^aff q^ fqqR | ? 



\oe;. sfrT ^ ffr^crr to 'i; f'.-sij jjto f ? 

jf^rr STR ffT^y^ it |fe*TT?r s^rWf % ^ i 

firr sfr-iT ajTfrFiiTlf ^ ifT^r^ffTr fr ^r?r xx arr^r iT?r-trfrf? ^tt ^ ; 

'rr#! ? 

W, ^3?T m ^ ^ % Efrt Tf ?fl^ | ? 

1t^. wr arri arr^snr^r q-^ i^xf ^'t %r ^rr lifr^T ^ I ? 

m. arr'T tot| ml q?> m ^x | ? 

t<v. ^irr m iwt ajrr^zrlf ^ to # m -Triqr | ? 

^'^• w 3TTT TO't TO)=^?Tr TO s^rf^ # 5^rf I ? 

JfiTT ariTarr^^iTOT ^x ^ ?r|iT>Tf f ? 
n^s. ^^r m m fsT^r 3q-%irt ^ sfe pFr^y^ arPy^r Tr»Tq' T^^rr^r x^^ ^ ? 
m m Pqf^ft sjrPq^ % q>pFrjpf qft arm^ qftParsir | ? 

U^. waTRzr^ ?rMf Pqr ar^^TOr to 7?: '+fr^*rPf^ arPa-qr Ptot?T|1' 

? 

*1^0, 3TTT^ fr^-T?rf? qrrjft qt't qr^ir # ^tarFfr 3 t?3t s^rP^crcft qft ^ 
itcrr t ? “ ■ 

?* ^1 'anq arPTO^ ^r^F^^rraff % ^rt if m Pst^ft qr^ I ? 

\^X‘ w fqsff qjr ?r|q>q q Pq^q q^ arrq m qi7^ | ? 

< qqr arrq arq^ q^rqT ff ^rq) q^ ^ffqr ^ | Gfgr ^qr pqr q^ q sir'^' ? 

^X'^. qqr arrq qrqffrqiP ^to ^x^ xx |f an^ | ? 

•\^\, qqr arrq arq^ m qrqqf qy^ ^ ? 

"^2'qr qff q^ arrq q§ arR^ qif qffP^qr Pqr qs qqt qfsq 
■ ‘ If ? ■ ^ ., . 

qqr arrq qcr sqpfRqf cp> qp;c^q ^ | ? — 

^^6, qqr arrq^ Pq^ qft arrrrrqf ^ ^^r ^q'srr^'f I ? - 

^R\> qqr arrq qffsrrq’ ^ q^^ ^qrqT qr^:^ arpErq? Mm ? ‘ ' 

?V. qqr arrq r^qr ^rq^r % ar^qr mm^f ?q>3r^ ^ f^cr f ? — ■ 

qqr arrq arrqqqqicrrjqr^ arq^ aqq^r^ qrt arrqrqf ^ qq?s | ? ,. , ■ 

qqr arrq jr^r Pqtr arr^ qr^ f^ ^r^q qr^ ^ | ? 



. EfUT m ^ x\^ % | ? 

^^^\ 3TT^ r?fTT^ '7T ^ ^ | ? 

<\^\, ^zrr sriT^t ^rql ^Pt t ^ifr^q- ^ arfsT^ | ? 

^JTr 3TTT ^ artr^rT ^=st5rpR ^x^\^ | ? 

‘l^vs. 5T^ 3TTqf ar^rM ^?fr^ | cr^ tctt psirit I 

<1^=:. ^T 3TT>T f'm^ 5TTr ^T 3rf?r^t^^: q|^ ^^x | ? 

m arfsTTO^: x^^ | ? 

•1^0. ^JTF 3TN arq^ ^rjff E2nJT'T5^ % fetr iT^i^T?r x^i | ? 

IVT. ^T arr'T ^irfZTraff % ar^ftt ?rfrmrfi- % f^q sr37^?T ^x^ | ? 

'iv^. ^3Tr STN |FTtf % far^Rf ^ ^J^^ ^T mn I ? 

^iTT 3TF % sT'T^ssr (TiTf^irf, ^\^) I ? 

'ivv. ^^] aiR^t 5T??srT5Tlf ^ ^pm I^T I ? 

'ivH. m Tr^ % f^q p sTfig- | ? 

^iFT arrT ^ arfsrsp ^fenf f^q f^qr ^x | ? 

‘iv^ ^Fqr m %x^\x [w^) I ? 

^qr SFR artr^ W 5Fm fr§ TTR^ I ? 

‘I'^'S. ^Firr a{R arq-^ f^r^t # 'r^^TfsT’rf ^ f^^q arfer^ I ? 

<\\o. ^^\ ^\x 3Tq^ ^if^iqt arT^t^qi srfEiq^ ^ | ? 

W. ^q:r 3nq qt sqtot % fq^^Rt ^r fw?q^T | ^ 

•l^q. qqr aTREPl" srrEFqr qfqcs fqq^r x^^ ^r ^fe^rrl ^'t^t | ? 

X\%. ^^TT arrq arqqt sq^ f|=qfqi^T^ | ? 

'l^v. qq-T 3rrq arqql' ^= 5 ^ 15 ^'?: f m ^x qit t ? 

‘l^^. qqr STR arq^T ^^1" ^rq qqr fqfq=q^ qt^qi % ^x^ qfi qqi^r 

‘IK^. qqr arrq qrR q^r qiq^ f fqr H'qt str^ ? 
q^'3. qqr ^nq W qq q^rq q^t 3 t%^ ^x f ? 

qq<j. qqr arrq ^qf^qf % arq^ qft ctti qr^ qr^ i ? 

qqr arrq arq^ fqqtfgrqf ^ aFfsrq^ ari^l^qqr qjqq | ? 
tt^o. qqT aFR aTTq^qqiqT qfq qT arqq fq^f q^> qt^qif^q q>Tq f ? 



1 ^ 1 . wr m STF# F 5 |F^ ? 

1^1 W JFFT ai^FFT fw qr |3 FF1TF7 fF# Jf fw 3FFFF f^F FFft § ? 

W 5FNfl W m TO TO \! 

I^v. WF JFFqqit 8Fq^ |f # siFfiqf ^F (FFiF^ if iff sf^if? ilFii | ? 
W TO f# TO IFF 3F^I^ ift q!F fqif fTO fT qFt f t 
TO TO MI f?3Fpt fFif q!Tt f! 

SW !nf^ Ji W IR ?!FF TO W W qff 7F^ ^! % ^fef 

TOf? 

I 

<{\i. TO TO fiF *FTO ^ IR TfM TO ft ^F TOFff fRFF J; 

1\V TO TO 3Fq^ TOf ft ^FF^ ^ fi:iFF§ f ? 

{U». F# !F^ ft qi TO TO I TOf ft TOf qft #OT fFlf I ? 
Itsl. qiFF TO fFiFT ^ p TOF fR Rt f ? 

Ittl qqpf TO fF^t WWFaft I Fto ^ 5FFt t ? 

W. M fFif ^ f ff qit IR TO TO TOi ft <F^TO fFI f ? 

IttV. TO TO 3Fft TO fF !Ff IJFTOaff fF RFTO f Tt OT Wlf fT^ | ? 

TO TO flTFF ?t^ fT 3F>F^ TO ^ jiF ft TOF TO | ? 

IFS^. TO TO ^TO TOFt TOkF FJTOft f ? 
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f?i^r 


?TR. . 
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f^r^siT ^T q^r... 

^ ?T^3r«Tcr qjq?i f'?® |i.t 11 srf?r^ firq % e^'qrrsfcr 

11 5ir f3r?r ^3^^ arq^ f^rtr slqi §r ^qq^ ?rrq^ qsfEsq; ^ q'fi qif fq^riq (V) 

oyqrafr i 

'H^T^K'q—arq^ 'pI ^fq^qr i\€\ ct> |> srid^ i 

3T, g'^q^T ( ) q. 3ifqfii=q^ ( ) q. 9Tg^q^ ( ) 

arq'^ qiqq % dt (V) ^qT*i^ i qq’: q| 

5pqq gq q^ q?Jf %\ % qt gq arq^qq qt fqwrq (V) qqrart i arq^ g^r qisqq % jr 

fqfjq'q arrqftqq qq q^r (V) fr Tq^rq f^qiaft i 

q^rq TmI qit qqrq arwit arq: fqqr % qq qcq<t m fqqrq qqiaft i 

armr | arq gq q^srqr ^ srqqr m to i 
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( ^ ) 


1 . 


2 . 


3 


4 


5 


?. t ^ frrsi srr^jfifTr^isff ?s qiar 11 ( ) 

siaiTi'T^fi Jr<\ 11 ( ) 

If irrra? §f arrir crnc^n: ^ f?«rRr 

!1-§T 11 ( ) 

V. 3r*Tl^ gr^ff srszrrq'^ 3rF«T^J sf^R (iT*ar5c) 11 ( ) 

X,. ir^ Trrffr-fq'iirr ft-Tf & ftrsft ?r^T t 1 ( ) 

\. ar^ 5 !>tF % Erra ^rI' sitt-grr f%?ft Jf 

iq^T^i tsar srPr^ aa?? 1 1 ( ) 

>3, arai-Prar a|lf 1 { ) 

r«r?r(R 5 !r a ara arfzr ar^F ;?>giR- | cfr 51® asgia^f fiaar 1 ( 

3TaT 5 ^ at as^ % ffnj ararra^ # aaafar 

^'rat at ^ as^ it ars^iT ^tar 1 ( ) 

^0. ara^ ^"t arar 5a a^ E^ra ^at at t at faaraa 

are aial a§a arar i { ) 

n. ar ?ca afaatfaaraf ^ ara ^^t a:r araaa 

aft Faa arar 1 ( ) 

?ar? arar faar ga aa afa^P eirra ^ at aaaar ftdt 1 ( ) 

t faarrisa ^ ^a aft aaat 1 1 ( ) 

U. ift aarl a aiaat^ fta a:r afw faarrea a sla'' a’:? 

a aar^ a ftar | 1 ( ) 

5 ia a!at Jr a^ar^ aaarf a> arar-faar gsr a^ 

Sara aft 1 1 ( ) 

l\. g'ft aaf ?atfr^r qtt as-# aaf aar^ # gFaar a# fa^sat 1 ( ) 

{'s. faa galaa if a:at i:Ct afraar a# aa;^ 1 1 ( ) 


afafea aa ^ a# aarar atrar t aaffe 
fait aa itra ftar 1 1 

?e.. ifa afasa ata ftar aaa g^ fwl 


fcit(T»a if asit aiT aaa^ Faa;aT 1 ( ) 

^0. aa'c arar-Frar a? fet ft^ at Jf # a?^ if f>ar 1 ( ) 

^ fitwr a%55r Tfar afar 1 1 ( ) 

ir^ sTEaraa: gait #f a# a:# 1 1 ( ) 

5??. g^aa aa:a|aafaa; arraaf^arafarl I [ ) 

^v. ar«TT ? as^ gg?r atfal a?:aT aa^a a# 1 ( ) 


^s(,. ir\: aTar-faai it^ srsara# ^ faaarc anft iitr aafa 
% art ^ a# I 1 


arl^saa 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

) ( ) 

( ) 

{ ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

{ ) 

( ) 


arafaa 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 
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( M 

^ irfejftfntfTSTf ^ ^TiT Epr f?T?5 qrar 11 ( ) ( ) ( ') 

^^3. ^^['fTgf TT^ mf sr^^'f ft arFsT^ czj-r^ I I ( ) ( ) ( ) 

Tf FfrFfrF55fer3 11 q;-f^ j5T-€i:it>, ^?t fesr, ^ 

3[g t qqr «tt 5it g’w qt ^^:-^, m ^ arfqqr ^-v-^ q-V'rf ^^ 

^0. fq?tr ^ F^?r x^x ?rf ftr^qr 

m ft t, q? t— (f) % q;q (^) laj^qifeirs (q) ^ ftitai 

^ ^ qt q qiqt 55r-< H^Tt fSi ?>'^^ q^1f ^ I ' (q^) (^) arr^Fiiqq (q) arq^qq 

qfq ^ % qqrqiqrq arqqT ftr^rf 

qq 5^ ?tqT qt 5^ arfqq; q^^q fqqr ^rr^r I q^qq arfqf'jq'q arq^qq 

mx t qqt ^>qT q> ^ ar-sf qq^ qsrl ^x qfqr qi i ()()() 
aiq^ fq5,qf q^iq q qr arqiiq ^ 

%!qr fT qiqts^ ?tqT i ( ) ( ) ( ) 

VL qrqT'fqqT qiqq ^ %x^ 11 (q;) arfqqiq^ («q) q;qt w.-^ (q) fqt q§ 1 f 

Ft qrqrrqf qeqqt q qiq q^'t 3 qiqT f 1 (f) q^qq (^) srfqr^qq (q) qq^qq 

^'a. ar^l q;rq qi m ft^ qrqi-fqqr ^f<t 

qqqr q^lf f 1 ()()() 

^q. 5^ % qqrq % fr^q qfq qt q^^t- qff fqqqt l (q) qfqfq’G (q) Epqi’-nql' (q) ep^ q^t 

%X- ■<tq fq?rrqq qqqr ar^asir q^T vjqqr 1 q^qq arfqF^qq qq^qq 

Vo- arqq it^ qrqr-fqqT Ffql q=5^ qq qq qt 51 ^ ^qqt 

qifsqif q qsrqr qqqr i I ) ( ) ( ) 

5^ qqg-qq^ % ^J'lqf q fq-SFt ^ arqqq q^l srvH 11 ( ) ( ) ( ) 

v^. qfe 5^ qrqr-fqqi fr arfqf x^ fq^ ^(t ^ q ar^T? 

qq m q^qr 1 1 ()()() 

5 ^ qq^ qqt fqqf ft ^x Jf qqitq ^tq? 11 ()()() 

fqqrr«q q fst^: qpiqq ^ f fru qq qi?if if q|f ?aqqt 1 1 ( ) ( ) ( ) 

Vl(, Ft^^ qrqr Ft fqq X^X qf fq'^r qrl t, qq i] 1 (q) q qqq [^) 

i^q) q^qfqanT 

ffqt arqfFifqq ^ qm fF;qr qt qt 5 T« q|q qftqr |tqr I q^qq qfqPiqq arq^qq 

vi3. q^Jiqq^ % qqq fqq gq".^ q-itfwq 1 1 ( ) ( ) ( ) 

vq. ir^ q^; ir fqFqfefeq qiqfq^ 11 (f) ^qa^qT^qil (^) |0i I'ql irq, qRqr^ 

(q) qtqr, ^qf, aqqqi^^ qrfq 

qFqq qsqr ffqr | qqf ff ir^ fq^rr^q ^ 
ara^ q?T^ qff ^qt 11 


(f) q§qq (^) sifqftqq (q) 



( ) 


Ko. arq^ ?Ti^r-fT^Tr ?rnl f i 

K\, ferrwq % sTfifysfqli ^ 5r w 

4^44 

8Tf4r?44 

44^44 

f^qT ^T^T 11 

( ) 

( ) 

( ) 

11.^. g-q; q^tnl' frgy 11 

( ) 

( ) 

( ) 

qc Tf q?^ % Rjit; fqTqPafe^ amfirnf 

(q) 4^7 (4) qqa arqqn: 

=ifqqTq)' 11 

(4) qfqqT 

cr aqr arqqr'c 


y.v. Jr^ fqsrri^^q ^ %?ffr qrr qfrf Hr'4q q^y 11 

KK. ^ qgg' i^ryiir^rr^y ftcr | qrar-Pigrr geg 

4?44 

qfqfqqq 

44^44 

4^44 ?i f !3iT^ 11 

'■(.v r43T®4 ^ ^ qjjsq (45^) % fag 4|y §r 

( ) 

( ) 

( ) 

srrqr 4T4T 1 

( ) 

( ) 

( ) 

Tqq qsrf it ^rCr ^r^rq^r 457 qr^cT | \ 

'/.=:. qr? Jr^: qw ^ fq^ % q^ ^q7 gfq^rci'” a7 

{ ) 

( ) 

( ) 

4|q 3r3i5T ?74r 1 

q?rf ?t 3Tqq;44T qq qr^’q arPqqq^ srsqrqql qr 

{ ) 

( ) 

( ) 

cqq|r^ ?>4r 11 

( ) 

( ) 

( ) 

^0. i?cy qT4T g'^T, ?4q q7^ qtq 4^7 ^tfy 11 

( ) 

( ) 

( ) 

g^ qJi sqfeiql ?r fqa^ qr qtf nff 11 

( ) 

( ) 

( ) 

arqq qf 4^qr m ?>q7 eft irO’ arPqqfijT 

4344 

aTfqfyyqq 

8Tff^44 

qT^r 1 

( ) 

( ) 

{ ) 

5yqr qpcqr’: artfqq (7^ q7) ^fsi 4 

Pqfqqq 

HBqprqq 

45=444 

fqfqfe^cr 44 ^r arr^r 11 

0 

0 

0 

(i(,o0 40 q (^^0DO 4o 


44) 

^000 40 4q) 4 44^) 

^v, fqqrqq ^ fqwq 414 qsiW^ 44 sqq^tT qtly 11 

4344 

3rr4r^=44 

44^44 

\'l. 44 if g^ f44T fq47 qq^y % 47 trt4T-FqaT ^ 11 

( ) 

( ) 

( ) 

<31^7 444 4 fy IT qT,qr Jiq; qq^>T 1 

(q) 8y%Sy Ijq'^fq 

(<fr) 43747 q7 g?qq qs4T 



(4i 4Rq ^44r, grq ^^4T 4T f44 

sqK qq ^f sTfqq aqrq qtf fqqr qrar 11 

4544 

4r4rq44 

3T4f44 

%oi. qf? qq ?f q?^ ^ Fqq; mn qqtt ^7 47 ®y Bi^i57 qsi^ 



q^: 4q4r g i 

( ) 

( ) 

( ) 

^5,. qFq »r7 qT4 447 q44q ^>47 47 Jr^r qfy^rq?? sfsgr 574r 

' ( ) 

( ) 

( ) 

(SO. 54[f«q q7 ?f65 ^ yy^ 4r4T-fq4T 

(q) 4747 ^ 45444 (^) 

4q545«r 


(»T) 
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i\PPGnclix - 


WILLINGNESS SCaLE 
(FCE 


FOii 


IMPLEMLNT/JT.ON OF MODELS 
EUUCATOllS) 


B-K. Ppst'ii 8, DJI. Sun^arU\iui,l 

<1 


Namo ____ 





Institution_____________ 



.TMSVi-UJ'L'TJONS 




You havo' “atuSiud a inuUei of It. idi iim. Yi'U m:Ljlii, So 
thinking obcut thif posiilbliitJ'oi' its impluint/ntaLion ,in 
Iviachor training iiro.jrr.mm*-. ^'nib :;ca,.le is hobjgnod In 
assess your wilxiagnoss alaout the LnipJeiiienta Lion of tho 
MoDo.l# For this purpubo, statomontir have bocn ■listoft ii 
this proforma# Five choices aie given against ouch su-\U' 
nient. These aie strongly Agree (SA), /icjroe (A), Und.-c ni^'h 
(U), DiSfigree (D), and Strongly Disagree (SD). Read 
each statement carofuliy. If you strongly agree with a 
statement, put n tick mark ( ) on SA, if you agree, 

put a tick mark( ) on A. Sometimes^ if you are unde 1/i.E 
about your opinion on a statement, put a tick mark ( ) 

on U, and likewise you have to give your opinion. 


1 


esponsc-s will bo kept confidential#’ 

1 

My Head of Institution will give 
academic support for imnl. nientlng 
Module of Teaching. 


o 

3. 

^ , 
5. 


I do 7,wt understand the theory 
underlying the Model# 


I havo lost faith in uduc.-rtional 
innovations. 


ful in those situations vvheix' haiatj' 
ware facilities aro available, 


opinion 


You 


SA 

1 ' 

A 

U 

D 


SA 

A 

u 

D 

S[) 

SA 

» 

r 

n 

L 

Li 

SD 

SA 

A 

U 

'D 

Si.) 

SA 

A 

U 

D 

5D 




6, 


7. 


B, 


9i 


I Bont't have tiine for .Ite 
prepnratiorirf 

I am rundy to impiomont only 
if I got rocoqnition, 

Tho instructional materials 
required for imploraenting-lhi$ 
Model of Teaching are 
available^ 


SA A U D SO 
SA A U D SO 
SA A U D SD 


Models of Teaching need not a SA A U D SD 
bo applied as those may not im¬ 
prove toachor training prograrurno* 


IO 4 students of my institution SA A U D SD 

will find it difficult to undurstnnd 
oven theoretical part of th Model, 
fhA 

114 The use of|,Model' of toachinq SA A U D SD 
lYi naj' (nslLLa-lLPh' 

. is not practicable. 


12, Through practice I. could develop SA A U D SD 

abilities needed for implement¬ 
ation of Models of Teaching. 

13, I am sure Models of Teaching SA A t) D SD 

can improve the qviality of 

teacher training programme, 

^Ki!> 

14, I c%n'impldmuntlModol of Sa A U • D SD 

teaching inspite of all types 

of difficulties, 

1 ,, List down essential requirements of models for 
imploinenta tion {iiV rlto a t lo gst three points ) 


2, List the possible hinderances for implomentatlng 

Model of Teaching ( Give at least throe. hl ndrat\ces.), 


3. -the p'rcttnt ca7A/,tilecsyis of eJuLCixJtLdnal 

ftcr its e-HtdiAk irnpleymntdiw] (UJ^lk 
^ leA^fc Hthrtfi. stL^gGtiiLo,ns) 




“ 5m liw srfiWH ii^eK * 


ifowoanKfonl'o^rty 9i>itq*Tr 
tJflifnrm "ftufTTf ' 
I prrBTirnr firtrftirnw 
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teaching anaIjYsig guide ( jurisprudential inquiry model) 


Name 

—. , — I — .. . . , 


INSTRUCTIONS 


This guide is designed to help you analyze the process 
olv teaching as you practice the juris Prudential Model. The 
analysis focuses on aspects of teaching that are important 
to the syntax of the model/ the teacher's role/ ahd specific 
teaching skills* 

The Guide consists of a series of questions and phrases. 
As you observe a practice session (whether peer teaching or 
rnicroteraching) / analyze the teaching using the rating scale 
that appears opposite each question and statement. This 
scale uses the follcwing : 


C .-i teg Pries 

4 3 2 1 0 

Very Large Average Belcw Not at all 

Large Extent Average 

Extent 


4, Very Large Extent 

This category signifies that the teacher is engaged 
in the behaviour to a point vrhere students responded 
comfortably and fluently. 


a, Large Extent • 

'.rhis category signifies that the teacher was engaged 

behaviour vJhich Was appropriate to the situation 
but not as thoroughly as }X)ssible. 


2. Average 

This Category signifies that the teacher was 
S engSqe'ifth^^ppropriate behaviour 

elicit comfortable and fluent responses of the studen s 
in a natural way. 

1, Belw Average 

This category signifies that the teacher Was taring 
to engage in the appropriate bel^vlour 
and that could not elicit comfortable and fluent 
responses from the students. 


0. Not at all 

category signifies th^t the appropriate behaviour 
on the part of the teacher was missing. 




0. M'M oX clU 


cd-tegory signifleFv cVidL the appropriate befTav-ioiir 
f in 'iita pjirt of ■tK^’ teacher vj^s ma-ssiog* 

Keeping in rnind the above categories for each statement 
in the guide, enricle the term that best describes the 
tf-i ach R r' s beh avi our« 

Phase One: Orientation to the Case 

1 . Did the teacher orient students to the 4 3 2 1 0 
model-to thfi idea of issues and of 

tahinq a stance on issues, for example? 

2 . Dir] tlni teacher introduce the case? 4 3 2 1 0 

3. Did the teacher ask for or respond to 4 3 2 1 0 
sttidents' r()ciuests for clarification 

of tlie case material? 

4. Did the teacher ask the stxidents to 4 3 2 1 0 
identify the most important facts of 

the case? 


I’hase Tv/o: Idi^ntlfyinq the Issues ' ' ' 

5. Did the teacher explain the pumaoses 4 3 2 1 0 

of this Phase to identify policy 
ciufvjtions, and Value, factual, and 
definitional issues? 


4 3 2 1 0 


t-*. Did the teacher ask the students to 4 3 2 1 0 
synthfisize the facts of the case into 
public policy quest!ops? 

7 . Did the teacher explain the idea of 4 3 2 1 0 
a policy question and provide an 

example of it? 

8 . Did the-teacher have students select 4 3 2 1 0 
one policy question to explore? 

9 Did the teacher students helps identify4 3 2 1 0 
?h;; “lues and valnn conflict, at issue 
in the public policy .question?, 


10 ,Did the teacher explain the concepts 
factual and definitional issues? 

IL.Did the teacher ask the students to 
idtjntify factual or definitional 
questions pertinent to the public 
policy question? ■ 


4 3 2 1 0 


4 3 2 1 0 




Phnso Three; Takinq a Position 


12.Did the teacher ask students to take 4 3 2 1 0 
a position on the public policy ques¬ 
tion and give their reasons for their 
stance? 

I 

13 .Did some of the students share their ■' 4 3 2 1 0 

position with the rest of the group? 


Phase Four: Exploring the Stances 

14.Did the teacher help student to summarize 

v^fhat they had done so far in the 4 3 2 1 0 

model? " 


15. Did the tc5acher explain the purposes 4 3 2 1 0 
and procedures of arguing the case? 

16, Did the teacher explore the issue vrith 4 3 2 1 0 
one or more students (or groups of 

si:u Tents)? 


17.Did the teacher maintain a Socratic 4 3 2 1 0 
style of dialogue in questioning 
stuTents' assimptions? 

Id. Did the teacher avoid advocating a 43210 

stand and trying to convince the 
students to adopt an alternative stand? 


in.'iid the teacher use one or more ,of ^ 

tlu-: following natterns of argumentation? 


4 3 2 1 0 


L. factual emphasis: establishing the 
point at which the value is 
violat(id 

b. factual emphasis: proving desirable 
or undesirable consequences of an 
action 


0 . clarifying the value conflict 

d. inserting the priority of one value 
over an- other and the lack of gross 
violation of the second value 




'.0.While exploring the students' stances, 
the teacher probe the students' ideas 

a. relevance? 

b. consistency? 

c. specificity? 


did 

for: 

4 3 2 1 0 
4 3 2 1 0 
4 3 2 1 0 
4 3 2 1 0 


d. gener..ility? 

e, definitional clarity? 


4 3 2 1 0 
4 3 2 1 0 


2j. While exploring the students' stances, 4 3 2 1 0 
divd the teacher enfo’rce and,maintain 
continuity of thought? 


Phase Five: Refining and. Oualifyinq the 
Po,sition, 

22. Did the students identify the raost 4 3 2 1 0 
convincing position(s)? 

Xi. Did thf3 students identify a number oi 4 3 2 1 0 
similar situations in order to test 
the strength of the position(s)? 

24 Did the students qualify the position?4 3210 


Pha.so Six: Testing Factual Ass^iinptions 

Behind the Qualified Position 

Did the students test the position!s) 43210 
by identifying factual assumptions 
and determining their relevance? 


26, Did the students determine the predicted 

consequences of the position!s) and 4321 
v^hether they are likely to occur? 


NOTB The minimum score will be zero and 
maximum score 120. 



